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S. No. Parts Subject Name No. of Question Total Marks 

1.  
I 

General Knowledge 5 5 

2.  Teaching Aptitude 5 5 

3.  
II 

General English 10 10 

4.  General Telugu / Urdu / Tamil 20 20 

5.  

III 

Mathematics 20 20 

6.  Physical Sciences 10 10 

7.  Biological Sciences 10 10 

8.  Social Studies 20 20 

9.  Total 100 100 



(TEACHING APTITUDE) 
 

 

 (Art)  

  

 Growth Oriented  

 

Subject  -3 Student  -2 Teacher  -1

 

 

(Teacher) 


   

   

 Teaching Method  

   

 

   

   

   





   

 

 

   

   

   

59



 (Convert)  (Overt)  

   
   
  (Inductive Method)  
  (Deductive Method)  

 

   
   
   
   
   
   

(Student)  -2

   
   (Receptive)  
   
   

(Subject)  -3

  
 
 
 
 

(Important Points) 
 






 
 
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  
 

 Teaching Skill  
 
 

   
 
 




  




 

   
 

   
   
   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
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 
 
 
 
 

   
   




 

 Progress Card 
 

 (Single Teacher School)  
 Time Table  
 Playway Method 

 Stagnation 
 1971  Non Detention Policy 

 58  
 1964 

 University Grants Commission  UGC 
 Child is father of the nation  Words Worth  
 M.K. Gandhi  Vocational Course  

 
 
 
 
 




 146  
Early Childhood Care and Education  ECCE 

 74.04  
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PEDAGOGICAL APTITUDE 
 Progress Card .1

 (3)  (2)  (1)

 .2

 (3)  (2)  (1)

 Single Teacher School  .3

 (3)  (2)  (1)

 Time Table  .4

 (2)  (1)

 (4)  (3)

Comprehensive Access to Primary Education  CAPF .5

 .6

1951 (4) 1954 (3) 1957 (2) 1956 (1)

 Play way Method .7

H.G. Wells (4) 
 (3)  (2)  (1)

 Stagnation .8

 (2)  (1)

 (4)  (3)

 Non Dentention Policy  .9

1973 (4) 1974 (3) 1972 (2) 1971 (1)

 .10

15% (4) 23% (3) 30% (2) 33% (1)

 (Basic Education)  .11

 (4)  (3)  (2)  (1)

 .12

 55 (4)  58 (3)  60 (2)    56(1)
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 1964 .13

 (4)  (3)  (2)  (1)

 Teacher's Day .14

 (4)  

 21 (3)  

 4 (2)  

 5 (1)

 U.G.C .15

Upper Primary Girls Course (2) Upper Grade Course (1)

Union Grants Commission (4) University Grants Commission (3)

  Child is Father of the Nation .16

Montesory (4) Wood Worth (3) Words Worth (2) John Dewey (1)

 (Vocational Education)  .17

 (4)  (3)  (2) M.K. Gandhi (1)

 .18

 (4)  (3)  (2)  (1)

 K.G  .19

 (4)  (3)  (2)  (1)

 .20

 (4)  (3)  (2)  (1)

 .21

 (4)  (3)  (2)  (1)

 .22

 (4)  (3)  (2)  (1)

 .23

 (4)  (3)  (2)  (1)

 (Free and compulsary Education)  .24

 15  5 (4)  14  6 (3)  14  8 (2)  15  7 (1)

 E.C.C.E .25

Early Childhood care and Education (2) Early Childhood Course in Education (1)

 (4) Elementary Course in Child Education (3)
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 .26

75.85% (4) 65.38% (3) 54.2% (2) 55.5% (1)

 Dropout .27

 (2)  (1)

 Dropout  (4)  (3)

 .28

 (4)  (3)  (2)  (1)

 .29

6+ (4) 4+ (3) 3+ (2) 5+ (1)

 .30

 (4)  (3)  (2)  (1)

 School Phobia .31

 (4)  (3)  (2)  (1)

 .32

 (4)  (3)  (2)  (1)

 .33

1980 (4) 1988 (3) 1982 (2) 1986 (1)

 .34

D.E.O (4) M.R.O (3) M.E.O (2) D.D.O (1)

 .35

 (2)  (1)

 (4)  (3)

 Co-Education .36

 (2)  (1)

 (4)  (3)

 .37

 (2)  (1)

 (4)  (3)
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 .38

 (4)  (3)  (2)  (1)

 Bloom .39

 (4)  (3)  (2)  (1)

 .40

 (4) 



 (3)  (2) 



 (1)

 (Mass Communication)  .41

 (4)  (3)  (2)  (1)

 .42

  (4)  (3)  (2)  (1)

 II  .43

 (4)  (3)  (2)  (1)

 .44

 (3)  (1) (4)  (3)  (2)  (1)

 Abnormal .45

 (4)  (3)  (2)  (1)

 Peer Group .46

 (2)  (1)

 (4)  (3)

 .47

 (2)  (1)

 (4)  (3)

 .48

 (4)  (3)  (2)  (1)

(Growth)  .49

 (2)  (1)

 (4)  (3)
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 .50

 (2)  (1)

 (4)  (3)

 Indiscipline  .51

 (4)  (3)  (2)  (1)

 .52

 (2)  (1)

 (4)    (3)

 Psychology  .53

 (4)  (3)  (2)  (1)

 .54

 (4)  (3)  (2)  (1)

 .55

 (4)  (3)  (2)  (1)

 .56

 (4)  (3)  (2)  (1)

 2011 .57

 (4)  (3)  (2) 
 (1)

 .58

 (4)  Hypo (3) 
 (2)  (1)

 .59

 (2)  (1)

 (4)   (3)

 .60

 (2)  (1)

 (4)  (3)
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 .61

 (Doubt)  (2)  (Home Work)  (1)

 (4)  (3)

 (Meetings) 





.62

 (2)  (1)

 (4)  (3)

 .63

 Audio-Tape  (2)  (1)

 (4)      (3)

 .64

 (4)  (3)  (2)  (1)

 .65

 (2)  (1)

 (4)  Time-Table  (3)

 .66

  (2)  (1)

 (4)  (3)

 .67

 (1)

 (3)  (2)

 (4)

 .68

 (2)  (1)

 (4)  (3)

 .69

 (4)  (3)  (2)  (1)
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 EFA .70

Escort for all (2) Education for all (1)

 (4) Elementry Federal Association (3)

 .71

  (2)  (1)

 (4)  (3)

 .72

2:1 (4) 3:2 (3) 3:4 (2) 5:3 (1)

 .73

 (4)  (3)  (2)  (1)

 .74

 (4)  (3)  (2)  (1)

 .75

 (4)  (3)  (2)  (1)

 .76

 5  1 (4)  4  1 (3)  11  1 (2)  10  1 (1)

 (Pre Primary Education)  .77

 (4)  (3)  (2) K.G (1)

 MLL .78

 (4)  (3)  (2)  (1)

 .79

D.E.O (4) M.D.O (3)   M.E.O (2) P.O (1)

 1964 .80

 (4)  (3)  (2)  (1)

 .81

 240 (4)  200 (3)  220 (2)  180 (1)

 APPEP .82

 (4)  (3)  (2)  (1)
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 .83

 (4)  (3)  (2)  (1)

 .84

 (4)  (3)  (2)  (1)

 .85

1956 (4) 1992 (3) 1964 (2) 1989 (1)


 .86

 (4)  (3)  (2)  (1)

 .87

 2+10+3 (4) 10+1+4 (3) 10+2+3 (2) 10+3+2 (1)

 S.U.P.W .88

 (4)  (3)  (2)  (1)

2,4,3,9,4,1,6,5 ............. .89

25 (4) 49 (3) 18(2) 16 (1)

 .90

 (4)  (3)  (2)  (1)

 .91

NCERT (4) SCERT (3) SIET (2) DIET (1)

 .92

 (4)  (3)  (2)  (1)

 SCERT  .93

 (4)  (3)  (2)  (1)

 O.B.B  .94

Operation Black Board (2) Oh bi bi (1)

 (4) Oversead British Broad Casting (3)

 .95

 (4)   (3)  (2)  (1)
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 Educare  .96

 (4)  (3)  (2)  (1)

 .97

 (4)  (3)  (2)  (1)

 .98

 (4)  (3)  (2)  (1)

 .99

 (4)  (3)  (2)  (1)

 .100

 (4)  (3)  (2)  (1)

KEY 
1 1 11 2 21 1 31 3 41 1 51 4 61 4 71 1 81 2 91 1

2 1 12 3 22 3 32 2 42 2 52 1 62 1 72 3 82 3 92 1

3 1 13 2 23 1 33 1 43 3 53 4 63 1 73 4 83 1 93 3

4 1 14 1 24 3 34 2 44 2 54 3 64 4 74 2 84 2 94 2

5 1 15 3 25 2 35 3 45 1 55 2 65 2 75 1 85 3 95 3

6 1 16 2 26 3 36 1 46 3 56 1 66 2 76 3 86 1 96 2

7 1 17 1 27 1 37 2 47 2 57 2 67 2 77 3 87 2 97 4

8 1 18 1 28 2 38 3 48 2 58 3 68 1 78 4 88 2 98 4

9 1 19 3 29 1 39 3 49 2 59 4 69 3 79 4 89 4 99 1

10 1 20 2 30 1 40 3 50 1 60 2 70 1 80 1 90 2 100 3
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 .101

 (4)  (3)  (2)  (1)

 .102

 (4)  (3)  (2)  (1)

 .103

 (4)  (3)  (2)  (a)

 .104

 (2)  (1)

 (4)  Behavioral Pattern (3)

 "Philosophy" .105

 (4)  (3)  (2)  (1)

 "Education" .106

 (4)  (3)  (2)  (1)

 "Educere"  Educere  "Educate"  "Education" .107

 (4)  (3)  (2)  (1)

 Philo  .108

 (4)  (3)  (2)  (1)

 "The dynamic side of Philosophy" .109

 (4)  (3)  (2)  (1)

 .110

Recall (4) Recognition (3)  (2)  (1)

 .111

 (4)  (3)  (2)  (1)

 .112

 (4)  (3)  (2)  (1)

 .113

 (4)  (3)  (2)  (1)

 (Pedogogy)  .114

 (4)  (3)  (2)  (1)
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 .115

 (4)  (3)  (2)  (1)

 .116

 (4)  (3)  (2)  (1)

 .117

 (4)  (3)  (2)  (1)

 .118

 (4)  (3)  (2)  (1)

 .119

E.M.R.C (4) S.I.E.T (3) UNICEF (2) U.G.C (1)

 .120

 (4)  (3) (Emile) 





 (2)  (1)

 (Emile) 





 .121

 (4)  (3)  (2)  (1)

 .122

Tactful (4) Honest (3) Helpful (2) Co-operativde (1)

 .123

 (4)  (3)  (2)  (1)

 .124

 (4)  (3)  (2)  (1)

 .125

 (4)  (3)  (2)  (1)

 .126

 (4)  (3)  (2)  (1)

 .127

 (4)  (3)  (2)  (1)
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 .128

 (4)  (3)  (2)  (1)

 .129

 (4)  (3)  (2)  (1)

 .130

 (4)  (3)  (2)  (1)

 ____  .131

 (4)  (3)  (2)  (1)

_____  .132

  (4)  (3)  (2)  (1)

13,82,15,75,  18,60,22,64,  27,60,33  .133

42,52 (4) 40,57   (3) 57,40 (2) 52,42 (1)

 8,16,19,38,41, ..... .134

90 (4) 82 (3) 80 (2) 44 (1)

 5,15,20,60,65, .135

195 (4) 189 (3) 185 (2) 196 (1)

 .136

 (4)  (3)  (2)  (1)

 .137

 (4)  (3)  (2)  (1)

 Motivation  .138

 (4)  (3)  (2)  (1)

 (Discovery of the Child)  .139

 (4)  (3) 


 (2)  (1)

 .140

 (4)  (3)  (2)  (1)

 .141
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2  1 (4)  (3) Peer Group (2)  (1)

 .142

 (4)  (3)  (2)  (1)

 .143

 (2)  (1)

 (4)  (3)

 .144

 (4)  (3)  (2)  (1)

 .145

 (2)  (1)

 (4)  (3)

 .146

 (2)  (1)

 (4)  (3)

 .147

 (4)  (3)  (2)  (1)

 .148

 (4)  (3)  (2)  (1)

 .149

 (2)  (1)

 (4)  (3)

 .150

 (2)  (1)

 (4)  (3)

 .151

 (2)  (1)

 (4)  (3)
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 .152

 (2)  (1)

 (4)  (3)

 .153

 (4)  (3)  (2)  (1)

 .154

  (4)  (3)  (2)  (1)

 A.G.N.... .155

U (4) V (3) S (2) T (1)

 "COMICS"  .156

 (2)  (1)

 (4)  (3)

 ______  .157

 (4)  (3)  (2)  (1)

 .158

 (4)  (3)  (2)  (1)

 .159

 (4) Heuristic (3)  (2) Chalk talk (1)

 .160

Aristotle (4) Plato (3) Rousseau (2)Johann Friedrich (1)

 .161

 (4)  (3)  (2)  (1)








 .162

 (4)  (3)  (2)  (1)

 .163

1976 (4) 1967 (3) 1987 (2) 1978 (1)

 14  5  .164

40 (4)   41(3) 45 (2) 42 (1)
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 Nursery School .165

Rousseau (4) John Dewey (3) Macmillan (2) Frobel (1)

 .166

 (4)  (3)  (2)  (1)

 .167

1781 (4) 1933 (3) 1881 (2) 1733 (1)

 .168

 (4)  (3)  (2)  (1)

 .169

 


 (4)  (3)  (2)  (1)

 Emile  Jean Jaques Rousseau .170

1862 (4) 1672 (3) 1726 (2) 1762 (1)

 "Naturalism" .171

 (4)







(3)  (2)  (1)

 (Teaching Method)  .172

 (4)  (3)  (2)  (1)

 .173

 (4)  (3)  (2)  (1)

 .174

 (4)  (3)  (2)  (1)

 Curriculum  .175

 (4)  (3)  (2)  (1)

 .176

 (4)  (3)  (2)  (1)

 .177

 (4)  (3)  (2)  (1)

 (Project Mothod)  .178

Washburn (4) Rosseau (3) Amrstrong (2) Kill Patrik (1)
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 (Psychology)  .179

 (4)  (3)  (2) Wont (1)

 .180

 (4)  (3)  (2)  (1)

 .181

 (4) Ambhiverts (3) Introverts  (2) Entroverts (1)

 .182

 (4)  (3)  (2)  (1)

 .183

 (4)  (3)  (2)  (1)

 Super Ego  Ego ID  .184








 (4)  (3)  (2)  (1)

 "Cumulative Records" .185

 (4)  1952-43 (3)  (2)  (1)

 .186

 (4)  (3)  (2)  (1)

 Master of Glands .187

Pancrease (4)  (3)  (2)  (1)

 .188

 (4)  (3)  (2) Retention (1)

 .189

 (4)  (3)  (2)   (1)

 .190

 (4)  (3)  (2)  (1)

 .191

 (4)  (3)  (2) 



 (1)
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 .192

1952-53 (4) 1971-72 (3) 1986-87 (2) 1964-65 (1)

(I.Q)  .193

 50 (4) 70  50 (3) 90  80 (2) 110  90 (1)

(I.Q)  .194

119  110 (4) 109  90 (3) 99  70 (2)  140 (1)

 (Gifted Children)  .195

 140 (4) 119  110 (3) 90  80 (2) 110  90 (1)

 .196

 (4)  (3)  (2) 


 (1)

 .197

 (4)  (3)  (2)  (1)

 .198

 (4)  (3)  (2)  (1)

 (Heuristic Method)  .199

 (4)  (3)  (2)  (1)

 .200

 (4)  (3)  (2)  (1)

 "Education is the creation of a sound mind in a sound body" .201

 (4)  (3)  (2)  (1)

 .202

 (4)  (3)  (2)  (1)

 .203

 (2)  (1)

 (4)  (3)

 .204

 (3)  (1) (4)  (3)  (2)  (1)
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Teaching .205

 (4)  (3)  (2)  (1)

 .206

 (2)  (1)

 (4)  (3)

 (Teaching Aptitude)  .207

 (traits)  (2)  (1)

 (4)  (3)

 .208

 (4)  (3)  (2)  (1)

 .209

 (4)  (3)  (2)  (1)








 .210

 (4)  (3)  (2)  (1)

 .211

 (4)  (3)  (2)  (1)

 .212

 (4)  (3)  (2)  (1)

 .213

 (4)  (3)  (2)  (1)

 .214

 (4)  (3)  (2)  (1)

 (Universal Education)  .215

 (4)  (3)  (2)   (1)

 .216

 (4)  (3)  (2)  (1)
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 "Aptitude Test" .217

 (2)  (1)

 (4)  (3)

 (Gardener)  .218

 (4)  (3)  (2)  (1)

 .219

 (4)  (3)  (2)  (1)

 .220

 (4)  (3)  (2)  (1)

 
 .221

1991 (4) 1980  (3) 1762 (2) 1856 (1)

 .222

 (4)  (3)  (2)  (1)

 .223

  (4)  (3)  (2)  (1)

 .224

 (4)  (3)  (2)  (1)

 .225

 (4)  (3)  (2)  (1)

 .226

 (4)  (3)  (2)  (1)

 .227

 (4)  (3)  (2)  (1)

 .228

 (4)  (3)  (2)  (1)
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 .229

 (4)   (3)  (2)  (1)

 .230

 (4)  (3)  (2)  (1)

 .231

 (4)  (3)  (2)  (1)

 .232

 (2)  (1) (4)  (3)  (2)  (1)

 .233

 (4)  (3)  (2)  (1)

 .234

 (2)


  (1)

 (4)  (3)

 .235

 (4)  (3)  (2)  (1)

 .236

 (4)  (3)  (2)  (1)

 .237

 (4)  (3)  (2)  (1)

 .238

 (4)  (3)  (2)  (1)

 .239

 (4)  (3)  (2)  (1)

 .240

 (Boss)  (4)  (3)  (2)  (1)
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 (Compulsory Primary Educatilon)  .241

5-12 (4) 6-12 (3) 5-11 (2) 6-11  (1)

 .242

UNICEF (4) S.C.E.R.T (3) N.C.E.R.T (2) U.G.C (1)

 ____________  .243

 (4)  (3)  (2)  (1)

 (Basic Education)  .244

 (4)  (3)  (2)  (1)

 .245

 (4)  (3)  (2)  (1)

 "The School and Society" .246

 (4)  (3)   (2)  (1)

 NAEP .247

Nature and Education Plan (2) National Adult Education Programme (1)

 (4) Non-Adult Eligible Person (3)

 NAEP .248

1995 (4) 1975 (3) 1980 (2) 1978 (1)

 .249

 (4)  (3)  (2)  (1)

 .250

71.20% (4) 74.04%  (3) 74.95% (2) 66.46% (1)


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KEY 
101 3 111 4 121 1 131 4 141 2 151 4 161 2 171 1 181 2 191 1

102 3 112 3 122 4 132 4 142 4 152 3 162 3 172 2 182 3 192 2

103 4 113 2 123 1 133 2 143 3 153 2 163 1 173 1 183 2 193 2

104 2 114 4 124 4 134 3 144 3 154 1 164 2 174 2 184 2 194 3

105 2 115 4 125 3 135 4 145 4 155 4 165 1 175 2 185 3 195 4

106 1 116 3 126 2 136 4 146 1 156 1 166 3 176 2 186 2 196 2

107 3 117 3 127 2 137 1 147 1 157 2 167 1 177 2 187 2 197 4

108 2 118 2 128 1 138 2 148 2 158 3 168 2 178 1 188 3 198 2

109 4 119 3 129 3 139 4 149 2 159 1 169 1 179 1 189 1 199 3

110 1 120 2 130 2 140 4 150 4 160 1 170 1 180 3 190 4 200 2

201 1 211 4 221 2 231 2 241 1

202 4 212 3 222 1 232 4 242 3

203 3 213 3 223 1 233 3 243 2

204 4 214 1 224 2 234 3 244 1

205 3 215 2 225 4 235 1 245 4

206 4 216 1 226 1 236 3 246 1

207 4 217 1 227 2 237 1 247 1

208 1 218 1 228 1 238 3 248 1

209 2 219 2 229 3 239 2 249 1

210 3 220 3 230 3 240 3 250 1
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
2009 - 

 38  7  
 2009  

 2009  20 
 2009  26 

 2010   
 


 (6-14)  1960  45  

 6-14  21(A)  86  2002 


 14  A2(K)  51  


 6  45  
 30  29  2009  

(1)  
 7  2009  

 2009 
 6-14  

 (1-8)  
 

 

 

 
 
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 
  (ST)   (SC) 

 
 


 3  2005  
  












 
 


(Aided School) 
(Unaided schools) 

(Kendriya Vidyalaya, Navodaya Sainik) 
 (2) 

 (1-8)  (6-14)  

 
 

 (14)  
 


 Transfer Certificate 


 (3) 
  3   

 65:35  
 

 "Grant in Aid" 
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 29 






 146 

 

 (1-8)  

 

 

 

 

 


 146 

 

 

 6  (3) 


 

 

 

 





 


 146 


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 (4) 
 BC  (ST)  (SC)  

 25%










 
 25,000  Admission Test 

 50,000 
 

 

 10,000 
   (3)  

 50%  

 


 10%  
 

 

 (5) 
 


 
 .1

(Cognitive, Affective & Psychomotor domain)  .2

 .3

 .4

 .5

 .6
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 (CCE)  .7

 
 

 (6) 
 3  2005  

 15 
 15  


 (7) 

 2320  
 30 


 
 
 

2009 - 
 


 
2     60

3 90 61

4 120  91

5 200  121

 5+1  150  
 1:40  200  


 35 

 (Languages)  
  100  
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 
   Ramp 

 (45)    
 T.L.M.   


 800  200  

 1000  220  

 
 2009  .1

 .2

 146 .3

 .4

 .5

 3  .6

 (grants)  .7

 .8

 .9

 146 .10

 .11

 .12

 .13

 .14

 .15

 .16

 .17

 .18

 .19
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 .20

 .21

 .22

 .23

 .24

 .25

 .26

 .27

 .28

 .29

 (1-8)  .30

 .31

 .32

 .33

 .34

 .35

 .36

 .37

  .38

2010 - 
(Andhra Pradesh Right of Children to Free and Compulsory Education Rules - 2010)

2010-  
 2010  

 '-'  
Department of Women Child Development  

 146  
 
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   (ST)   (SC) 
  HIV  

(Minorities)    BC 
 60,000/-  

Revenue Officer - 
  

 
 

 (1-8)  (D.E.O.)  
(Early Childhood Care Centres)  53ECE 

 
     

 
 1994  








 








 
 (M.E.O.)  

 (Cluster)  (M.R.P.)  

 

 1  
 3  

 
 

 School Mapping 
 
 

(SECRT, A.P., Hyd.)  
(Commissioner and Director of School Education)  

SPD (State Project Director) - SPD, Sarva Shiksha Abhiyan 
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
 1  
 3  

 (6-8)  (1-5)  
 (1-7)  

 
 SMC 

(SMC: Schoool Management Committee) 

 
 

 Home Based Education 


   

 SMC  









5%   HIV 
10%  (SC)  

4%  (ST)  
6%  (BC) 

25% 
 School Management Committee

 2   SMC 
27   

 6  24  
6 x 4 = 24  4 


1   
1  
1  
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39 -  
36   

6 x 6 = 36    6  6 
1    
1    

  1         
 SMC 

   
   
   SMC 

 
 SMC 


 SMC 

 Financial Year 


 
 (Additional)  

 
 
 
 


 
 
 


SMC  

 MEO  MPDO  
 DEO  DM & HO CEO   
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(Child Rights) 
 1924 

 
 10  1950  20 

 .1


 .2


 .3

 .4

 .5

 .6


 .7

 .8

 .9

 .10

 1959  20  U.N.O. 


 4  
(Right to Survival)  .1

(Right to Protection)  .2

(Right to Development)  .3

(Right to Participation)  .4

 



 (6)  
 (7)  
 (20)  
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 Adopt (21)  
 (23)  

 


 (19)  
 (20)  
 (32)  
 (33)  
 (34)  
 (38)  

 1986  4 


 18 (1)  
 (2)  
 (27)  
 (28)  

 


 (12)  
 (13)  
 (14)  
 (15)  
 (17)  

(Child Rights Convention)  C.R.C. 
CHILD RIGHT CONVENTION (1989)

 1979  
 C.R.C.  1979 

 1989  20  C.R.C. 
 20  

 1990  C.R.C. 
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 11  CRC  185  1995  31 
  1992

 CRC  192  
 54CRC 


 41  

 18 


 4542  
 CRC 


 5446  

 CRC 


 146 21(A)  .1

 14 24  .2

 39(E)  .3

 39(F)  .4


 46  .5

 23  .6

 14  .7

 15  .8

 15(3)  .9

Human Rights -  4.4

 


 "Magnakarta"   (James-I)  1215 
 
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 "The Rights of Man"  "Peoples of Social Contract"  


 1789 
 1946 

 1948  10 
 1993 

 2000  1995 
 U.N.O.

 .1

 .2

 .3

 





 
 
 

   
 1949  26

22/2005  2005 
Right to Information Act - 2005  (RTI - 2005)





  2005  15 
 2005  21  

 
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 (31)  
 I  

 120  II  



 7  6(1) 
 30 

 65  5  III  


 IV  
 V  
 VI  


 RTI .1

 .4  .3  .2  .1

 RTI .2

 .4  .3  .2  .1

  RTI .3

 .4  .3  .2  .1

 RTI  .4

 .4  .3  .2  .1

 .5

1948  10 .4 1948  10 .3 2010  10 .2 2010  10 .1

 U.N.O.  .6

1959  10 .4 1948  20 .3 1959  20 .2 1948  10 .1

 U.N.O. .7

30  .4 29  .3 28  .2 27  .1

 RTI  .8

20  .4 19  .3 18  .2 17  .1
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 (SMC) School Management Committee .9

 .4 MEO .3  .2  .1

 .10

2008 .4 2007 .3 2006 .2 2005 .1

 .11

 .4  .3  .2  .1

 RTE .12

230 .4 220 .3 210 .2 200 .1

 .13

2009  31 .4 2009  .3 2010  .2 2010  31 .1

 .14

85% .4 75% .3 65% .2 50% .1

 RTE-2009 .15

8  .4 7 .3 6 .2 5 .1

 RTE-2009 .16

5 .4 4 .3 3 .2 2 .1

 RTE-2009 .17

6 .4 5 .3 4 .2 3 .1

 RTE-2009 .18

42 .4 40 .3 38 .2 36 .1

 RTE-2009  .19

10 .4 9 .3 8 .2 7 .1

 RTE-2009 .20

240 .4 220 .3 210 .2 200 .1

 32009  .21

 3-14 .4  6-14 .3  5-2 .2  1-5 .1

 23 (1)  2009  .22

REPA .4 CABA .3 NCTE .2 NCERT .1

100



 2010  (29)  2009  .23








 .2  .1

RVM  .4 SCERT .2

 2009  99  .24


(1)  (1)  (1)  (1)  .2 (1)  (1)  (1)  .1

(1)  (1)  (1)  .4 (2)  (1)  (1)  .3

 2009/35  .25

2009  .4 2009  26 .3 2009  26 .2 2010  .1

 RTE 2009  .26

 .4  .3  .2  .1

 SSA  RTE 2009  .27

I-VIII  1:40  1:30 .2 I-IV  1:40  1:30 .1

I-V  1:30  1:30 .4 VI-VII  1:35  1:35 .3

 152  .28

 .4  .3  .2  .1

 RTE 2009  .29


 .2  .1

 .4  .3

 RTE 2009  .30

 .1

 13  .2

 .3

 .4

KEY 
1 1 4 2 7 2 10 1 13 1 16 1 19 4 22 2 25 2 28 3

2 3 5 3 8 2 11 2 14 1 17 2 20 3 23 3 26 4 29 2

3 1 6 1 9 3 12 4 15 3 18 3 21 3 24 1 27 1 30 3
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2005 
(NATIONAL CURRICULUM FRAME WORK - 2005)

  


 



 


  NCERT  
  NCF-2005  2004  19 14 NCERT 

 
 (NCF-2005) 2005-  

 (Chapters)  5  
2005-  1993 (Learning without Burden)  


 4NCF-2005

  .1

 .2

 Construction of Knowledge  .3

 .4

 NCF-2005

 81  
 
 

  Multi Lingual  
 
 
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 
 


(19-22)  .2 (14-18)  .1

(29-30)  .5 (25-28)  .4 (23-24)  .3

(32)  .6

 44  1978  31 
(Perspective) 

 
 (Learning without burden)  

 
 

 
 (ST)  (SC)   



(Learning - Knowledge) 
 
 .1

 .2

 .3

 .4

 .5

 .6

 .7

 .8


 
 
 
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 
 
 
 
 
 
 
 


 .1

 .2

 .3

 .4

5.3 Curriculum Areas, School and Classroom Environment


 


 Bilingual  

 
 
 
 
 
 

 


 
 
 
 
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
 

 



 
 
 
 


 
 
 
 


 
 

 
 
 


 
 


  
 

 
 
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 
 
 
 


 
 

 1210  


 
 
 


 

 
 


 
 
 
 
 


 
 
 
 
 

   
 HIV-AIDS  
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
 
 
 

(Teacher - Pupil ratio)  
   decentralize  

 
 
 
 

(Assessment - Evaluation) 
 
 

 

 



 



 


 

 (Rote Memory)  
 
 


 
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 
 
 

 "SURAT"  
S - simple, U - Un-noticed, R - Regular, A - Activity Based, T - Transparent

 


 NCF-05
 NCF-2005

 
 Open Ended  

 
 
 

 


 
 
 
 
 


 
 
 
 
 
 
 
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5.5 Systemic Reforms

 

 
 

M.Ed., B.Ed.  P.G.  
 M.Phil.

 
 


 NCF-2005

 .1

 
 
 .2

 65  
 .3

 12 10  
 

 

 
 

 
 
 
 
 
 
 
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
 

 divergent thinking   Convergent thinking 
 
 
 


 

 (short period of time)  
 
 

 (Fail)  (Pass)  
 semester  (English)  

 
 experinces  


 .1

NCTE (4 NCERT (3 (MHRD)  (2  (1

 2005-  .2

Learning with Joy (2 Learning without Burden (1

Learn and Enjoy (4 Learning with Happiness (3

 .3

1996 (4 1986 (3 1976 (2 1966 (1

 .4

 (2 (Chatopadyaya Commission)  (1

 POA-92 (4  (3

 NCF-2005 .5

 (4  (3  (2  (1
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 .6

 5 (4  4 (3  3 (2  1 (1

 .7

 (4  (3  (2  (1

 Syllabus .8

 (4  (3  (2  (1

 .9

352A (4 251A (3 350A (2 349A (1

 .10

 (4  (3  (2  (1

 .11

 4 (4  7 (3  6(2  5(1

 .12

 (4  (3  (2  (1

 .13

 (4  (3  (2  (1

 (Chatopadyaya Committee)  .14

1986 (4 1983 (3 1982 (2 1981 (1

 (Year Plan)  .15

 (4  (3  (2  (1

 NCF 2005  .16

10-12 (4 14-16 (3 13-15 (2  6-8 (1

 NCF 2005  .17

 (4  (3  (2  (1

KEY 
1 2 3 2 5 3 7 1 9 2 11 2 13 2 15 1 17 1

2 1 4 1 6 2 8 3 10 2 12 1 14 3 16 4
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 .1

 .1

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

2  v

3  v

33  v

  v
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  v

  v

36  v

  v

     v

  v

 .2

  v

    v

  v

  v

  ___  v

  v

  v

  v

  v

  v

  v

  v

  v

    v

  v

  v

  v

  v

  v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 2  v

 1857  v

  v

  v

 16  ____  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v
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  v

  v

  v

14  v

14  v

  v

  v

  v

  v

  v

 .3

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 1863  v

  v

  v
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  ___  v

  v

  v

  v

  v

  v

 .4

  v

  v

  v

  v

  v

 4160  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 6695  v

  v

 1591  v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 .5

  v

  v

  v

  v





  v

  v

  v

  v

  v

  v

  v

  v

  v
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  v

  v

  v

 v

 
  v

 1905  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 .6

  v

  v

  v

  v

   v

  v

  v

  v

  v

  v
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  v

  v

  v

 1884  v

  v

 1907  v

  v

   v

  v

  v

 1947  v

  v

  v

  v

  v

  v

  v

  v

 .7

  v

  v

  v

  v

  v

  v

  v

  v
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  v

 1877  v

  v

  v

 1938  v

  v

  v

  v

  v

 1923  v

  v

  v

  v


  v


  v


  v

  v


 .8

  v

  v

  v

  v

 1880  v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

   v


   v

  v

  v

   v

  v

  v




  v

  v

  v




  v

 .9

  v

  v

  v

  
 v

  v
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 1914  v

 1983  v

  v

  v

  v

  v

  v

  v

  v

  v

 .10

 1945  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 .2  .1  v

  v

  v

  v

  v

  v
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  v

  v

  v

  v

  v

 .11

 1912  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v
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  v

  v

  v

  v

  v

 .12

 v








 




 v

  v

  v

  v

  v






 




 v

3.5  2000  v

0.09  2000  1990 v

  v

  v

  v

  v

  v

  v






  v

  v

  v

  v

  v
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 ____  DARA v


1.6  v

  v

  v

  v

  v

  v

  v

 .13

   v

 1960   v

   v

   v

 1898   v

   v

   v

   v

  v

  v

  v

  v


   v

  v

  v

  _________  v
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  v

  v

  v

  v

  v

  v

 .14

  v

  v

 1870  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 1880  v

  v

  v

 

  v

  v

  v

  v
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  v

  v

  v

  v

  v

  v

 1888  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

v v v

127



 .2

 .1

  v

  v

  v

  v

  v

 1985  v

  v

  v

  v

  v

  v

  v

  v

 v

 
  v

  v

  v

  v

  v

  v

 1933  v

  v

 1981  v
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  v

  v

 

  v

  v

  v

 v

 

 
 v

 

 

 .2

1897  v

  v

  v

  v

  1948 v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

 .3

  v

 1905  v

  v

  v

  v

  v

 1942  v

  v

  v

  v

  v

  v

  v

  v

   v

   v

  v
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  v

  v

  v

 .4

  v

 4  v

  v

 







 v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

 .5
  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 1811  v

  v

  v

  v

  v

  v
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  v

  v

  v

 .6

 v

 
  v

  v

  v

  v

 9  v

  v

  v

  v

  v

 1913  v

  v

  v

  v

  v

  v

  v

  ____  v

  v

  v

 .7
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  v

 1952  v

  v

  v

  v

  v

 1984  v

  v

  v

  v

  ___  v

  v

  v

  v

  v

  v

    v

  v

  v

  v

 .8

  v

  v

  v

   v

  v
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  v

  v

  v

  v

  v

 1867  v

  v

  v

  v

  v

  v

 1928  v

  v

  v

  v

 .9

  v

 1803  v

  v

  v

  v

  v

 1875  v

  v

  v

  v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

 
  

 v

   .10

    v

  v

  v

  v

  v

  v

  v

  v

 

 v

  v

 1878   v

   v

   v

   v

    v

   v
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    v

    v

  v

  v

  v

  v

  v

  v

 .11

  v

 1900  v

  v

  v

  v

  v

  v

  v

 1983  v

  v

  v

  v

  v

  v

  v

  v

  v

  v
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  v

  v


  v

  v

   v

 

 .12

 v

 
  v

  v

 


  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 70  v

  v
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  v

  v

 .13

 1915  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 .14

  v

  v

  v
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  v

 v


  v

   v

  v

  v

  v

 1898  v

  v

 1958  v

  v

  v

  v

  v

  v

  v

  v

  v

v v v
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 .3

 .1

 v

 
  v

  v

  v

  v

 v

 
  v

  v

  v

  v

    v

  v

  v

 1837  v

  v

  v

  v

   v

  v

  v

    v

  v
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  v

  v

    v

  v

  v

  v

  v

  v

 .2

  v

  v

  v

  v

  v



 v

 
  v

  v

 1952  v

  v

  v

  v

  v

  v

  v

  v
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  v

 

 v

  v

  v

  
 (Essay)  v

  v

  v

    v

  v

  v

  v

 .3

  v

 1787  v

  v

  v

  v

  v

  v

 1854  v

  v

 150  v

  v

  v

  v

  v

  v
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  _____  v

  v

  v

   v

  v

  v

  v

  v

 .4

  v

 1936  v

   v

  1993 v

  v

  v

 v

  
  v

  v

  v

  v

  v

  v

  v

  v

   v
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  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 .5

  v

 1894  v

  v

  v

  v

 1956  v

  v

  v

  v

  v

  v
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  v

  v

  v

  v

  v

 v

 
  v

  v

 .6

  v

  v

  v

  v

  v

 v

 
  v

  v

  v

  v

 1897  v

  v

  v

  1948 v

  1957 v
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  1967 v

  v

   v

  v

  v

  v

 .7

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 v

  
  v

  v

  v

  v

   v

  v
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  v

  v

  v

  v

 .8

  v

  v

   v

  v

  v

  v

  v

  v

  v

  v

 1919  v

 125  v

  v

  v

  v

 .9

  v

 1919  v

  v

  v

 2002  v
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   v

  v

  v

 v

 
 v

 
  v

  v

  v

  v

  v

  v

   v

  v

  v

  v

 .10

  v

  v

  v

  v

 v

 
  v

  v
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  v

  v

 1931  v

  v

 




 v

  v

  v

  MIT  v

  v

  HAL  v

 v






  v

 .11

 1930  v

  v

  v

  v

  v

  v

  v

  v

 2012  v

  v

  v

  v
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  v

  v

  v

  v

  v

 .12

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

 1940  v

  v

  v

  v

  v

  v

  v

  v

  v
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 .13

  v

 1928  v

  v

  v

  v

40  v

200  v

   v

  v

  40  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

   v

 .14

  v

  v

  v

  v

  v
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   v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

  v

   v

  v

v v v
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
 .1

 (4)  (3)  (2)  (1)

 .2

 (4)  (3)  (2)  (1)

 .3

 (4)  (3)  (2) 


 (1)

   .4

 (4)  (3)  (2)  (1)

 .5

 (4)  (3)  (2)  (1)

 _____  .6


 (4)  (3)  (2)  (1)

 .7

 (4)  (3)  (2)  (1)

 .8

 (4)  (3)  (2)  (1)

 .9

 (4)  (3)  (2)  (1)

 .10

 (4) 


 (3)  (2)  (1)

 .11

 (4)  (3)  (2)  (1)

 .12

 (4)  (3)  (2)  (1)
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 .13

 (4)  (3)  (2)  (1)

 ____  .14


 (4)  (3)  (2)  (1)
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LANGUAGE – II (ENGLIsh) 

1. PARTS OF SPEECH 

All words in English are divided into various classes depending upon their use. 
These classes are known as Parts of Speech. They are 

1. Noun: It is defined as the name of a person, place, animal, thing, an idea or 
feeling. 
Ex: Ram is a good boy. 

Vijayawada is a big town. 
The cow is a useful animal. 
Love is blind. 

 Nouns are of five kinds: 
(i) Common Noun: It is the name given commonly to a person, 

animal, place or thing. 
Ex: boy, town, animal, bird, tree, table, friend, city etc. 

Hyderabad is a famous city. 
(ii) Proper Noun: It is the name of a particular person, animal, place or 

thing. 
Ex: Rama, cow, Vijayawada, cuckoo, Mohan, Atul, Delhi, etc. 

Akbar was a wise king. 
(iii) Collective Noun: It is the name of a number of persons or things 

taken together as one unit. 
Ex: crowd, army, family, nation, class, herd etc. 

The police dispersed the crowd. 
(iv) Abstract Noun: It is usually the name of a quality, action or state. 

Ex: goodness, cruelty, darkness, brightness, love, laughter, 
childhood, youth, slavery, courage, honesty etc. 

(v) Material Noun: It is the name of a material or a thing. 
Ex: milk, bread, biscuit, gold etc. 

The utensil is made up of copper. 
 Nouns may be singular or plural. 

Ex: boys - boys 
leaf - leaves 
child - children 
flower - flowers 

 Nouns may be countable or uncountable. 
Countable Nouns are those which can be counted as one, two, hundred etc. 
Ex: one boy, two boys, ten boys etc. 

Give me five pens. 
Uncountable Nouns are those which cannot be counted. 
Ex: love, sugar, knowledge, wisdom, news etc. 

Give me some milk. 
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 Countable nouns have plural forms while uncountable nouns do not. For 
example, we say boys but we cannot say sugars. 

2. Pronoun: A pronoun is a word used in the place of a noun. 
Ex: Rama is absent, He is ill. 

This is mine. 

 There are four kinds of pronouns: 
(i) Personal Pronouns: I, we, you, he, she, they etc. 
(ii) Demonstrative Pronouns: This, that, such that etc. 
(iii) Relative Pronouns: Who, which, that etc. 
(iv) Interrogative Pronouns: Who, which, what etc. 

3. Verb: A verb is a word used to express an action or state. 
Ex: The boy kicked the boy. 

She wrote a letter. 
Hyderabad is a big city. 

 Verbs are of two kinds: Transitive and intransitive. 
 The verb which has an object is transitive verb. 

Ex: He stole a watch. 
They bought many books. 

 The verb which has no object is intransitive verb. 
Ex: He ran home. 

She went to Madras yesterday. 
4. Adverb: An adverb is a word used to add something to the meaning of a verb, 

another adverb or an adjective. 
Ex: She sang the song sweetly. 

This flower is very beautiful. 
She wrote the answer quite correctly. 

 Adverbs are of three kinds. 
(i) Simple Adverbs: They are used to modify the meaning of a verb, 

an adjective or an adverb; and shown as 
Time: now, soon, before 
Place: away, below, here 
Number: once, twice, secondly, again 
Manner: ill, badly, fast 
Quantity: less, little, quite 

(ii) Interrogative Adverbs: They are used to ask questions, and can be 
shown as  
Time: when 
Place: where 
Number: how, often 
Manner: how 
Quantity degree: how high, how hot 

(iii) Relative Adverbs: They refer back to a noun as their antecedent 
such as why, when, where. 
Ex: This is the reason why I left. 

I remember the house where I was born. 
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5. Adjective: An adjective is a word used to add something to the meaning of a 
noun. 
Ex: She is clever girl. 

Ashoka is a great emperor. 
The sky is blue. 
He has only one house. 

6. Preposition: It is a word used before another word in the sentence to show how a 
person or thing stands in relation to another word. 
Ex: There is a boy sitting on the bench. 

She is fond of chocolates. 
It is five O’clock by my watch. 

 It usually comes before a noun phrase. 
Ex: The cat vanished round the corner. 

 Usually connects two nouns. 
 It denotes place, time and direction 

Ex: He is in the kitchen. 
She came at 2 PM. 
He has gone to college. 
He is coming from the station. 
Please enter into the house. 
Go out of the house! 
The ball went over his head. 
She is watching through the window. 

7. Conjunctions: Conjunctions are words that join two or more words, phrases or 
clauses. Conjunctions are also known as linkers. 
Ex: You and I are brothers. 

I shall go if I have time. 
He was ill but he attended the party. 
Come soon else we will be late for movie. 
Murali is quite rich, yet he is unhappy. 
He is neither intelligent nor hardworking. 
Unless you work hard, you cannot reach the goal. 
Since she was unwell, she stayed at home. 

8. Interjections: An interjection is a word that is used to express a sudden feeling. 
Ex: Ah! Oh! Alas! My God! Oops! Ouch! 

My God! I forgot to lock the door. 
Ouch! You’ve stepped on my foot. 
Hello! Where are you going? 
Bravo! You have done well. 
Oh! I am undone. 
Alas! She is dead. 
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PRACTICE TEST 

Identify the Parts of Speech of the underlined words. 

1. It was a courageous act. 
a)  Conjunction b)  Adverb c)  Adjective d)  Preposition 

2. Smoking can damage your health. 
a)  Adjective b)  Verb c)  Adverb d)  Noun 

3. Sailings have been cancelled because there is a heavy storm at sea. 
a)  Adverb b)  Conjunction  c)  Adjective d)  Preposition 

4. The disease is spreading with alarming speed. 
a)  Verb b)  Noun c)  Participle d)  Adjective 

5. He is familiar to me. 
a)  Preposition b)  Noun c)  Adjective d)  Adverb 

6. I never saw him before 
a)  Preposition b)  Conjunction c)  Verb d)  Adjective 

7. Lead is the heaviest of all metals. 
a)  Noun b)  Adverb c)  Adjective d)  Conjunction 

8. Little children like sweets. 
a)  Adjective b)  Verb c)  Noun d)  Preposition 

9. My house is beside the temple. 
a)  Noun b)  Conjunction  c)  Preposition d)  Adverb 

10. Everyone congratulated him on his victory. 
a)  Noun b)  Verb c)  Adjective d)  Conjunction 

11. He came to my house yesterday. 
a)  Noun b)  Adverb c)  Adjective d)  Preposition 

12. He has bought all the fruits he needed. 
a)  Noun b)  Adjective c)  Adverb d)  Preposition 

13. The flowers are beautifully decorated. 
a)  Adverb b)  Noun c)  Verb d)  Adjective 

14. Please give me some water. 
a)  Noun b)  Adjective c)  Adverb d)  Pronoun 

15. Confess your guilt or you will be punished. 
a)  Preposition b)  Conjunction  c)  Noun d)  Pronoun 

16. The town itself is not very large. 
a)  Noun b)  Adjective c)  Adverb d)  Pronoun 
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17. She sings delightfully. 
a)  Verb b)  Noun c)  Adverb d)  Adjective 

18. Row the boat. 
a)  Verb b)  Adjective c)  Noun d)  Pronoun 

19. The ship sustained heavy damage. 
a)  Adjective b)  Preposition c)  Pronoun d)  Adverb 

20. Inspite of her recent illness she continues to work hard. 
a)  Adjective b)  Preposition c)  Pronoun d)  Adverb 

21. I do not know why she has come. 
a)  Verb b)  Noun c)  Adjective d)  Adverb 

22. Krishna reached Bombay this morning. 
a)  Pronoun b)  Verb c)  Adjective d)  Noun 

23. Alas! Keats died young. 
a)  Conjunction b)  Preposition c)  Noun d)  Interjection 

24. She wrote a letter to her sister. 
a)  Noun b)  Preposition c)  Verb d)  Pronoun 

25. They saw me off. 
a)  Preposition b)  Conjunction  c)  Verb d)  Adverb 

26. Gita has two cars. 
a)  Verb b)  Noun c)  Adverb d)  Adjective 

27. The cattle returned home. 
a)  Verb b)  Preposition c)  Noun d)  Adverb 

28. You are partly right. 
a)  Verb b)  Noun c)  Adverb d)  Pronoun 

29. I bought only ten kilos of rice. 
a)  Noun b)  Verb c)  Adverb d)  Pronoun 

30. She seems happy. 
a)  Pronoun b)  Verb c)  Adjective d)  Noun 

 
Key 

 
1) c 2) b 3) b 4) a 5) c 6) c 7) c 8) c 9) c 10) b 

11) d 12) b 13) d 14) a 15) b 16) d 17) d 18) a 19) a 20) d 
21) a 22) a 23) d 24) c 25) c 26) a 27) c 28) a 29) a 30) b 
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2. TENSES 

Tense: It is the form of a verb which shows the time of an action and its degree of 
completeness. The word tense comes from the Latin, tempus, time. 

There are three main kinds of tenses in English 
1. The present tense 
2. The past tense  
3. The future tense 

Each of the three main tenses have four forms 

(i) Simple: It simply states an action 

(ii) Continuous: It indicates that the action is incomplete at the time of 
speaking. 

(iii) Perfect: It indicates that the action is complete 

(iv) Perfect Continuous: It shows that the action has been continuous 

1. The Present Tense: A verb that refers to present time is said to be in the 
present tense as 
Ex: I write. I love. 

The four forms of present tense are 

(i) Present Simple: It is used to express a habitual action, general 
truths etc.  Ex: She eats an apple. 

(ii) Present Continuous: It is used for an action going on at the time of 
speaking.  Ex: She is eating an apple. 

(iii) Present Perfect: It is used to indicate completed activities in the 
immediate past.  Ex: She has eaten an apple. 

(iv) Present Perfect Continuous: It is used for an action which began at 
some time in the past and is still continuing.  
Ex: She has been eating an apple. 

2. The Past Tense: A verb that refers to past time is said to be in past tense; 
as Ex: I wrote; I loved 

The four forms of the past tense are: 

(i) Past Simple: It is used to indicate an action completed in the past. 
Ex: She ate an apple 
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(ii) Past Continuous: It is used to denote an action going on at 
sometime in the past.  Ex: She was eating an apple 

(iii) Past Perfect: It describes an action completed before a certain 
moment in the past.  Ex: She had eaten an apple. 

(iv) Past Perfect Continuous: It is used for an action that began before a 
certain point in the past and continued upto that time. 
Ex: She had been eating an apple. 

3. The Future Tense: A verb that refers to future tense is said to be in the 
future tense. 

The four main forms of future tense are: 

(i) Future Simple: It indicates an action which will happen in the 
future.  Ex: She will eat an apple 

(ii) Future Continuous: It denotes a action as going on at some point in 
future.   Ex: She will be eating an apple 

(iii) Future Perfect: It is used to indicate an action that will be 
completed by a certain future time.  

Ex: She will have eaten an apple 

(iv) Future Perfect Continuous: It is used to indicate an action which 
will be in progress over a period of time that will end in the future. 
Ex: She will have been eating an apple. 

Exercise 

I. Choose the correct verb forms from those in brackets. 

1. I __________ have at ten last night. (reach / reached) 

2. She did __________ my jokes yesterday (not like / not liked) 

3. The runner __________ before reaching the winning post. (fall / falls) 

4. My father __________ me a rupee every day. (give / gives) 

5. She __________ to school every morning last week. (goes / went) 

6. __________ the problem last night? (Do you solve / Did you solve) 

7. I __________ when the accident occurred. (was sleeping / slept) 
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8. I __________ home at midnight.  (was reaching / reached) 

9. You __________ a lot by this time next year. (change / will have changed) 

10. She has bought some cloth, she __________ herself a blouse. 
(make / is going to make) 

II. Choose the correct answer. 

1. From his past experience knew that drinking _______ a man.  
(a) can ruin (b) to ruin (c) could be ruined (d) not ruin 

2. This hotel is not _______ to sell liquor. 
(a) licenced (b) licence (c) been licenced (d) licensing 

3. The party _______ four men and two women. 
(a) composes (b) consist of (c) in composing (d) composed of 

4. She ought not to have _______ him but she did. 
(a) tell (b) to be telling (c) to be told (d) told 

5. When he _______ a novel, a dog barked. 
(a) read (b) has read (c) is reading (d) was reading 

6. After he _______ they discussed the problem. 
 (a) leaves (b) had left (c) was leaving (d) has left 

7. Usually he _______ at a.m. in the morning. 
(a) gets up (b) is getting up (c) would have (d) had have 

8. If I had the choice, I _______ stayed on. 
(a) had (b) could have (c) would have (d) had have 

9. It is unlikely that he _______ every race. 
(a) is going to (b) may win (c) wins (d) win 

10. He _______ unwell since yesterday. 
(a) is (b) was (c) has been (d) had been 

11. Choose the correct sentence. 
(a) I was lying down when the door bell rang. 
(b) I have been lying down when the door bell rang. 
(c) I am lying down when the door bell rang. 
(d) I could be lying down when the door bell rang. 

12. Choose the correct sentence. 
(a) He comes from a good family though he works from a factory. 
(b) He comes in a good family though he works in a factory 
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(c) He comes in a good family though he works in a factory 
(d) He comes in a good family though he work from a factory 

13. Choose the correct sentence. 
(a) He had gone to England last week (b) He gone to England last week 
(c) He goes to England last week (d) He went to England last week 

14. Which is correct? 
(a) The main complained that his cycle is stolen 
(b) The man complained that his cycle was stolen 
(c) The man complained that his cycle has been stolen 
(d) The man complained that his cycle had been stolen 

15. Pick out the correct expression. 
(a) can be able to (b) did rather go (c) made it come (d) would rather go 

Answers 
I.  

1) reached 2) not liked 3) falls 

4) gives 5) went  6) Did you solve 

7) was sleeping 8) reached  9) Will have changed 

10) is going to make    

II.  

1) a 2) a 3) b 4) d 5) d 

6) b 7) a 8) c 9) c 10) a 

11) a 12) a 13) a 14) d 15) a 
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3. ACTIVE AND PASSIVE VOICE 

The voice of a verb shows whether the subject is active or passive. The verb is 
active is the subject performs an action, passive if subject receives an action. 

Ex: Cats catch mice (Active) 
Mice are caught by cats (Passive) 

In first sentence, the subject ‘cats’ acts and in second sentence the subject ‘mice’ 
receives the action. 

Since Transitive verbs have objects only transitive verbs have passive voice. The 
passive voice of the verb is made by adding is past participate to some form of the verb 
be. 

TABLE SHOWING PASSIVE VOICE 
 
Tense How to form Passive Sentence 
1. Simple Present is / am / are + Past Participle I am helped.  

He is helped 
2. Simple Past was / were + Past Participle I was helped.  

We were helped 
3. Simple Future Shall be / will be + past participle I shall be helped. 

He will be helped. 
4. Present Continuous Is / am / are being + Past 

Participle 
I am being helped. 
He is being helped. 

5. Past Continuous Was / were / being + past 
participle 

I have been helped. 
He has been helped 

6. Present Perfect Have / has been + past participle I had been helped 
7. Past Perfect Had been + past participle I had been helped  
8. Future Perfect Shall / will have been + past 

participle 
I shall have been helped. 
He will have been helped. 

From Active into Passive: When a sentence is turned from active voice into passive 
voice, the following changes are made: 

(1) The object in the active voice becomes the subject in the passive voice. 
(2) The subject in the active voice becomes the object in the passive voice. 
(3) The passive voice of the verb is made by adding its past participle to some form 

of verbs be (is, am, are, was, were, been, being) 
1. Simple Present Tense 

Active:  He helps me 
Passive: I am helped by him. 
Active:  She does not feed sparrows 
Passive: Sparrows are not fed by her. 

2. Simple Past Tense 
Active:  We killed a cobra. 
Passive: A cobra was killed by us. 
Active:  The fisherman caught a fish. 
Passive: A fish was caught by the fisherman. 
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3. Simple Future Tense 
Active:  I shall read a book. 
Passive: A book will be read by me. 
Active:  She will not pardon him. 
Passive: He will not be pardoned by her. 

4. Continuous Tense (Present and Past) 
Active:  I am seeing a tiger. 
Passive: A tiger is being seen by me. 
Active:  They are singing songs. 
Passive: Songs are being sung by them. 

5. Perfect Tense (Present, Past & Future) 
Active:  He has sold a horse. 
Passive: A horse has been sold by him. 
Active:  We had played a cricket match. 
Passive: A cricket match had been played by us. 

6. Interrogative Sentences 
Active:  Does he see a bird? 
Passive: Is a bird seen by him? 
Active:  Will they help you? 
Passive: Will you be helped by them? 
Active:  Has the teacher told a story? 
Passive: Has a story been told by the teacher? 

7. Transitive Verbs having two objects: Some transitive verbs govern two objects. 
Make other the direct or the indirect object the subject. 
Active:  I gave him a toy. 
Passive: A toy was given to him by me (or) 

He was given a toy by me. 
Active:  He will tell us an interesting story. 
Passive: An interesting story will be told us by him (or) 

We shall be told an interesting story by him. 
8. Prepositional Verbs: While changing a prepositional verb from active to passive 

voice, the preposition should not be dropped as it is a part of the verb. 
Active:  Mother’s bring up children 
Passive: Children are brought up by mothers. 
Active:  They laughed at the old man. 
Passive: The old man was laughed at them. 

9. Auxiliary Verbs: While changing Auxiliary verbs into passive, add be and the 
past participle with them. 
Active:  Our team may win the match. 
Passive: The match may be won by our team. 
Active:  You must not do it. 
Passive: It must not be done by you. 

10. Imperative Sentences: In imperative sentences let be is used to change the voice, 
if the sentence is to remain imperative otherwise should be can also be used. 
Active:  Read this story. 
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Passive: Let this story be read 
Active:  Open the window 
Passive: Let the window be opened (or) 

The window should be opened. 
Note: In case of intransitive verbs, the imperative sentences are changed into passive 

voice like this 
Active:  Please sit down. 
Passive: You are requested to sit down 
Active:  Stand up 
Passive: You are ordered to stand up. 

PRACTICE TEST 

1. Which is the passive form? 
(a) They had been waiting for 10 hours. 
(b) He will be reading now. 
(c) What is meant by this. 
(d) By 2 O’clock she will be completing this work. 

2. “The speeding car hit an electric pole”. The passive form of this sentence is 
(a) An electric pole hitted by the speeding car. 
(b) An electric pole hit by the speeding car. 
(c) An electric pole hits by the speeding car. 
(d) An electric pole was hit by the speeding car. 

3. The passive voice for the sentence “Prepare yourself for the worst” is 
(a) Be prepared for the worst. (b) The worst is to come 
(c) Get ready for the worst (d) Prepare for the worst. 

4. The active voice for this sentence. “Someone has picked my pocket.” 
(a) My pocket has been picked. (b) My pocked was picked. 
(c) My pocket is picked. (d) My pocket will be picked. 

5. Mark the sentence given in active voice. 
(a) We prohibit smoking. (b) Good news is expected 
(c) Smoking is prohibited (d) it will be soon forgotten 

6. Mark the sentence given in passive voice. 
(a) I have sold my TV set (b) The thief was caught 
(c) Who taught you English (d) He kept me waiting 

7. Choose the correct passive form for “The teacher punished the children.” 
(a) The teacher has punished the children 
(b) The teacher had punished the children 
(c) The children were punished by the teacher 
(d) The children were being punished by the teacher 



13 

 

8. Which of the following sentence has the verb in Active voice? 
(a) The rice is being cooked (b) The price tag is removed 
(c) The nice little girl is missing (d) All will have a good time 

9. Choose the correct active form for “A good time was had by all”. 
(a) All are having a good time (b) All had a good time 
(c) All is having a good time (d) All will have a good time 

10. Choose the correct passive form for “please write my name beneath all”. 
(a) Please let my name be written beneath all. 
(b) Please let by name be wrote beneath all 
(c) Please all be written beneath by names 
(d) Please wrote my name be written beneath all. 

11. “They took everything that belonged to him.” Choose the correct passive form. 
(a) Everything that belonged to them was taken by them. 
(b) Everything he took belonged to them 
(c) Everything has belonged was taken by them 
(d) Everything that belonged to him was taken by them. 

12. “The inaugural address was delivered by the Chairman.” Change it into Active 
Voice. 
(a) The Chairman had addressed the inaugural address 
(b) The Chairman had to deliver the inaugural address 
(c) The Chairman delivered the inaugural address 
(d) The Chairman was delivering the inaugural address 

13. They had completed the book without much delay. Choose the correct passive 
form. 
(a) The work has completed by them without much delay. 
(b) The work has been completed by them without much delay 
(c) The work has been completed by them without much delay. 
(d) The work had been completed by them without much delay 

14. Shakespeare wrote Hamlet. Change into passive voice. 
(a) Hamlet writes Shakespeare  (b) Hamlet wrote Shakespeare 
(c) Hamlet was written by Shakespeare (d) Hamlet is written by Shakespeare 

15. All desire wealth and some acquire it. Change into passive voice. 
(a) Wealth was desired by all and acquired by some 
(b) Wealth is acquire by all and desired by some 
(c) Wealth is desired by all and acquired by some 
(d) Wealth was desired by all and acquired by some. 

KEY 
1) c 2) d 3) a 4) a 5) a 6) b 7) c 8) c 9) b 10) a 

11) b 12) c 13) c 14) b 15) a      
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4. PREPOSITIONS AND ARTICLES 

PREPOSITION 

Definition: It comes before a noun or a pronoun with the indication of time, place etc. 

Rule: 

 A preposition is usually placed before a noun or pronoun it governs. 
Ex: Many people die of cholera every year. 

 A preposition can be placed at the beginning of a sentence. 
Ex: To whom did you give his pen? 

In which shop did you buy this dress? 

 Sometimes the preposition is placed last for the sake of emphasis. 
Ex: Our Prime Minister is known all the world over. 

 There are certain words which always take the infinitive after them. 
Ex: They refused to refuse his earnest request. 

Types of Prepositions: 

1. Preposition of Time: It is placed before a noun or a pronoun with the indication of 
time. 
Ex: He stayed here for many years. 

2. Preposition of Place: It is placed before a noun or pronoun with the indication of 
place. 
Ex: They ran across the road. 

3. Preposition of Manner: It is placed before a noun or a pronoun with the indication 
of manner. 
Ex: He fought with courage. 

4. Preposition of Reason: It is placed before a noun or a pronoun with the indication 
of reason. 
Ex: He is suffering from fever. 

5. Preposition of Purpose: It is placed before a noun or a pronoun with the indication 
of purpose. 
Ex: He sacrificed everything for his children. 

6. Preposition of Possession: It is placed before a noun or a pronoun with the 
indication of possession. 
Ex: This is a brutality of Mohan. 
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7. Preposition of Contrast: It is placed before a noun or a pronoun with the 
indication of contrast. 
Ex: For all his fortune, he is not happy. 

8. Preposition of Concession: It is placed before a noun or a pronoun with the 
indication of concession. 
Ex: With all his faults, she adores him. 

9. Preposition of Reasoning: It is placed before a noun or a pronoun with the 
indication of reasoning. 
Ex: From what he knew of them, he avoids them. 

Kinds of Prepositions: 

1. Simple: in, on, at, from, to, up, for, with, till, out, through, etc. 

2. Compound: between, beside, below, before, above, among, around, without 

3. Phrase: because of, according to, in place of, in addition to, inspite of, in case of 

Uses of Prepositions: 

At: Indicate small area. Example: locality 
Ex: I stay at Mehdipatnam. 

It also indicates particular place, place of work. 
Ex: We discussed the subject at the meeting. 

He works at press. 

In: Is used for large areas, countries, continents, places of work and for residence 
where no specific place is mentioned. 
Ex: Mr. Ahmed works in an insurance company. 

in also indicates inside. 
Ex: The jwellery is in the box. 

The books are in his bag. 

On: to indicate position in relation to another object. 
Ex: The book is on the bench. 

The name plate is on the door. 

on also indicates specific days, date and a special day. 
Ex: I will visit the college on Friday. 

India became independent on 15th August. 

Among: refers to people, things when you are talking about them as a group. 
Ex: Mr. Ahsan divided his property among his sons. 
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Between: is used for 2 persons / 2 things. 
Ex: There is mutual understanding between Raj and Shekhar. 

Below:  is used for lower than. 
Ex: Candidates below 18 years are not eligible to vote. 

Above: is used for higher than. 
Ex: The bank is above the showroom. 

Under: is used for vertically below. 
Ex: Women usually keep the keys under their mattress. 

Over: is used for vertically above. 
Ex: The plane flew over the wall. 

Against: denotes opposition of some kind of pressure. 
Ex: He leaned against the wall. 

About: is used to indicate the subject of conversation, idea or topic 
Ex: Tell me about your job. 

By: We use by + noun when we talk about means of transport. 
Ex: We travelled by train.. 

For: It indicates a general period of tine. 
Ex: He is going to Delhi for a week. 

Beside: means by the side of. 
Ex: His house is beside the Yamuna. 

Along:  in the direction. 
Ex: They walked along the river side. 

OMISSION OF PREPOSITION 

When a noun that has a time reference is preceded by an adjective, no preposition is 
required. 

Ex: She met him last Sunday. (Right) 
She met him on last Sunday ( Wrong ) 

In the above example the noun that has the time reference is ‘Sunday’ & the adjective 
that precedes it is ‘last’. 

No preposition is required after transitive verbs. 

Ex: The pupil refused to answer the stranger  (Right ) 
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The pupil refused to answer the stranger (Wrong ) 
She asked a question to him                    ( Wrong ) 
She asked him a question.                        ( Right  ) 

IDIOMATIC USES OF PREPOSITIONS 

Ex: The manager approved of the action. 
She arrived at school about ten minutes to nine. 

Note: When arrive is followed by an adverb of place such as here, there, some where, 
anywhere etc. no preposition is used. 

POINTS TO REMEMBER 

Preposition is word used to show relation. 
There are three kinds of prepositions. 
(a) Simple  (b)  Compound  (c)  Phrase preposition 
Preposition of Place – At, In, On   can be used to 
Preposition of Time – On, In, At  indicate both place & time. 
SINCE + A time in the past ( to now) 
 Ex. Since Monday 

Since 1968 
Since 2-30 

We have lived in Hyderabad since 1990. 
We use for (not since) + period of time 
 Ex. Raj waited for his friend for half an hour but he didn’t come. 

For three days 
For a long time 
For a few weeks 

EXERCISES 

I. Fill in the blanks using the given prepositions. 
in, on, at, from, to, during, by, between, among, into, behind, off, with, onto. 

1. I fell asleep _______ the film.   (during) 
2. I threw the stone ______ the sea   (into) 
3. The cat jumped _______ my arms & ran away (from) 
4. What have you got ______ your hand?  (in) 
5. The bread was cut ______ a knife.   (with) 
6. The cat jumped out of the tree ______ the roof of my car (onto) 
7. See that you return _____ one hour (in) 
8. The railway workers are ______ strike (on) 
9. I learnt to drive _______ four weeks (in) 
10. There was a pedestrian ______ the cross road who got injured (at) 

II. Fill in the blanks using appropriate prepositions. 
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1. There is a considerable property to share ______ 5 brothers (among) 
2. I shall thank _____ him ____ this matter. (to, about) 
3. I agree _____ your proposal (to) 
4. The train has unfortunately met _____ an accident (with) 
5. Divide the apple _____ four parts (into) 
6. We entered the town ______ night (at) 
7. The girl took no interest _______ studies (in) 
8. Has she recovered ______ her illness (from) 
9. Please, send _______ the doctor (for) 
10. I come to school ______ foot (on) 
11. I come to school ______ study (to) 
12. The child was run ______ by a car (over) 
13. This road leads ______ Bombay (to) 
14. The book is lying ______ the table (on) 
15. I shall return ______ a week (in) 
16. The foolish lion jumped _____ the well (into) 
17. The students did not pay attention _______ what the teacher said (to) 
18. ______ the holidays, we played cricket & did a lot of swimming (during) 
19. I was ill _______ January to March (from) 
20. The bottles fell ______ the lorry & rolled ______ the hill (off, down) 

ARTICLES 

There are two types of articles in English: an indefinite article and definite article. 
The indefinite article is realized either as a or an, whereas the definite article is realized 
as the. 

Use of Indefinite Article – a or an: 

 An indefinite article is always used with a singular countable noun. The article a 
is used before a word that begins with a consonant noun. 

Ex: a university, a unique event, a young person, a European, a one rupee 
note, a pen, a choice, a tall building 

 The article an is used before a word that begins with a vowel sound. 

Ex: an ant, an umbrella, an Indian, an employee, an oak tree, an interesting 
story 

 Some words start with a vowel letter (a, e, i, o, u) but have a consonant sound. So, 
the indefinite article is used before them. 

Ex: a university, a universal rule, a European family 

 Similarly, there are words which begin with a silent h. The h present initially in 
some words is not pronounced. In such cases an is used. 
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Ex: an hour, an honest man, an heir, an honourable teacher 

 But look at the following phrases: 

a humble man, a hint, a humorous pen, a historian 

 These words begin with h and the sound h is pronounced. i.e., l is not silent. 

 An is also used before abbreviations which begin with A, E, F, H, I, L, M, N, O, 
R, S or X and are produced as individual letters. 
Ex: an ISI product, an LLB student, an RMP doctor, an HCL product, an SBI 

card 

 But if the abbreviation is said as a word and begins with a consonant sound a is 
used before it. 
Ex: a SAARC country, a NATO member 

 The indefinite article is also used before singular countable nouns that come 
immediately after verbs in sentences. 
Ex: He wanted to be a teacher. 

You are a stupid person to miss such a fine opportunity. 

 a / an is used before a singular countable noun may mean one in some cases. 
Ex: He stayed in England for a month. (= one month) 

Give me a hundred rupee note please (= one hundred rupee note) 
Can I ask a question? (= one question) 

 a / an sometimes means any one of a particular type or thing. i.e. the indefinite 
article in the sense of any. 
Ex: A son should obey his parents. (= any son should obey) 

Is there a good hostel near here? (= any good hostel) 
I am looking for a bungalow. (any bungalow) 

 With an uncountable noun we use ‘some’ in these situations. 
Ex: I need some water. 

We are looking for some space to park the car. 

 In vague sense of certain (some). 
Ex: A stranger met me in garden 

A policeman came to my locality. 

 To make a common noun of a proper noun as 
Ex: A Vikramaditya came to judgment (i.e. a person name is replaced by 

Vikramaditya who was a very wise man) 

 With numerical commercial terms in the sense of ‘one’. 
Ex: Bring me a dozen apples. 
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 Before a name to mean ‘some’. 
Ex: A Mr. Jack came to see you. 

(i.e. the speaker is not similar to Jack) 

 Indefinite article is sometimes used to refer to what a person’s occupation is, was 
or will be. 
Ex: Sam was an accountant during 2001-2003. 

He is a software professional now. 
Rima has been a lecturer in a university. 

 Indefinite article is also used in phrases. 
Ex: A few words spoken in earnest will convince him 

(i.e. some words, like few without article gives the meaning of none.) 
There is little hope of his recovery. 

Use of Definite Article – the  

 The definite article is used when we talk about a particular person / thing or one 
already referred to. 
Ex: The medicine you want is out of stock. 

The boy cried. 

 the is used with a noun whose identity is clear to the listener (or the reader). 
Ex: What is the time? (the time now) 

Our laboratory is on the first floor. (the first floor of our college building) 
The weather is nice. (the weather now or today) 
Before you go out of the classroom, turn off all the lights. (lights of the 
classroom we are in) 

 The definite article the is also used in some of the following contexts. 

(i) Before a noun which is unique or one of its kind. 
Ex: the North pole, the sun, the Pacific, the Antarctica, the pyramids, 

the Ganga, the Titanic, the Sahara, the Himalayas, the Indian ocean 

(ii) When a singular noun is meant to represent a whole class. 
Ex: The cow is a useful animal 

The rose is the sweetest of all flowers. 

(iii) With adjectives to represent a class of people: the rich, the injured, the 
dead etc. 
Ex: Helen Keller was always interested in the blind. 

The injured were immediately taken to hospital. 

(iv) With a noun whose identity is part of our knowledge. 
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Ex: The Chief Minister has promised to provide free primary education 
to every girl child in the state. (The present Chief Minister of the 
state.) 

The government implemented a scheme to help the poor farmers. 
(the present government of the state / union) 

 Before the names of countries which include words like republic and kingdom. 
Ex: The Irish Republic, The United Kingdom, The Netherlands, The United 

States, The Republic of Germany, The Congo. 

 Before the names of rivers / channels. 
Ex: The Mississippi, The Ganga, The Godavari, The Thames, The Indus, The 

Amazon, The Sutlej, The Nile 

 Before the names of holy books 
Ex: the Bible, the Ramayana, the Mahabharata, the Koran, the Vedas 

Note: But we say Home’s Iliad, Valmiki’s Ramayana 

 Before the names of newspapers and magazines. 
Ex: The Times of India 

 Before common nouns which are names of things, unique of their kind. 
Ex: the sun, the moon, the sky, the earth 

 The definite article the is used before a proper noun when it is qualified by an 
adjective. 
Ex: The Mr. Roy whom you met last evening is my uncle. 

The famous George Bernard Shaw 

 With superlatives. 
Ex: The darkest clouds have silver lining. 

Rahul is the ablest boy in his class. 

 Before a superlative adjective. (the largest, the most difficult etc.) 
Ex: Vijay is the oldest boy in the class. 

Seema is the most intelligent girl in the class. 

 We also use the definite article the with words like middle, top, end, first, next 
and centre. 

 Before musical instruments. 
Ex: He can play the guitar. 

Omission of the Article: 

The article is omitted 
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 Before proper noun as 
Ex: Delhi is the capital of India 

Tagore was a great poet. 

 Any article should not be used before proper nouns. 
Ex: Mohan is my friend. 

 a or an is not used before uncountable nouns. 
Ex: advice 

 Before plural nouns 
Ex: a dog, dogs 

 Before material and abstract nouns, as 
Ex: Iron is a useful metal. 

Gold and silver are precious metals. 
Honesty is the best policy. 
Truth is beauty. 
The window is made of wood. 

Note: When an article is placed before a material noun it gives another sense. 
Ex: The Hindu is a paper (newspaper). 

He bought an iron (iron box) 

 Before common noun used in its wide sense as 
Ex: Man is a social animal. 

What kind of fruit is it? 

 Before titles used in apposition to a proper names. 
Ex: Akbar, Emperor of India was great. 

 Before the days of week and names also before languages. 
Ex: Dinner is ready 

We are studying English. 

 the should not be used before the words school, college, university, church, bed 
hospital, prison, market when these places are used for their primary purpose. 
Ex: I learnt Sanskrit at school. 

He stays in bed till nine every morning. 
My sister goes to school regularly. 
He was sent to prison for murder. 
I go to bed early. 

Note:  The is used with these words when we refer to them as a definite place, 
building, temple, mosque, theatre, cinema, circus, office. 

Ex: The church is very near to my house. 
The market is dirty. 
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The school is very near to my home. 
The bed is broken. 

 Before names of relations like father, mother, aunt, uncle and also cook and nurse. 
Ex: Father has returned. 

Aunts wants to see you. 

 Before names of meal 
Ex: Breakfast, lunch, dinner, supper 

 Before means of seasons. 
Ex: spring, summer, autumn, winter 

Don’t use a or an before news, furniture, advice, honesty, rice, milk, happiness 
and abstract noun. 

EXERCISE 

I. Complete the following sentences by filling in a or an or the as may be suitable. 

1. Copper is _______ useful metal. (a) 
2. He is not _______ honourable man. (an) 
3. _______ able man has not always a distinguished look. (an) 
4. _______ reindeer is a native of Norway. (a) 
5. Honest men speak _______ truth.  (the) 
6. Rustum is _______ young Parsee. (a) 
7. Do you see _______ sky? (the) 
8. Benaras is _______ holy city (a) 
9. Aladdin had _______ wonderful lamp.  (a) 
10. The world is _______ happy place (a) 
11. He returned after _______ hour. (an) 
12. _______ school will shortly close for the puja holidays. (the) 
13. _______ sun shines brightly. (the) 
14. I first met him _______ year ago. (a) 
15. Yesterday _______ European called at my office. (a) 
16. The guide knows _______ way. (a) 
17. Ceylone is _______ island. (an) 
18. Let us discuss _______ matter seriously. (the) 
19. John got _______ best present. (the) 
20. Sanskrit is _______ difficult language. (a) 
21. _______ Ganges is _______ sacred river. (the. a) 
22. _______ lion is _______ king of beasts.  (the, the) 
23. You are _____ fool to say that. (a) 
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24. French is _______ easy language. (an) 
25. _______ French defeated the Germans. (the) 
26. Which is _______ longest river in India? (the) 
27. Rama has come without _____ umbrella. (an) 
28. Bombay is _______ very dear place to live in. (a) 
29. She is _______ untidy girl. (an) 
30. The children found _______ egg in the nest. (an) 

II. Fill in the blanks with a, an or the wherever necessary. 

One weekend, I wanted to go to Visakhapatnam to see my parents. The train to 

Visakhapatnam was at 6:15 AM. I didn’t think it would be very crowded. So, I 

went to ___1___ station around 6 AM. To my surprise, there was ___2___ long 

queue at ___3___ booking counter. ___4___ train was already on ___5___ 

platform. I stood at the end of the queue. Even after 10 minutes, ___6___ queue 

didn’t move an inch. I realized that there were some people jumping ___7___ 

queue and I wouldn’t be able to reach the counter even after an hour. 

KEY 
 

1. the 2. a 3. the 4. the 5. the 6. the 7. a 

Use the correct article wherever necessary. 

1. He has written _____ letter to his office. 
(1) no article (2) the (3) an (4) a 

2. He saw _____ elephant in the zoo. 
(1) an (2) a (3) an (4) none 

3. Please give me _____ ten rupee note. 
(1) the (2) a (3) an (4) none 

4. She is _____ honest and sincere worker. 
(1) an (2) a (3) an (4) no article 

5. _____ Ganges is a sacred river in India. 
(1) the (2) a (3) an (4) no article 

6. Medicinal herbs are found in _____ Himalayas. 
(1) a (2) the (3) an (4) no article 

7. _____ Quran is the sacred book of Muslims. 
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(1) a  (2) the (3) an (4) no article 

8. The Indian Cricket team won _____ match by _____ inning. 
(1) a (2) the (3) an (4) no article 

9. His mortal remains are buried in _____ church yard. 
(1) the (2) an (3) a (4) no article 

10. He is _____ best student in the class. 
(1) no article (2) a (3) the (4) an 

11. Twelve inches make _____ foot. 
(1) a (2) an (3) the (4) none 

12. Please wait _____ minute. 
(1) a (2) an (3) the (4) none 

13. _____ student should respect his teachers. 
(1) a (2) an (3) the (4) none 

14. _____ cost of the book is Rs.50/- 
(1) a (2) an (3) the (4) none 

15. My father is _____ doctor. 
(1) a (2) an (3) the (4) none 

16. _____ apple a day keeps the doctor away. 
(1) a (2) an (3) the (4) none 

17. “What _____ beautiful shirt!” 
(1) a (2) an (3) the (4) none 

18. Ahmed is elected Chairman of _____ board. 
(1) a (2) an (3) the (4) none 

19. He has done _____ great service to the city as a Mayor. 
(1) a (2) an (3) the (4) none 

20. Shravan is _____ orphan, who came to Delhi from _____ village. 
(1) a, an (2) an, a (3) the, a (4) the, an 

KEY 
 

1) 4 2) 1 3) 2 4) 1 5) 1 
6) 2 7) 2 8) 3 9) 1 10) 2 

11) 1 12) 1 13) 1 14) 3 15) 1 
16) 2 17) 1 18) 3 19) 1 20) 1 
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5. DEGREES OF COMPARISON 

 There are different ways of making comparisons as 
Raheela is a pretty girl. 
Raheela is prettier than her sister. 
Raheela is the prettiest girl in the class. 

 The adjective pretty is said to be in positive degree. 

 The adjective prettier is said to be in comparative degree. 

 The adjective prettiest is said to be in superlative degree. 

1. Positive Degree: The positive degree of an adjective is the adjective in its simple 
form. It is used to denote the mere existence of some quality of what we speak 
about. 
Ex: tall, strong, bold, easy, silly 

2. Comparative Degree: The comparative degree of an adjective denotes a higher 
degree of the quality than the positive. 
Ex: taller, stronger, bolder, easier, sillier 

3. Superlative Degree: The superlative degree of an adjective denotes the highest 
degree of the quality, and is used when more than two things (or sets of things) 
are compared. 
Ex: tallest, strongest, boldest, easiest, silliest 

The adjectives change in form to show comparison. They are called the degrees of 
comparison. 

 

9. Positive Degree: An adjective used to talk about the quality of a person, place or 
thing is said to be in positive degree. 

It is the adjective in its simple form. It is used to denote the mere existence of 
some quality of what we speak about. It is used when no comparison is made. 

Ex: Seema is a tall girl. 

10. Comparative Degree: An adjective used to compare two persons or things or the 
qualities is said to be in comparative degree. 

Degrees of Comparison 

Positive Superlative Comparative 
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It denotes a higher degree of the quality than the positive and is used when two 
things are compared. 

Ex: Lead is heavier than any other metal. 

11. Superlative Degree: An adjective used to talk about comparing more than two 
persons or things or their qualities is said to be in the superlative degree. 

It denotes the highest degree of the quality and is used when more than two things 
are compared. 

Ex: The Sears Tower is the tallest building in the world. 

The superlative with most is sometimes used where there is no idea of comparison 
but merely a desire to indicate the possession of a quality in a very high degree. 

Ex: This is most unfortunate. 
It was a most eloquent speech. 

This usage has been called the superlative of eminence or the absolute superlative. 

Rule: 

1. The following adjectives are used in positive degree. 
exterior, interior, minor, former, major, latter, upper, lower, inner, elder. 
Ex: This interior decoration is good. 

The latter part of the project was complicated. 
The inner beauty is beautiful. 

2. The following adjectives are used with to: 
superior, senior, prior, inferior, junior 
Ex: The quality of our products is superior to that of their products. 

She is junior to all in the college. 

Interchange of the Degrees of Comparison: 

Superlative: ‘As you like it’ is the best drama in English. 
Comparative: ‘As you like it’ is better than any other drama in English. 

Positive: Some poets are at least as great as Tennyson. 
Comparative: Tennyson is not greater than some other poets. 
Superlative: Tennyson is not the greatest of all people. 
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Exercise 

I. Change the following sentences as directed. 

1. The rose is the prettiest flower. (to positive degree) 

2. The pacific is deeper than any other ocean. (to superlative degree) 

3. Iron is not as heavy as lead. (to comparative degree) 

4. This book is more interesting than that. (to positive degree) 

5. Satish is one of the smartest boys in the class. (to comparative degree) 

6. Few other hill-stations are as beautiful as Nainital. (to superlative degree) 

7. The rabbit is smaller than the hare. (to positive degree) 

8. Armaan is as bold as Sujath. (to comparative degree) 

9. Bavi was one of the most famous painters. (positive degree) 

10. Platinum is one of the most expensive metals. (to positive degree) 

EXERCISE 

II. Select the correct alternative and write the letter in the space provided. 

1. Saroja is better than Teresa. – the positive degree of this sentence is (     ) 
(a) Teresa is the best. (b) Teresa and Saroja are equally good 
(c) Teresa is not as good as Saroja 

2. The lion is the most ferocious of all animals – the comparative degree of this is  
(     ) 

(a) The lion is more ferocious than any other animal 
(b) The lion is more ferocious than tiger 
(c) The lion is not as ferocious as other animals 

3. Ooty is as healthy as any resort in India – the comparative degree of this is (     ) 
(a) Ooty is the healthiest resort in India. 
(b) Any resort in India is not healthier than Ooty 
(c) Shimla is as healthy as Ooty 

4. Shakespeare is greater than any other English poet – the positive degree of this 
sentence is    (     ) 
(a) No other English poet is so great as Shakespeare 
(b) Shakespeare is the greatest of all poets 
(c) No other English poet is greater than Shakespeare 

5. America is the richest country in the world – the positive degree of the sentence is  
(a) America is as rich as other countries of world  (     ) 
(b) No other country is as rich as America 
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(c) America is richer than other countries. 

6. Very few boys are as industrious as Ahmed – the superlative degree of this 
sentence     (     ) 
(a) Other boys are as industrious as Ahmed 
(b) Ahmed is the most industrious boy. 
(c) Ahmed is one of the most industrious boy. 

7. Australia is the largest island in the world – the comparative degree of this 
sentence    (     ) 
(a) Australia is larger than any other island in the world 
(b) Australia is as large as any other island 
(c) Australia is larger than all other islands 

8. The pen is mightier than the sword – the positive degree of the sentence is (     ) 
(a) The pen is as mighty as sword 
(b) The sword is not mightier than pen 
(c) The sword is not as mighty as the pen 

9. India is the largest democracy in the world – the comparative degree of the 
sentence is     (     ) 
(a) No other country is as democratic as India 
(b) India is larger than any other democracy in the world 
(c) Very few countries are larger in democracy than India. 

10. Some people have more money than brains – the positive degree of this sentence 
is    (     ) 
(a) Some people have as many money as brains 
(b) Some people do have so many brains as money 
(c) Many people have as many money as brain. 

Answers 
I. 

1. No other flower is as pretty as rose. 
2. The pacific is deepest ocean. 
3. Lead is heavier than iron. 
4. That book is not as interesting as this book. 
5. Satish is smarter than most other boys in the class. 
6. Nainital is one of the most beautiful hill stations. 
7. The hare is not so small as the rabbit. 
8. Sujath is not as bolder than Armaan. 
9. Very few painters were as famous as Ravi. 
10. Very few metals are as expensive as platinum. 

II. 
 
1) c 2) a 3) b 4) a 5) b 6) c 7) a 8) c 9) b 10) b 
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6. CLAUSES 

Clauses come in four types: main [or independent], subordinate [or dependent], relative 
[or adjective], and noun. Every clause has at least a subject and a verb. Other 
characteristics will help you distinguish one type of clause from another. 

M a in  Cl aus e s :  Every main clause will follow this pattern: 

S U B J E C T  + V E R B  = complete thought. 

Ex: Lazy students whine. 
Students = subject; whine = verb. 

Cola spilled over the glass and splashed onto the counter. 
Cola = subject; spilled, splashed = verbs. 

The important point to remember is that every sentence must have at least one main 
clause. Otherwise, you have a fragment, a major error. 

Sub o rd in a te  Cl a use s :  A subordinate clause will follow this pattern: 

S U B O R D I N A T E  C O N J U N C T I O N  + S U B J E C T  + V E R B  =incomplete thought. 

Ex: Whenever lazy students whine 
Whenever = subordinate conjunction; students = subject; whine = verb. 

As cola spilled over the glass and splashed onto the counter 
As = subordinate conjunction; cola = subject;spilled, splashed = verbs. 

The important point to remember about subordinate clauses is that they can never stand 
alone as complete sentences. To complete the thought, you must attach each subordinate 
clause to a main clause. Generally, the punctuation looks like this: 

M A I N  C L A U S E  + Ø + S U B O R D I N A T E  C L A U S E . 
S U B O R D I N A T E  C L A U S E  + , + M A I N  C L A U S E . 

Check out these revisions to the subordinate clauses above: 

Whenever lazy students whine, Mrs. Russell throws chalk erasers at 
their heads. 

Anthony ran for the paper towels as cola spilled over the glass and 
splashed onto the counter. 

R e la t i v e  Cl aus e s :  A relative clause will begin with a relative pronoun [such as 
who, whom, whose, which, or that] or a relative adverb [when, where, or why].  
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The patterns look like these: 

RELATIVE PRONOUN OR ADVERB + SUBJECT + VERB = incomplete thought. 
R E L A T I V E  P R O N O U N  A S  S U B J E C T  + V E R B  =incomplete thought. 

Ex: Whom Mrs. Russell hit in the head with a chalk eraser 
Whom = relative pronoun; Mrs. Russell = subject;hit = verb. 

Where he chews and drools with great enthusiasm 
Where = relative adverb; he = subject; chews,drools = verbs. 

Like subordinate clauses, relative clauses cannot stand alone as complete 
sentences. You must connect them to main clauses to finish the thought. Look at these 
revisions of the relative clauses above: 

The lazy students whom Mrs. Russell hit in the head with a chalk 
eraser soon learned to keep their complaints to themselves. 

My dog Floyd, who loves pizza crusts, eats them under the kitchen 
table, where he chews and drools with great enthusiasm . 

Punctuating relative clauses can be tricky. You have to decide if the relative 
clause is essential or nonessential and then use commas accordingly. 

Essential relative clauses do not require commas. A relative clause is essential when you 
need the information it provides. Look at this example: 

A dog that eats too much pizza will soon develop pepperoni breath. 

Dog is nonspecific. To know which dog we are talking about, we must have the 
information in the relative clause. Thus, the relative clause is essential and requires no 
commas. 

If, however, we revise dog and choose more specific words instead, the relative clause 
becomes nonessential and does require commas to separate it from the rest of the 
sentence. Read this revision: 

My dog Floyd, who eats too much pizza, has developed pepperoni breath. 

N oun  Cla us es :  Any clause that functions as a noun becomes a noun clause.  
Ex: You really do not want to know the ingredients in Aunt Nancy's stew. 

Ingredients = noun. 

If we replace the noun ingredients with a clause, we have a noun clause: 
You really do not want to know what Aunt Nancy adds to her stew. 

What Aunt Nancy adds to her stew = noun clause. 
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7. THE VERB 
TRANSITIVE AND INTRANSITIVE VERB 

A verb is a word that tells or asserts something about a person or thing. Verb 
comes from the Latin verbum, a word. It is so called because it is the most important 
word in a sentence. 

Unlike most of the other parts of speech, verbs change their forms. Sometimes 
endings are added and sometimes the word itself becomes different. The different forms 
of verbs show different meaning according to their used like tense (past, present and 
future) first (first, second and third person), number (singular and plural) and voice 
(active and passive). 

 Verbs are sometimes accompanied by verb like words called modal (may, could, 
should) and auxiliaries (do, have, will etc.) to give them different meanings. 

 The verb kicks passes over from the doer to some object. The verb is therefore 
called a transitive verb. 
Ex: The horse never kicks. 

In this sentence, the action denoted by the verb kicks stops with the doer 
or subject and does not pass over to an object. The verb laughs is 
therefore, called an Intransitive verb. 

 The verb must agree with its subject in number and person i.e. the verb must be of 
the same number and person as its subject. Thus, if the subject is of the singular 
number, first person, the verb must be of the singular number, first person. 

Ex: I am here. 
I play football. 

Regular and Irregular Verbs: 

 Verbs can be regular or irregular. 
 Regular verbs form their past tense and past participle by adding –ed. 

Ex: paint painted  painted 
cry cried cried 

 Irregular verbs forms their past tense and past participle in a different way from 
adding ed. 
Ex: come came come 

drive drove driven 

We distinguish three types of regular verbs. 
1) Verbs in which all three forms are same. Ex: cut – cut – cut  
2) Verbs in which two of the three forms are same. (Ex: bend – bent – bent) 
3) Verbs in which all three forms are different. (Ex: ring – rang – rung) 
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Auxiliaries (Modals) 

An auxiliary is a verb used in conjunction with other verbs to form tenses moods 
voices, etc. 

 
Non finites of verb be: (to) be, (to) have been, being and been 

Finites of the verb be are am, is, are was were 

Anomalous finite: special verbs (differing from what is standard / normal): am, is are, 
was were, have, has, had, do, does, did, shall, should. 

AUXILIARY VERBS 
 
 Infinitive Present tense Past tense Part participle 
Be To be Am, is, are Was, were, Been 
Have To have Have, has Had Had 
Do To do Do, does Did Done 
Can To be able Can  Could - 
May  May Might - 
Must (To have to) Must (Had to) (Had to) 
Need To need Need  Didn’t need Needed 
Will -- Will Would -- 
Shall -- Shall Should -- 
Ought - Ought Ought -- 
Dare To dare Dare Dared Dared 
Used to -- -- Used -- 

 
  

Verbs 

Non-finites finites 

Infinites  
(present & perfect) 

Gerund 
(verbal noun) 

& 
Participle 

(Present perfect) 

Finites are those verbs without 
which the sentence does not get 
complete sense. 
Ex: I like to go to cinemas. 

Here like is finite verb 
without which the 
sentence has no sense. 

Ex: I to go to cinemas. 



34 

 

BE 

The finites of the verb be (am, is, are, was, were) are auxiliary when used 

(a) In the formation of the continuous to tense 
Ex: I am working 

She is playing 
(b) In the promotion of passive voice as 

Ex: He was fined 
You were informed in time. 

HAVE, HAS, HAD 

The auxiliary have / has / had is used in the formation of perfect tenses. 
Ex: I have taken a bath. 

She has gone. 

(1) It is used to indicate possession. 
I have a coin 

(2) It is used with such means as get, receive, or take as 
Do you have tea in the morning? 

(3) It is used with the infinitive to indicated obligation / necessity; as 
We have to be by ten O’clock 

(4) It may be used as causative verb; as 
I shall have my hair cut 

DO, DOES, DID 

(1) It is used as a principal  verb as 
We do our work well. 

(2) It is used as an auxiliary verb 
Do you help him? Does he work? 

(3) It is used for emphasis 
We do help her. 

(4) It is also used as a substitute for other 
He writes better than you do. 

(5) To form the negative and interrogative of the simple present and simple past tenses of 
ordinary verbs as 
He doesn’t work. 

(6) In the imperative do makes a request / invitation more persuasive; as 
Do be quiet. 
Oh, do come! It’s going to be such fun. 
In such cases do is strongly stressed. 

CAN and COULD 

Can is always a principal verb and is never used as an auxiliary verb. It expresses 
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(1) Power or ability as 
I can speak 

(2) Permission: Can and may are used to express permission. May is rather formal. 
Can / May I borrow your umbrella. 

(3) Probability: 
Electricity can be dangerous. 
Usually may is used to express possibility in affirmative sentences. Can is used in 
corresponding interrogative and negative sentences. 
It may rain tomorrow. 

Compare: It cannot be true. 
It may not be true. 

Can’t denotes impossibility while maynot denotes improbability. 

NOTE: 

Copula Verb: Some verbs are used to join as adjective to the subject. These can be 
called copulas / copula verbs. 
Ex: The car (N) looks fast (adj). (fast tells you about the car like the car is fast.) 

Common Copular verbs are: be, look, seem appear, sound, smell, taste feel. 
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8. ADVERB 

An adverb is a word which modifies the meaning of a verb, an adjective, another adverb 
Ex: Rama runs (V) quickly (adv). 

She is a very (adv) good (adj) girl (N). 
He walks very (adv) quickly (adv). 

KINDS OF ADVERBS 
1. Adverb of Time: (If we put question ‘when’) 

Ex: We shall now begun to work. 
Yesterday I went to my grandfather’s house. 
I read newspaper daily. 

2. Adverb of Place: (which show ‘where’) 
Ex: Sit there. 

My father went out. 
3. Adverb of Manner: (show how or in what manner) This clause includes nearly 

all those adverbs which are derived from adjectives and end in –ly. 
Ex: Walk quickly. 

Slowly and sadly we laid him down. 
You should not do so. 

4. Adverb of Reason: (answer the question ‘why’) 
Ex: He went there because he wanted to meet his friend. 

He therefore left school. 
5. Adverb of Degree / quality 

Ex: He is quite right in his argument. 
He is partly wrong. 

6. Adverb of Frequency: 
7. Adverbs of Affirmative and Negation:  

Ex: Surely you are mistaken 
He certainly wins the game. (affirmation) 

Some of the above adverbs may belong to more than one class. 
Ex: he sings delightfully. (adverb of manner) 

The weather is delightfully. (adverb of degree) 
Formation of Adverbs:  
Adverbs of manner are mostly formed by adjectives by adding --ly as 
Ex: Wise – wisely 

Kind – kindly 
Quick – quickly 

Some adverbs are made up of a noun and a qualifying adjective as 
Ex: sometimes yesterday 

meantime midway 
meanwhile otherwise 

Some adverbs are compounds of on and a noun as 
Ex: afoot = on foot 

asleep, ahead, aboard, away 
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9. CONJUNCTION 

Definition: Conjunction is a word which joins two words / two phrases or two clauses. 

Ex: Krishna and Arjuna were great friends (words) 
He went up the hill and down the dale. (2 phrases) 
My brother studied law and I studied medicine. (2 clauses) 

 
Rule Usage 

1. The expression no sooner is followed 
by than. 

We had no sooner finished our studies than 
we god jobs. 

2. Though / although is not followed by 
but or still or yet 

Though Ram is poor, he help others 

3. Supposing and if can’t go together. If you work hard, you will pass 
4. Lest is followed by should. Not must 

not be used after lest. 
Start early lest you should miss the train. 

5. The word unless is a negative 
expression. It means if not. It is never 
followed by not. 

Unless you work hard you will fail. 

6. Till means up to the time when. It is not 
followed by not. 

Wait here till I come here. 

7. Until is equivalent to till. Wait here until they come. 
8. Since must be preceded by a present / a 

past perfect tense 
The years have passed since we saw our 
uncle 

9. Hardly / scarcely is followed by when. We had scarcely reached home when they 
came 

10. Either is followed by or. He is either a teacher or a doctor. 
11. Neither is followed by nor. She is neither a teacher nor a parent. 
12. Not only is followed by but also. Rani is not only a teacher but also a parent. 

Correlative Conjunctions: Conjunctions used in pairs are called Correlative 
conjunctions / coorelatives. 

Ex: Either … or, Neither … nor, both … and, though … yet 

When conjunctions are used as correlations, each of the correlative words should 
be placed immediately before the words to be connected. 

Ex:  He visited not only Agra, but also Delhi 

Many compound expressions are used as conjunctions; these are called compound 
conjunctions. 

Ex: The notice was published in order that all might know the facts. 
I will forgive you on condition that you do not repeat the offence. 
Such an act would not be kind even if it were just. 

Kinds of Conjunctions: 
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1. Coordinating Conjunctions: Coordinating conjunctions join two statements or 
clauses of equal rank or equal importance. (Coordinating means of equal rank). 
Ex: and, but, for, or, nor, also, either … or, neither … nor, besides, so, also, 

hence, whereas, however, otherwise and therefore. 

Coordinating conjunctions are of four types. 
(1) Cumulative or Copulative which merely add one statement to another as 

Ex: Trust in God and do the right 
He was both fined and imprisoned. 

(2) Adversative express opposition / contrast between two statements as 
Ex: He is slow, but he is steady. 

He is very rich, still he is not contended 

(3) Disjunctive or Alternative which express a choice between two 
alternatives. 
Ex: She must weep or she will die. 

Either he is mad or he feigns madness. 

(4) Illative which express an inference. By these conjunctions one statement / 
fact is inferred or proved from another. 
Ex: He was found stealing; and therefore he was arrested. 

He will pass; for he works very hard. 

2. Subordinating Conjunctions: Subordinate conjunctions may be classified 
according to their meaning. 

(1) Time: It connects the two clauses by indicating the time. 
Ex: I would die before I lied. 

I returned home after he had gone. 

(2) Cause / Reason:  
Ex: I love her because she is beautiful. 

Since you wish it, it shall be done. 

(3) Purpose:  
Ex: We eat so that we may live. 

He held my land lest I should fall. 
(4) Result or consequence 

Ex: He was so timid that he could scarcely stand. 
He was so intelligent that he won first prize. 

(5) Condition: 
Ex: Rama will go if Hari goes. 

Grievances cannot be redressed unless they are known. 

(6) Concession / Contrast 
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Ex: I will not see him, though he comes. 
He will never pass, however hard he may try.. 

(7) Comparison 
Ex: He is stronger than Rustum. 

He is as clever as I. 

(8) Extent Manner: 
Ex: Men will reap as they say. 

He choose the candidates accordingly as they were qualified. 

Certain words are used both as prepositions and conjunctions: 
 
Preposition Conjunction 
Stay till Monday We shall stay here till you return 
I have not met him since Monday We shall go since you desire it 
He died for his country I must stay here for such is my duty 
The dog ran after the cat. We came after they had left 
Everybody but Govind was present He tried, but did not succeed 
He stood before the painting. Look before you leap. 
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10. DIRECT AND INDIRECT SPEECH 

We may report the words of a speaker in two ways: 

1. We may quote his actual words. This is called direct speech. 

2. We may report what he said without quoting the exact words. This is called 
indirect or reported speech. 
Ex: Rubina said, “I am very busy now.” Direct 

Rubina said that he was very busy then. Indirect 

 We usually use inverted commas to mark off the exact words of the speaker. In 
Indirect speech we do not. 

 It will be further noticed that in changing the above direct speech into indirect 
certain changes have been made. 

(i) The conjunction that is used before the indirect speech. 

(ii) The pronoun I is changed to he. 

(iii) The verb am is changed to was. 

(iv) The adverb now is changed to then. 

Rules for changing Direct speech in to Indirect: 

When the reporting or principal verb is in the past tense, all present tenses of the direct 
are changed into the corresponding past tenses. 

(a) A simple present becomes a simple past. 
Direct: He said, “I am unwell”. 
Indirect: He said that he was unwell. 

(b) A present continuous becomes a past continuous. 
Direct: He said, “My master is writing letters”. 
Indirect: He said that his master was writing letters. 

(c) A present perfect becomes a past perfect 
Direct: He said, “I have passed the examination”. 
Indirect: He said that he had passed the examination. 

Examples: 

1. Direct: He said to me, “What are you doing?” 
Indirect: He asked me what I was doing. 
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2. Direct: I said to him, “Why are you wasting your time?” 
Indirect: I asked him why was he wasting his time. 

Rules: 

1. The word that is never used before a question either in the direct or in the indirect 
form. 

2. The reporting verb is replaced by ask, demand or enquire (according to sense). 

3. The subject is placed before the verb. 

Exercise 

1. His sister said: “I have never seen a tiger.” 

2. Zeeshan said: “I have read this book.” 

3. The girls asked him, “Can you sing with me?” 

4. The teacher said: “Where did yougo?” 

5. She asked me: “What is your name?” 

6. He asked me: “Where does your brother live?” 

7. “You should buy this book”, said the techer. 

8. “Close the door, please”, said the Pushpa. 

9. “You are lazy,” the father said to his son. 

10. “I am not interested in sciences”, the girl said. 

Answers 

1. His sister said that she had never seen a tiger. 

2. Zeeshan said that he had read that book. 

3. The girl asked him if he could sing with her. 

4. The teacher asked them where they had gone. 

5. She asked me: “What is your name?” 

6. He asked me where my brother lived. 

7. The teacher suggested the students that they should buy that book. 

8. Pushpa requested me to close the door. 

9. The father scolded his son that he was lazy. 

10. The girl declared that she was interested in sciences. 
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11. QUESTION AND QUESTION TAGS 

Question Making:  

Asking questions is a very common feature of communication. English has a specific way 
of forming questions. 

1. The answer for some questions is either yes or no. Such questions are called yes-
no questions. 
Ex: “Are you coming home tomorrow?” “No, I am busy.” 

“Have you shown your home work?” “Yes, just now,” 

2. In forming yes-no questions, the auxiliary verb of a sentence is placed before the 
subject. 
Ex: She is writing a letter. Is she writing a letter? 

His parents have gone to Delhi. Have his parents gone to Delhi? 

3. If there is more than one auxiliary verb in a sentence, only the first auxiliary verb 
from the left is put before the subject. 
Ex: It has been raining since morning. 

Has it been raining since morning? 

4. In some sentences, particularly sentences in present simple and past simple, there 
are no auxiliaries. In such cases, the auxiliary verb do is used. Remember do and 
does are the present tense forms and did is the past tense form. 
Ex: Your father smokes.  

Does your father smoke? 

The teachers dictate notes to their students. 
Do the teachers dictate notes to their students? 

5. Some questions begin with Wh – word. These questions are called Wh – 
questions. Wh – words are who, whom, what, where, why, how, which and whose. 
The usual usage of these wh – words in a question is 

When → time 
Where → place 
Why → reason 
How → manner or means 
With what → agency or instrument. 

Example: 

1. A: She went there yesterday. 
B: When did she go there? 

2. A: Atul went to market. 
B: Where did Rita go? 
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3. A: Rita went to school. 
B: Where did Atul go? 

4. A: Anil left because he was in hurry. 
B: Why did Anil leave? 

5. A: John went to Agra by train. 
B: How did John go to Agra? 

6. A: Asif cut the pencil with a knife. 
B: With what did Asif cut the pencil? 

Exercise 

Ask wh- question on the italicized words. 

1. Seema left school at five. 

2. Hassan went away for he was in hurry. 

3. Mohan travelled safely. 

4. Seema went to market. 

5. He shaved himself with a razor. 

Answers: 

1. When did Seema leave school? 

2. Why did Hassan go away? 

3. How did Mohan travel? 

4. Where did Seema go? 

5. With what did he shave himself? 

Question Tags: 

It is a common practice in conversation to make a statement and ask for confirmation; as, 
Its very hot, isn’t it? Isn’t it  is called as a question tag. If the statement is positive the 
pattern is (i) auxiliary + n’t + subject and if the statement is negative the pattern will be 
(ii) auxiliary + subject. 

Ex: It’s raining, isn’t it? 
You are free, aren’t you? 
You aren’t busy, are you? 
She can’t swim, can she? 
Gopi broke the glass, didn’t he? 

Subject of the question tag is always a pronoun, never a noun. 
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Exercise 

I. Add question tags to the following: 

1. She doesn’t know Urdu __________ she?  (does) 

2. She came to the meeting __________ she? (didn’t) 

3. Sheela does not like sweets __________ ? (does she) 

4. He always reads books __________ ?  (does he) 

5. I’m invited to the party __________ ? (aren’t I) 

6. He brought his children with him. __________ ? (didn’t he) 

7. The principal got angry __________ ? (didn’t he) 

8. Your sister has two telephones __________ ? (hasn’t she) 

9. The doors are all open __________ ? (aren’t they) 

10. John is not going to college today __________ ? (isn’t he) 

II. Choose the correct answer. 

1. My sister works here _______? 
(a) did she (b) do she (c) doesn’t  (d) does she 

2. The Chief Minister came by air _______? 
(a) didn’t he (b) doesn’t he (c) does he (d) did he 

3. I am right _______? 
(a) Am I (b) Am I not (c) aren’t I (d) None 

4. They didn’t lies _______? 
(a) didn’t they (b) doesn’t they (c) could be (d) couldn’t he 

5. Ajay can repair radios _______? 
(a) can he (b) can’t he (c) could he (d) couldn’t he 

6. He must not do it _______? 
(a) shouldn’t he (b) shall he (c) he may (d) must he 

7. You don’t like music _______? 
(a) do you (b) didn’t you (c) does you (d) did you 

8. Priyanka wants to go _______? 
(a) didn’t she (b) doesn’t she (c) did she (d) don’t she 

 
KEY 

1) c 2) a 3) b 4) d 5) b 6) d 7) d 8) a 
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12. TYPES OF SENTENCES 

Sentence: A group of words which makes complete sense, is called a sentence. 

Kinds of Sentences: Sentences are of four kinds: 

1. Declarative of Assertive Sentence: Those which make statements or 
assertions; as 
Ex: Humpty Dumpty sat on a wall 

2. Interrogative Sentence: Those which ask questions; as 
Ex: Where do you live? 

3. Imperative Sentence: Those which express commands or requests or 
entreaties as 
Ex: Be quiet. 

Have mercy upon us. 

4. Exclamatory Sentence: Those which express strong feelings; as 
Ex: How cold the night is! 

What a shame! 

 Sentences can be classified as simple, compound and complex. 

1. Simple Sentence: A simple sentence is one which has only one finite verb. 
Ex: The baby cried. 

I bought a computer for my sister. 
The cat is chasing the rat. 
He goes to school by bus in the morning. 
Seeing the snake, she fainted. 

2. Compound Sentence: A compound sentence is one which has two or more 
independent (main) clauses. The main clauses are often connected by 
conjunctions such as and, or, but, else. 
Ex: Ajay went to the market and (he) bought vegetables. 

Study else you will fail. 
Either he is poor or he pretends to be so. 
She was tired but she continued to read. 
He felt hungry so he ate an apple. 

The connecting conjunctions in compound sentence include: 

(i) and, not only …… but also 
(ii) yes, but, still, however 
(iii) so, therefore, hence, 
(iv) else 
(v) or, either …… or, neither …… nor 
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Sometimes, the connecting conjunction may be omitted. 

Ex: I came, I saw, I conquered 

3. Complex Sentence: A complex sentence is one which has a main clause 
and one or more subordinate clauses. The main clause can stand 
independently as a unit and it makes complete sense by itself. 

Ex: I know that he is good 
(main clause) (subordinate clause) 

The boys stood up when the teacher entered the room 
          (main clause)   (subordinate clause) 

She did not go to school as she was ill. 
    (main clause)   (subordinate clause) 

Exercise 

Transform the sentences as directed. 

1. Hemant has a scooter which is black in colour. (simple) 
2. The teacher told the boys that he should study. (to simple) 
3. Malathi started work late yet she was able to finish it. (to simple) 
4. Seeing the thief the women started shouting. (to compound) 
5. Inspite of the rain Prathima went to college. (to compound) 
6. Feeling bored, Vasantha watched TV. (to complex) 
7. Tilak was tired but he continued to type letter. (to complex) 
8. As she felt unwell Hema consulted the doctor. (to simple & compound) 
9. Unable to walk any further, Prakash sat down. (to complex and compound) 
10. As he is rich, Salman owns two cars. (to complex and compound) 

Answers: 

1. Hemant has a black scooter. 
2. The teacher told the boy to study. 
3. Inspite of starting the work late, Malathi was able to finish it. 
4. The woman saw the thief and started shouting. 
5. It was raining but Prathima went to college. 
6. As Vasantha felt bored, she watched TV. 
7. Though Tilak was tired, he continued to type the letter. 
8. Hema felt unwell so he consulted the doctor. 

Feeling unwell, Hema consulted the doctor. 
9. As Prakash was unable to walk any further, he sat down. 

Prakash was unable to walk therefore, he sat down. 
10. Salman is rich and hence he owns two cars. 

Being rich, Salman owns two cars. 
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13. PHRASES 

 Phrase is a group of words which do not give complete sense. (it makes some 
sense) 

 It doesn’t have subject and predicate. 
 It contains no finite verb. 
 It can’t make a statement by itself. 

Noun Phrase: A phrase that does the work of a noun is noun phrase. 

Ex: The boy wants something. 
    V object of 

The boys wants to go home. 
  object of verb wants 

Sentence is Noun Phrase 

to go home – does the work of noun phrase. 

Early to bed is a good maxim. 

Functions of Noun: 
1) Subject of verb 
2) Object of verb 
3) Governed by a preposition 
4) Complement of adverb 
5) Put in opposition to a noun 
6) Qualified by an adjective 

If any group of words does the above function then it is noun phrase. 

1. We enjoy playing cricket. 
We enjoy to play cricket. 
    (noun phrase as object to verb enjoy) 

2. She hopes to win the first prize. 
(object to verb) 

3. She loves to harsh orders. 

4. Standing about in cold wet wind did me no good. 

5. I tried to get the sum right. 

6. She likes to sing in public. 

7. To start a business is my aim. 

8. I love to swim in a river. 

9. They want to invite you. 

10. I want to speak to your class teacher today. 
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11. You must try to help the needy. 

12. Do you enjoy beating children? 

13. I like swimming in the river. 

I like to swim in the river. 

14. Over hearing  others conversation is very bad. 

15. Rich people prefer living in big mansions. 

16. To help others should be our motto. 

17. Don’t try to while away your time. 

18. You start doing physical exercises from tomorrow. 

19. Get rid of your bad habits. 

20. To err is human. 

21. To top the list  is my goal. 

22. He denies stealing money. 

He denies to steal money. 

23. He refers to answer the question. 

24. He hopes to win the first prize. 

25. I should hate to do such a thing. 

26. To know one’s self is a difficult task. 

27. Your doing such a thing surprises me. 

28. His father wished to speak to the headmaster. 

29. Horses prefer living in dark stables. 

30. He dislikes having to punish his servants. 

31. The poor debtor intended to pay back every penny of money. 

32. Have you ever tried climbing account palm. 

33. Cats like to hunt the mice. 

34. I enjoy reading books. 

35. Pretend acting as a teacher. 

36. We all hope to get a good marks. 

37. I don’t intend to hurt my mother. 

38. Working in the institution delight me. 

39. Offering prayers is a good maxim. 

40. Helping disabled is divine. 

41. She loves to swim everyday. 

42. We don’t expect to win a prize. 

43. Playing with children pleases them. 

44. To become a doctor is my ambition. 

45. Cheating in examination seems dishonest. 
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ADVERB PHRASE 
 

Adverb Adverb Phrase 
beautifully in a beautiful manner 
cleverly in a clever manner 
boldly in a bold manner 
wisely in a wise manner 
quickly with great speed 
formerly in former times or once upon a time 
recently at a recent time or just now 
unwisely in an unwise manner / without wisdom 
soon at an early state / before very long 
there at that place 
here at this place 
away at another place 
abroad in a foreign place 
upwards towards a higher place / level 
immediately at once, without delay 
bravely in a brave manner or with bravery 
foolishly in a foolish manner 
undoubtedly without any care 
carelessly without any care 
swiftly in a swift manner or with swiftnes 

1. Rama ran quickly. (How?) 
Rama ran with great speed. (How?) 

2. He answered rudely. (How?) 
He answered in a rude manner. (How?) 

3. He does his work carelessly. (How?) 
He does his work without any care. (How?) 

4. He is coming now. (When?) 
He is coming to this moment. (When?) 

5. The arrow fell here. (Where?) 
The arrow fell on the spot. (Where?) 

In above pairs of sentences we have first a single word (an adverb) modifying 
verb and then a group of words modifying a verb in the same way. 

Definition: An adverb phrase is a group of words that does the work of an adverb and is 
called an adverb phrase. 

Note: An adverb phrase, like an adverb may modify also and adjective / adverb as 

 Quinine is good for malaria. 
Noun  verb  adj  prep  Noun 
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 I have done well on the whole. 
   V    Adj Pre  Ar  N 

 I ate whole of the rice. 
       here adjective 

 The whole class was absent. 
 I don’t want part but whole. 

Exercise 

I. Pick out the adverb phrases in the following. 
1. She lived in the middle of a great wood. 
2. Nothing can live on the moon. 
3. Come into the garden, Maud 
4. Three fishes went sailing over the sea. 
5. Over her hangs the great dark bell. 
6. On your conscience this will lie 
7. They sat for a while on the bank. 
8. Honesty is written on his face. 
9. I stood on the bridge at midnight. 
10. The gun went off with a loud report. 
11. There dwelt a miller hale and bold, beside the river Dee. 
12. In her ear he whispers gaily. 
13. The shoe is pressing on my toe. 
14. Keep him at arm’s length. 
15. It must be done at any price. 
16. The shepherd shouted to them at the top of his voice. 
17. He has his finger on the pulse of the nation. 
18. Without pausing to consider, he struck the blow. 
19. Pauperism increases at a fearful rate. 
20. He strove with all his might to escape. 

II. Replace adverb by adverb phrase. 
1. The pigeon flies swiftly. 
2. Did Rama behave well? 
3. Go away. 
4. The dying man replied feebly. 
5. Gently fell the rain. 
6. We will pitch the tents just here. 
7. Although hungry, the soldiers worked cheerfully. 
8. He spoke eloquently. 
9. Do you work thoroughly? 
10. They were hurrying homeward. 

III. Replace adverb phrase by an adverb. 
1. The bodies were mangled in a terrible manner. 
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2. Let us cease work from this very moment. 
3. It was just on this spot that he died. 
4. The child replaced with perfect truthfulness. 
5. He arrived at that moment. 
6. I hope that he will come at a very early date. 
7. He seems to have acted with great promptitude. 
8. No one would dare to answer him in an impudent way. 
9. I accept your statement without reserve. 
10. I thank you with all my heart. 

Answers 
I.   

1. in the middle of  
2. on the moon 
3. into the garden 
4. sailing over the sea 
5. over her 
6. on your conscience 
7. on the ban 
8. on his face 
9. on the bridge 
10. with a loud report 
11. beside the river Dee 
12. whispers gaily 

13. on my toe 
14. at arm’s length 
15. at any price 
16. at the top of his voice 
17. on the pulse of the nation 
18. without pausing to 

consider, he struck the 
blow. 

19. pauperism increases at a 
fearful rate. 

20. with all his might 

II.  
1. The pigeon flies in a swift manner. 
2. Did Rama behave in a nice way. 
3. Go at another place. 
4. The dying man replaced on a feeble way. 
5. The rain fell in a gentle manner. 
6. We will pitch the tents at this place. 
7. He built his house over there. 
8. The have only arrived just now. 
9. Although hungry the soldiers worked in a cheerful mood. 
10. He spoke in an eloquent manner. 

III.  
1. The bodies were mangled terribly. 
2. Let us cease work now. 
3. It was just here that he died. 
4. The child replied truthfully. 
5. He arrived just then. 
6. I hope that he will come soon. 
7. He seems to have acted promptly. 
8. No one would dare to answer him impudently. 
9. I accept your statement. 
10. I thank you whole heartedly. 
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14. COMPOSITION – LETTER WRITING  

COMPOSITION 

How to write a composition: 

1. Think about the subject and jot down the ideas as they come to your mind. 
2. Arrange your ideas in a proper order. 
3. Divide your composition into heading and give one paragraph to each heading. 
4. Use simple words and short sentences. 
5. Avoid repetition. 
6. Attend to grammar, idioms, spelling and punctuation. 

The length of a composition: 

It should not be very long. Do not write more than two pages of an examination book. If 
the length of a composition is given then stick to it. 

How to draw up an outline: 

The following specimen outlines of descriptive and narrative composition will be useful. 

1. Animals and birds: 
(i) Description (ii) Where found (iii) Kinds 
(iv) Habits (v) Food (iv) Usefulness  

2. Plants and fruits: 
(i) What it is and where grown (ii) Kinds 
(iii) How cultivated (iv) How collected (v) Usefulness  

3. Town and villages 
(i) Name 
(ii) Situation 
(iii) Geographical features 
(iv) Special features (public buildings, temples, mosques, gardens, schools, 

water supply, cleanliness etc.) 
(v) Inhabitants (population, religion, habits and customs) 
(vi) Any historical importance 

4. Festivals 
(i) What it is and when it takes place (ii) Description 
(iii) The festive days (iv) The end 

5. A journey 
(i) Date, time, object and mode of travelling 
(ii) Description (iii) Arrival and destination (iv) Conclusion 
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LETTER WRITING 

COMPONENTS OF LETTERS 
First let us know the different kinds of letters. Letter, of course, are written for a 
number of purposes. Mainly, letters can be classified as under: 

1. Personal, Private or Social Letters 
2. Business Letters 
3. Official Letters 

1. Personal Letters or Private or Social Letters 
 Usually, such letters are written to friends and relatives. They are friendly letters 
and as such, are written in an informal, conversational and simple in style. Letters 
written to relations are family letters. They are written for a variety of purposes like 
thanks giving, domestic affairs, advices, invitations, enquiring about welfare etc. 
Although they are friendly letters, should be written with care and not in a haphazard 
way. 
2. Business Letters 
 Business letters include the letters written by persons dealing in business and by 
few others who order for goods. They are written to manufacturers, banks, industries, 
shopkeepers and companies etc. The letters deal with the description of the goods 
ordered mode of payment and period of delivery etc and are brief. 
3. Official Letters 
 As the title indicates, such letters are written to or by government officials. They 
are not personal letters. These letters include letters written to news paper editors, 
company managers, industries school head masters, All India Radio, Post Office etc. 
The salutation, one of the components of a letter in case of an official letter is ‘Sir’ 
when addressed to a man and ‘Madam’ when addressed to a lady officer. 
1. Heading 
 The heading consists of the writer’s address and the date. The address has to be 
written in the right hand top corner of the first page of the letter, and the date just 
below it. 
 Eg:  Shaheryar Adil, 
        176, Hyderguda, 

                   Hyderabad – 500 029. 
        02nd February, 2009. 
 The date written should have a pretty look better it is written as above February 
02, 2009. Avoid writing date as 02-02-2009. 
2. Salutation or Greetings. 
 Salutation is a term used to begin a letter. It is written a little below the heading, 
at the left hand. The first and the last word begin with a capital letter and the 
salutation ends with a comma. The form of salutation differs depending upon the 
relation the writer has with the person to whom the letter is written. 
 Eg:  Dear Sir, or Dear Madam, 
         My Dear Father, or My Dear Mother, 
         Dear Brother, 
         Dear Adil. 
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Sri Amir Khan, 
62, Tannery Road, 
Bangalore, 
Pin Code ………… 

Body of the Letter. 
      The body of the letter is the main part of the letter. Every letter carries some 
message or communication. One can deal with the subject as necessary in the body of 
the letter. Sometimes, the body of the letter may be an essay. It should be divided into 
paragraphs, if it is long. The body of the letter should be written in a natural and easy 
style.  The language should be simple. Avoid Compound sentences. Let the sentences 
be short. 
3. The Subsciption or Courteous Leave Taking. 
 The subscription or leave taking phrase (conclusion) is written below the last line 
of the letter near right hand margin. This, of course ends with a comma. 
 The first word of the subscription begins with a capital letter. Like salutation, the 
subscription also has various forms. 
 Eg:  1. Blood relations Yours affectionately 
         2. Friends  Yours sincerely or Sincerely yours or  
     Yours sincere friend. 

       3.  Acquaintances   Yours sincerely or 
                 and neighbours  Yours truly or Truly yours,  

4.  Business letters  Yours faithfully, or  
     Yours truly, 

5.  Official letters  Yours faithfully, 
     Editors, Head  ….(name) 

      Master, Principal 
     (Applications)  
4. Signature 
 The letter writer should write his / her name just below the subscription and let 
this be a little more to the right. 
 Eg: Yours sincerely, 
  Hamid 
 A woman should write Mrs. on Miss in brackets before her name. 
 Yours sincerely, 
 (Miss)  Reshma. 
5. Super Scription or the Address on the Envelope. 
 Usually, the postal department provides space to write the address on the post 
card, inland letter or the envelope. Sometimes, we use different cards and envelopes, 
where the address should be carefully spaced. 
 The first line, which gives the name and title of the addressee, is written well to 
the left and each succeeding line of the address a little farther to the right. 
 Example 
 
 
 
 
 
Note:  The address should be written legibly and clearly. It should be readable. If PIN 
(Postal Index Number) code is available don’t forget to write the same. 

Postage 
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PRACTICE TEST – (Letter Writing) 
1. Leave Letter is a / an 
a)  Personal letter b)  Official letter c)  Business letter d)  None 
 
2. If you are signing on behalf of someone, you have to write. 

a)  P.I.P b)  V.I.P.  c)  P.P.   d)  V.P. 
 

3. What is necessary after salutation ? 
a)  Full stop b)  Colon  c)  Comma  d)  Question Mark 
 
4. What is the subscription to an IAS officer ? 
a)  Yours lovingly   b)  Yours affectionately  
c)  Yours faithfully  d)  Yours Obediently 
 
5. Complimentary closing of a business letter is 
a)  Yours sincerely b)  Truly yours c)  Yours faithfully d)  Ever yours 
6. An apology letter begins with 
a)  I am glad b)  I am really sorry c)  I am pleased       d)  I wish to inform you 
 
7. An informal letter must be written in the style of 
a)  Familiar b)  Familiar and Intimate c)  Intimate d)  Formal 
8. Letter to an editor is a / an 
a)  Official letter b)  Personal letter c)  Business letter d)  Complaint letter 
 
9. When you write a letter in an exam. You have to write 
a)  An imaginary name and address b)  A real name and address 
c)  Nick name and address  d)  A foreign name and address 
 
10. --------- is needed after date. 
a)  Comma  b)  Full stop  c)  Colon  d)  None 
 
11. The language used in personal letter will be 
a)  Informal letter   b)  Formal and Simple 
c)  Formal and Pedantic   d)  Pedantic and Simple 
 
12. Formal invitation should contain 
a)  Implementary close b)  Heading c)  Salutation d)  None 
 
13. Wedding invitation is 
a)  Official letter   b)  Personal letter  
c)  A formal invitation  d)  Marriage letter 
 
14. Letters to intimate friends should be written in 
a)  a respectful manner  b)   business like manner  
c)  a formal style   d)  a conversational style 
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15. The body of the letter contains 
a)  The acknowledgement  b)  The message  
c)  The salutation   d)  None of these 
 
16. Formal language is used in 
a)  Letter to relatives  b)  Official letters  
c)  Friendly letter   d)  None of these 
 
17. The salutation to an officer not personally known to you will be  
a)  My dear sir b)  Dearest sir,  c)  Dear officer d)  Sir 
 
18. Informal language is used in 
a)  Newspapers   b)  Letter to friends  
c)  Letters of application  d)  Official letters 
 
19. Salutation for commercial letters will be 
a)  Dear Sir b)  My  dear Sir c)  Sir   d)  Dear Sirs 
 
20. How would you address a police inspector in a complaint letter. 
a)  Sir    b)  Respected Sir  
c)  Dear Sir   d)  Respected Inspector 
 
21. What is needed after a signature 
a)  comma  b)  Full stop c)  Colon d)  None 
 
22. Signature must be ---------- 
a)  Hand written b)  typed c)  printed d)  written with pencil 
 
23. Mainly letter are ______ kinds. 
a)  two  b)  three c)  four  d)  many 
 
24. Dear Sir’s is a salutation benefiting. 
a)  Official letter b)  a business letter c)  a leave letter d)  a personal letter 
 
25. A business letter is generally 
a)  long and impersonal  b)  Brief and impersonal  
c)  Long and personal  d)  Brief and Personal 

 
KEY 

1. b 2. c 3. c 4. d 5. c 6. b 7. b 8. a 9. a 10. d 
11. a 12. a 13. c 14. d 15. b 16. b 17. d 18. b 19. d 20. a 
21. d 22. a 23. a 24. b 25. b      
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PRECIS WRITING 

A precis is a short summary. It is not a paraphrase, which merely says in 
different and simpler words exactly what the passage being paraphrased has to say. A 
paraphrase may be a long as the passage itself. A precis rarely is more than one-third the 
length of the original selection and may be only one-fourth as long.  

A precis gives only the "heart" of a passage. It omits repetition and such details 
as examples, illustrations, and adjectives unless they are of unusual importance.  

A precis is written entirely in the words of the person writing it, not in the 
words of the original selection. Avoid the temptation to lift long phrases and whole 
sentences from the original. 

A precis is written from the point of view of the author whose work is being 
summarized. Do not begin with such expressions as "This author says" or "The 
paragraph means." Begin as though you were summarizing your own writing.  

In writing a precis proceed as follows: 
 Read carefully, sentence by sentence, the passage to be summarized. Try to grasp 

the writer's main point. Spotting the topic sentence will help. Look up in the 
dictionary any words whose meaning is not absolutely clear. As you read, take 
brief notes to be used in your writing.  

 When you have finally decided what the author's main point is, write it out in 
your own words. Do not use the wording of the original except for certain key 
words which you may find indispensable. If you cannot translate the idea into 
language of your own, you do not understand them very well. Be especially 
careful not to rely too much on the topic sentence. Do not add any opinions or 
ideas of your own.  

 Revise your writing until you are sure that you have given an accurate summary.  
 Usually you will find your precis is too long, if it is more than one-third the length 

of the original. Continue your revision until you have reduced the precis to the 
proper length. In this careful revision lies the principal value of the precis as a 
composition exercise.  

APPROACH TO PRECIS WRITING 
 A precis should reduce the length of the original passage by at least two - thirds. 
 Every important idea must be retained, preferably in the order in which it appears 

in the original. 
 Unimportant points, including details, illustrations and anecdotes, should be 

discarded. 
 A first draft of the precis should be written, then checked to see that it contains 

the main ideas of the passage. 
 Although you should be as brief as possible. Guard against being so condensed 

that you obscure the point of passage. 
 Try to capture the tone or feeling of the original, particularly if it is deliberately 

humorous, ironic or biased. 
 Check the draft for expression errors, repetition or vague phrasing; then write a 

smoother final version. 
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15. COMPREHENSION 

Note the following points while answering questions on a given passage. 

1. Read the passage very carefully and grasp its sense. 

2. Read each question, comprehend it, locate its answer in the given passage and 
underline the sentence (or) sentences that contain the answer to the given 
question. 

3. Answer the questions in the same tense as they are asked. 

4. The answer should be brief and to the point. 

5. The passages and questions are intended to improve the ability of the student to 
read for information, interpretation, inference and critical thinking. 

6. Ability to read fast with comprehension is necessary because you will have to 
write answers to questions based on your comprehension within the stipulated 
time. 

Passage 1: 

Universities in the modern world are called upon to play a crucial role in the 
progress of our civilization. They are to respond to changed conditions and to new 
demands. They must not merely display their traditional resourcefulness but also must 
have the capacity for effective growth. The traditional role of the universities to serve 
scholarship and learning which has been the sole concern of the academic institutions is 
now further strengthened by freshly added responsibilities of service to society. The 
universities in a democracy can no longer be content with the limited goal of scholarship; 
they have to devise new programmes and take into account the needs of society. 

1. Which two roles f the universities have been mentioned in the passage? 
(a) Imparting education and giving scholarships 
(b) Displaying resourcefulness and growth 
(c) Responding to changes and new demands 
(d) Imparting education and serving society 

2. Which of the following is the most appropriate title of the passage? 
(a) Universities and the modern world 
(b) New demands of society 
(c) Changing roles of the universities 
(d) Role of universities today 

3. The main idea of the passage is 
(a) In the past universities played a limited role 
(b) The present day world has changes. 
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(c) Universities respond to changed conditions 
(d) Besides serving the cause of learning universities must serve society also 

4. The author does not say 
(a) In the past universities were meant to impart education only 
(b) Democracy has added to the responsibilities of the universities 
(c) Progress of civilization has given more powers to the universities 
(d) None of these 

5. The writer talks about ‘freshly added responsibility’. Which is that? 
(a) Display of resourcefulness 
(b) Checking indiscipline in the society 
(c) To serve the society 
(d) None of these 

Passage 2: 

One of the reasons why this cleavage exists is the fact that modern technological 
society has reduced man to a mere automation and he is unable to realize his true 
potential as a human being. It is any wonder then that the youth of today is not happy 
with the shape of things in the world? Impelled by idealism and a spirit of adventure, 
youth is determined to establish a new social order, just and fair. But it is still trying to 
grasp new ideas and establish new values, making experiments in living, learning and 
working in search of joy and happiness. It is a long and arduous quest that youth is after. 
We have to adopt a more positive and sympathetic approach to the problems and 
difficulties confronting the youth and show greater awareness and understanding of their 
feelings and sentiments which motivate all their actions. 

1. What has man become in this technological age? 
(a) A true human being (b) young in spirits 
(c) almost a machine (d) none of these 

2. What is the mental reaction of the young towards the present day affairs? 
(a) they are wonder struck (b) they are confused 
(c) they have become happy (d) they are unhappy 

3. What type of society the young want to establish? 
(a) a society with ideal social order (b) a society with new values 
(c) a society with a just social order (d) none of these 

4. Which of the following the young of today is not doing? 
(a) trying to understand new ideas 
(b) experimenting with new ways of living 
(c) working in search of joy 

5. What is main idea of the passage? 
(a) Youth is trying to create new social order 
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(b) A sympathetic approach towards the problems is necessary 
(c) Modern youth is unhappy with the affairs so a sympathetic attitude towards 

their problems be adopted 
(d) None of these 

Passage 3: 

We all do a great deal of talking and theorizing. But in terms of practical values, 
these do not impress. What is needed in our country most urgently is to put into effect 
measures for a rapid reconstruction. An intelligent community like ours is capable of 
putting to best use opportunities provided to it. Creative effort should be our watch world 
all over nation-building programmes. The richer class and the more affluent have a 
positive duty here. They should consider themselves active partners in the fascinating 
task of building a people to a meaningful life. The highest form of happiness should come 
from the feeling, and the realization, that you share what come from the feeling, and the 
realization, that you share what you have with other so that it subserves the common 
good. The big industries should all have attached to them training institutions from which 
a continuous flow of skilled workers and specialists in field of science and technology 
will be maintained. 

1. What is the practical value of talking, according to the writer? 
(a) it helps in theorizing  (b) it impresses the listener 
(c) it does not impress (d) it helps as to do our work 

2. What should be the basis of the programme meant to build a nation? 
(a) hard manual work (b) science and technology 
(c) creative effort (d) none of these 

3. What is the duty of the richer class? 
(a) contribute money for nation building (b) help the poor 
(c) share with others what they have (d) none of these 

4. What is the title of the passage? 
(a) rapid reconstruction is necessary (b) richer class can also play a role 
(c) industries should have training institutes (d) none of these 

Passage 4: 

We honour ourselves by honouring great writers. It has been said that a work of 
literature or art is its own reward. It does not stand in need of any external recognition or 
material incentives. The writer of the artist functions under compulsive desire, to create 
from his imagination a product of beauty which reflects what he has experienced. 
Society, however, has a great stake in the artistic genius of gifted individuals. After all, it 
is art and culture that determine the quality of a civilization. Material prosperity through 
application of science and technology is no doubt essential for any modern community. 
But no nation can survive in cultural and spiritual vacuum. It is specially true of a country 
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like India which has a glorious cultural and literary heritage. Throughout our long 
civilization India has attached primacy to things of the mind and spirit. This is how our 
culture and civilization have survived many vicissitudes and cataclysms. We have to 
build a greater future on the basis of this glorious heritage. 

1. Why does a writer or artist creates a work? 
(a) To learn living 
(b) For becoming famous 
(c) Compelled by the natural desire to create 
(d) In order to portray his experiences 

2. Why is a society indebted to an artist or a writer? 
(a) Art improves the society 
(b) Art give, spiritual peace 
(c) Art helps in mental growth 
(d) It determines the quality of civilization 

3. The writer says that 
(a) India has glorious heritage 
(b) Indian civilization is material 
(c) Material prosperity is not necessary 
(d) A work of art has material value 

4. The writer does not say 
(a) We respect great writers 
(b) Art does not need recognition 
(c) Indian civilization has seen ups and downs 
(d) India’s culture is glorious but her art is not 

5. The writer seems to be 
(a) a foreigner (b) a friend of India    (c) Indian (d) a great writer 

Passage 5: 

When we look around us we see the glaring inequalities between man and man. 
While the constitution and the laws ensure an ordered society, it is only our hard work 
and disciplined conduct that will enable us to achieve the social objectives and economic 
goals that we have set before us. Bapu rightly stressed: “Democracy is the art and science 
of mobilizing the entire physical, economic and spiritual resources of all the various 
sections of the people in the service of common good of all.” The purpose of government 
is to achieve this. Our people possess intelligence in abundance, have immense capacity 
for hard work; and they fell for the country. All this should be mobilized to the best 
advantage of the nation. Again, to quote Gandhiji, “Swaraj of a people means the sum 
total of the Swaraj (self-rule) of individuals. And such Swaraj comes only from 
performance by individuals, of their duty as citizens. In it no one thinks of rights. The 
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come when they are needed for better performance of duty.” It is but proper that we 
remind ourselves, in this centenary year, of these teachings of the Father of the nation. 

1. Which of the following will help us to achieve our social goals? 
(a) scientific attitude (b) intelligent understanding 
(c) disciplined behavior (f) none of these 

2. For which of the qualities the writer praises Indian people? 
1) intelligence  2) hard work  3) patriotism 
(a) only 1 and 2 (b) only 2 and 3 (c) only 1 and 3 (d) all the three 

3. Gandhiji wanted the people to do their duties. 
(a) Without thinking of their rights 
(b) Without bothering about others 
(c) Without thinking of the form of the government 
(d) None of these 

4. The writer does not say 
(a) There are inequalities among the people 
(b) We can achieve our economic objective with hard work 
(c) Democracy is the art of mobilizing all the resources 
(d) Indians do not have the capacity to work hard. 

5. What is the appropriate title for the passage? 
(a) Indian democracy (b) Bapu’s advice 
(c) Bapu’s teachings and the people (d) an advice 

Passage 6: 

A progressive agriculture and prosperous industry require a suitable political, 
social and cultural climate. If we allow the energies of the nation to be frittered away in 
futile conflicts, the prospect will be bleak. Without the spirit of tolerance, amity and 
mutual trust, our democracy will remain formal without any content. The time has come 
when all of us should actively rise against the forces of parochialism, communalism and 
casteism which tend to sap the health of our democratic order. Let everyone of us ponder 
calmly over what we have done for our country and where we are going. The cultivation 
of a spirit of non-violence, tolerance and understanding is essential not only for 
maintaining the decencies of public life, but for our very survival. The growing hiatus 
between our professions and practices has created a serious crisis of confidence and 
character in our country today. Let us resolve to recapture the practical idealism which 
our people displayed under Gandhiji’s leadership. The country needs these high moral 
and spiritual values now more than ever before. 

1. Under which conditions our democracy will remain hollow? 
(i) without tolerance 
(ii) without faith in one another 
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(iii) without peaceful relations 

(a) only under 1 & 2 (b) only under 2 & 3 
(c) only under 1 & 3 (4) all the three 

2. Why does the writer want us to fight against communalism? 
(a) because India is a secular state 
(b) because there are religious conflicts in India 
(c) because communalism is anti democratic 
(d) because communalists are fanatics 

3. Why is there a crisis of confidence in India? 
(a) We are fighting among ourselves 
(b) We are not tolerant 
(c) We are non-violent 
(d) We do not practice what we preach 

4. According to the writer the spirit of non-violence is necessary for 
(a) civilized public life (b) for the survival of the nation 
(c) neither of the above (d) both of the two 

5. The author does not say 
(a) We should fight casteism 
(b) Under Gandhiji we were practical idealists 
(c) Progressive industry requires protection 
(d) None of these 

Passage 7: 

One of the most distinctive and valuable contributions of Jawaharlal Nehru was 
his emphasis on science and technology for the elimination of poverty, for modernization, 
for raising the standards of living of the masses, and for promoting essential cultural 
values such as reason, spirit of free enquiry, tolerance, experimentation and quest for 
truth. But he also emphasized that a scientific and technological revolution alone without 
a corresponding social and cultural revolution was not possible and that a country like 
India would not get the full benefit of modern science and technology unless 
simultaneous efforts were made to study the Indian polity, economy and society and to 
restructure them to suit the demands of modern life. At the same time, he also urged that 
in all that we do, we should be true to our own cultural heritage, to the essential 
principles for which India has stood in the past throughout the ages, and which are a 
distinct contribution to the civilization of man. In short, what he was seeking to evolve 
was a synthesis suited to our genius and temperament. 

1. Mr. Nehru wanted a synthesis of what? 
(a) Science and technology (2) Genius and temperament 
(c) Principles and practices (4) Modernization and cultural heritage 
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2. The most suitable title for the passage is 
(a) Nehru, the humanist (2) Nehru’s India 
(c) Contribution of Nehru (4) Nehru and India 

3. What is meant by the phrase ‘Spirit of free enquiry’? 
(a) Enquiry by the police should be impartial 
(b) Ideal type of enquiry (c) Curiosity  (d) none of these 

4. The author is 
(a) simply quoting Nehru (b) praising Nehru 
(c) criticizing Nehru (d) relevance of Nehru’s ideas 

5. What interference can be derived from the passage? 
(a) India is a rich country 
(b) India cannot rely on others 
(c) Nehru loved India 
(d) India should tamper modernization with tradition 

Passage 8: 

The most pressing problem which confronts our country today is the haunting 
specture of unemployment. Here, I would like to emphasize that we should instill in the 
minds of our youth the dignity of manual labour. They should realize that no job is mean, 
or is to be declined under a false sense of prestige. In the context of the prevailing high 
incidence of educated unemployment, small-scale industrial projects and cottage 
industrial units hold great promise. The new graduate-scientists emerging from the 
portals of the universities can organize themselves into cooperative research associations 
and make available their training and scientific knowledge for the benefit of the small 
scale and cottage industries. Side by side, we should establish agricultural colonies and 
industrial colonies wherein the unemployment could be drafted and afforded some 
training in these spheres of nation building activities. They should equip themselves with 
the fundamental methods and techniques of cultivation of land which can help to boost 
production of different agricultural crops. The energies of the youth could, thus, be 
harnessed and canalized towards more fruitful endeavours rather than being frittered 
away or allowed to stagnate. 

1. What is meant by ‘haunting specture’? 
(a) scene that follows (b) spectacle of torture 
(c) pageant of unemployment (d) recurring fear 

2. Which one of the following is suggested as a remedy for the problem of 
unemployment? 
(a) vocational education (b) taking up new projects 
(c) better knowledge of science (d) setting up cottage industries 

3. The writer 
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(a) Analyses the problem of unemployment 
(b) Suggests remedial measures for the problem 
(c) Comments on the problem 
(d) Gives hindering factors to the problem 

4. The most suitable title for the passage is 
(a) Unemployment 
(b) Cottage industries 
(c) Remedial measures for unemployment 
(d) Government and unemployment 

5. The word ‘harness’ (used in the list sentence of the passage) is used in two 
sentences 
(1) We must harness our mineral resources 
(2) Harness the horse properly 
Which use is correct? 
(a) only ‘1’ is correct use (b) only ‘2’ is correct use 
(c) neither ‘1’ nor ‘2’ is correct use (d) both ‘1’ and ‘2’ are correct use 

Passage 9: 

We envisage for our people a way of life, demanding a social and political 
atmosphere where every individual has the right and the opportunity to bring the fullest 
development of his ideas, his personality, his special aptitude, and to achieve his ideals, 
consistently with the similar right and opportunity vested in others. That way of life 
demands a spirit of tolerance and respect for the views of others, and a desire and an 
attempt to understand and appreciate their points of view, whether they be in the majority 
or in the minority. It demands self-discipline, a capacity to resist, a tendency to shout 
down those who do not agree. In a democratic society everyone is entitled to hold, 
subject to certain limited exceptions in the larger interest of society, express and 
propagate views. The lone voice of dissent has often been right in a relative sense, and 
the popular clamour resulting from the enthusiasm of a momentary stimulus was 
hopelessly in the wrong. Tolerance of the view of others is not merely a capacity to put 
up with and ignore the views of others who may follow the path which you think is 
wrong; it is a positive approach, a positive concept which carries with it the desire and 
the capacity to appreciate, understand and give real thought to the validity of the point of 
view of others with whom you do not agree. 

1. Which of the following is/are the demands of the way of life envisaged for the 
people? 
(1) tolerance (2) self-discipline (3) respect for others’ views 
(a) only 1 & 2 (2) only 1 & 3 (c) only 2 & 3 (4) all the three 

2. Which of the following is the positive aspect of the tolerance of others’ views? 
(a) Put up with their views 
(b) Ignore them 
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(c) Capacity to appreciate other point of view 
(d) None of these 

3. The writer is 
(a) Just giving his views 
(b) Arguing his point of view 
(c) Recommending a way of life 
(d) Suggesting a solution to that problem 

4. We can infer from the passage that the writer is 
(a) a democrat (b) an orthodox (c) a traditionalist (d) an opportunist 

5. What is meant by the phrase ‘Popular Clamour’? 
(a) view of the masses (b) foolish masses 
(c) popular demand  (d) noisy demands 

Passage 10: 

It has sometimes been said that all this quantitative expansion has been achieved 
at the expense of quality. It is true that standards have fallen in several sectors and that 
the number of sub-standard institutions has considerably increased. This is, to some 
extent, inevitable in any period of rapid expansion, especially when, as in our case, 
financial investment in the system is proportionately smaller than the growth in 
enrolments and there are serious mistakes of commission and omission, both in planning 
and in implementation. But even here, one should not ignore the fact that educational 
standards have improved in many sectors. The number of good institutions and of first 
rate students is much larger today then it ever was. Our medical education has always 
maintained very high standards which are comparable to those in advanced countries and 
are accepted by them as such. In the sector of science and technology, we have shown 
tremendous progress and some of our institutions in this field can compare with the best 
anywhere. There has also been substantial improvement in standards of teaching and 
research at the post-graduate and university levels. As the Education Commission 
observed, the overall picture in respect of the quality of education is really mixture of 
light and shade. 

1. On what ground the writer justifies ‘substandard institutions”? 
(a) They help in the expansion of education 
(b) These can be run with a small amount of money 
(c) In the fast expansion such institutions may be set up  
(d) None of these 

2. The general picture of education is  
(a) good  (b) bad 
(c) neither good nor bad (d) both good and bad 

3. The writer does not say 
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(a) The quality of education has fallen 
(b) Our medical education is comparable to the best 
(c) The standard of post graduate education has improved 
(d) Expansion of education has not been possible 

4. The most suitable title for the passage is 
(a) education today  (b) quality of education  
(c) a view of education (d) aspects of education 

5. What is meant by ‘quantitative expansion’? 
(a) Spread of education 
(b) Improvement of education 
(c) Demands of education 
(d) Expansion in terms of the number of institutions 

 
KEY 

 

Passage 1: 1. d 2. d 3. d 4. c 5. d 

Passage 2: 1. c 2. d 3. c 4. d 5. c 

Passage 3: 1. c 2. c 3. c 4. a 5. d 

Passage 4: 1. c 2. d 3. a 4. d 5. c 

Passage 5: 1. c 2. d 3. a 4. d 5. c 

Passage 6: 1. d 2. c 3. b 4. d 5. c 

Passage 7: 1. d 2. c 3. c 4. d 5. d 

Passage 8: 1. d 2. d 3. b 4. c 5. d 

Passage 9: 1. d 2. c 3. a 4. a 5. c 

Passage 10: 1. c 2. d 3. d 4. b 5. d 
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16. VOCABULARY 

ANTONYMS 
 
abandon × pursue, chase, join, retain 

abduct × deliver, give away, surrender 

abolish × revive 

abstain × pursue, adopt, persist, offer 

acquaintance × enmity, hostility, ignorance 

adherent × defector, renegade, dropout 

ample × insufficient, scarce, shout, meager 

antagonist × friend, ally, supportive 

auspicious × despairing, hopeless, unhappy 

awkward × skilful, dexterous, clever 

barren × fertile, fruitful 

beneath × up, overhead, above, high 

bewilder × enlighten, clarify 

bleach × darken, blacken 

bliss × misery, unhappiness,  

boasting × modesty 

brace × weaken, degenerate, enfeeble 

brisk × slow, lethargic, inactive 

brutal × humane, merciful, sympathetic 

bustle × inertness, laziness, lull 

calamity × boon, blessing 

cardinal × secondary, subordinate, auxiliary 

chaos × tranquility, order, tidiness 

cherish × scorn, undervalue, depreciate 

claim × waive, drop, forgo, yield, renounce 

coarse × polished, polite, elegant, refused 

compose × excite, irritate, criticize, dissect 

cordial × formal, distant, ceremonious, cold 

credible × unbelievable, inconceivable, incredible 

curvature × angularity 

deception × sincerity, veracity, honesty, openers 

delicacy × roughness, hardness, robustness 

demolish × construct 

deprive × provide, supply 
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deviate × coverage, continue, pervade 

diplomatic × indiscreet, imprudent, silly 

discreet × careless, tactless, imprudent 

disgrace × honour, reverence, respect, dignity 

distract × concentrate, focus 

divulge × conceal, hide 

discreet × careless, tactless, imprudent 

elegance × vulgarity 

emphatic × quiet, lax, un forceful 

endure × fail, perish 

enlighten × confuse 

enthusiastic × indifferent, aloof, unconcerned 

exertion × rest, repose, peace, tranquility 

exhaust × refresh, replenish 

expel × invite, accept 

extinct × alive, present, flourishing 

extravagant × economical, thrifty 

fabulous × common place, ordinary 

famine × plenty 

feeble × strong, vigorous, robust, muscular 

fluctuate × steady 

fragile × sturdy, hard, strong 

frantic × calm, tranquil 

friction × smooth less 

frustrate × satisfy 

furious × calm, serene 

futile × worthwhile, value 

gather × disbard, scatter, separate, disperse 

generality × speciality 

genuine × fake, false, counterfeit 

gorgeous × colourless, unadorned, sambour, ugly, simple 

gracious × rude, impolite, discourteous, uncivilized 

gradual × rapid, momentary, unforeseen 

grasp × lose, abandon, release, relinquish 

grief × joy, contentment, pleasure 

guilty × innocent, blameless, guiltiness 

hale × feeble, weak 
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harmony × conflict 

harsh × mild, pleasing 

hesitate × determine, settle, end, decide 

hindrance × aid 

horrible × agreeable, pleasant, delightful 

hostile × friendly, hospitable 

humane × cruel, mean, heartless 

humility × pride 

hypocrisy × honestly, uprightness, straightforwardness 

ideal × factual, realistic, practical 

idiotic × intelligent, bright, brilliant, smart 

illusion × educated, cultured, learned 

impartial × partial, biased, unjust, unfair 

inflate × reduce 

irritate × pacify, soothe, appease 

involuntary × willful, willed 

jest × seriousness, thoughtful 

jolly × sad, gloomy, melancholy 

joy × unhappiness, misery, sadness 

judgment × misjudgment 

justice × injustice 

justify × condemn, censure, blame 

keen × dull, shepid 

kill × create, produce, originate 

kind × cruel, mean 

kindle × extinguish 

knack × ineptitude 

knowledge × ignorance, infamiliarity, misunderstanding, illiteracy  

laborious × easy, simple, restful, relaxing 

latency × appearance, disclosure 

leap × descent 

leisurely × hurried, pressed, forced 

liability × exemption, carefree 

liberty × captivity, servitude, oppression 

liquefaction × density, vapour 

lofty × lovely, low 

logical × irrational, crazy 
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loyal × treachery, traitorous 

magnificent × simple, plain 

majestic × lowly, base, squalid 

marvelous × ordinary, usual, common place 

mingle × separate, sort 

miniature × outsize 

miserable × happy, cheerful, joyous, contended 

monotonous × interesting, fascinating, riveting 

mysterious × obvious, open 

native × foreign, alien 

naughty × good, well behaved 

necessary × casual, worthless, needless, useless, choice 

neglect × care, attend, duty 

notable × ordinary, usual 

notion × truth, reality, pact, actually 

nourishment × starvation 

numerous × few, scanty 

obedience × rebelliousness, disobedience 

obscure × clear, famous, noted 

obstruct × help, further 

obvious × subtle, hidden, unobstructive 

offensive × defensive 

opponent × colleague, ally 

oppression × freedom, liberty 

optimist × pessimist, dejected, drooping 

organize × disorganize, muddle, bingle 

overcast × clear, sunny 

pacify × irritate, annoy 

passive × acting, alert, vigilant, watchful 

peculiar × natural, customary, normal, ordinary 

peril × security, safety 

persist × desist, stop 

persuade × dissuade, discourage 

pious × profane, irreligious, impious 

pleasing × irritating 

posses × want, forfeit, lose, relinquish 

potent × powerless, impotent 
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solemn × cheerful, happy, gay 

stimulate × prevent, hinder, deter, dissuade 

subsequent × previous, preceding 

tame × wild 

tease × hush, compose, conciliate, appease, calm, soothe, mollify 

tempt × deter, disincline, discourage, care, restaurant 

thaw × freeze, solidify 

thrive × languish, expire, die 

timid × bold, forward, self-confident 

tranquil × disturbed upset, agitated 

transient × durable, long lasting, permanent 

unanimity × disagreement, contention, difference 

uncertain × certain, positive, unmistaken, reliable, stable 

unconcerned × solicitous, interested, concerned, anxius 

underground × open, honest, direct 

unique × common, ordinary, common place 

upset × soothe, calm, relieve, relax 

urge × dissuade, discourage 

urgent × unimportant, delay 

usual × occasional, specific, unusual 

utility × disadvantages, useless, worthless 

vague × specific, unequivocal 

vanish × appear 

vanity × modesty 

variable × constant, unwavering 

variable × constant, unwavering 

velocity × slowness 

violation × adherence 

virtue × evil, improbity 

void × validate 

voluntary × compulsory, required, forced 

vulgar × polite 

wages × rewardless, fruitless 

warfare × pacification 

wavering × steady, firm, determined, resolute 

wicked × virtuous, incorrupt, chaste, moral, 

wit × serious 
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withdraw × place, enter 

worship × irreligion, disrespect 

xanthous × brown, black 

yawn × close, shut, abridge, shorten 

yield × resist, withstand, refuse, keep back, reserve, restrain 

yoke × release, divorce, abandon 

zeal × coolness, weakness, laziness, carelessness, apathy 

zenith × base, zero, nullity, foundation, foot, bottom, floor, ground 

Antonyms – Usages 

1. Acrid: sweet fragrant 
A sweet is a food with a lot of sugar in it. 

2. Accost: evade, avoid 
The police have assured the public that the escaped prisoners will not evade 
recapture for long 

3. Brevity: long lengthiness 
There is long argument and then a larger period of hostile silence. 

4. Deplete: increase, augment 
Any increase in production would be helpful. 

5. Desolate: inhabited, populous 
China is the world’s most populous country. 

6. Germinate: wither, die, perish 
Three hundred people perished in the earthquake. 

7. Frequent: occasional 
My father smoke an occasional cigar after dinner. 

8. Miserly: generous 
It was mot generous of you to lend me the money. 

9. Gorgeous: colourless, simple 
The inauguration of the shop by Mukesh happened to be a rather colourless affair. 

10. Miscellaneous: pure same 
This is pure diamond, not artificial. 

11. Obligatory: voluntary, self chosen 
After I retired from my service, I would like to do voluntary service to the poor. 
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12. Partial: complete, whole, entire 
He has a complete study of the society. 

13. Resign: hold, stay 
Our forces hold the ground despite heavy bombing. 

14. Reasoning: stupidity 
The actions of the present manager by stupidity of the highest order. 

15. Sympathy: antipathy 
Try to be broad minded but do feel antipathy towards people who are dirty and 
unkept. 

16. Tame: wild 
He began shooting wild animals. 

17. Tranquil: agitated, disturbed 
They are agitating for better pay. 

18. Uniform: variable 
Weather conditions are variable. 

19. Vacant: occupied 
The occupied apartments were all on the tenth floor. 

20. Wicked: virtuous 
Everyone should seek to load a virtuous life. 

21. Addict: moderate, unattached 
His help moderated her grief. 

22. Anxious: relaxed, composed, easy 
The regulations can be relaxed only under unusual circumstances. 

23. Bless: condemn, curse, desecrate 
The thief was condemned to a year of hard labour. 

24. Comfort: distress 
His distress was shared by all his neighbours. 

25. Console: agitate, upset 
The fiery speech agitated the crowd. 

Choose the correct antonym from the choices given below. 

1. Awkward  
(a) pursue (b) skilful (c) unhappy 
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2. Beneath  
(a) up (b) friend (c) insufficient 

3. Cherish  
(a) tranquility (b) boon (c) scorn 

4. Diplomatic  
(a) provide (b) silly (c) honour 

5. Endure  
(a) confuse (b) refresh (c) fail 

6. Famine  
(a) plenty (b) ordinary (c) steady 

7. Genuine  
(a) satisfy (b) false (c) value 

8. Humane  
(a) mean (b) mild (c) pleasing 

9. Ideal  
(a) educated (b) practical (c) pride 

10. Justify  
(a) condemn (b) injustice (c) sad 

11. Kill  
(a) mean (b) ineptitude (c) create 

12. Leisurely  
(a) descent (b) easy (c) forced 

13. Mingle  
(a) separate (b) density (c) low 

14. Naughty  
(a) good (b) care (c) squalid 

15. Obvious  
(a) help (b) defensive (c) hidden 

16. Pleasing  
(a) safety (b) irritating (c) stop 

17. Stimulate  
(a) hinder (b) alert (c) discourage 
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18. Tempt  
(a) durable (b) wild (c) care 

19. Velocity  
(a) validate (b) slowness (c) place 

20. Yawn  
(a) release (b) base (c) close 

Fill in the blank using the word opposite in meaning to the underlined word. 

21. These flowers are not natural. They are certainly __________ 
(a) good (b) unnatural (c) artificial (d) innatural 

22. Treat him gently, children of his age should not be dealt with __________ 
(a) urgently (b) harshly (c) politely (d) simply 

23. Although he is physically strong, he is __________ mentally. 
(a) distrong (b) weak (c) stronger (d) none 

24. The more I remember names, the more I __________ 
(a) forget (b) irremember (c) un-remember (d) forgive 

25. The army enforces strict discipline any __________ is punished severely 
(a) un-discipline (b) imprecede (c) loyal (d) indiscipline 

26. Everybody enjoys success, nobody likes __________ 
(a) un-success (b) failure (c) successful (d) none 

27. The children must obey their parents, they mustn’t __________ them. 
(a) obeyed (b) disobey (c) admit (d) agree 

28. Every birth ends in __________ 
(a) death (b) depth (c) dense (d) dread 

29. A wise man respected. A __________ man is laughed at. 
(a) diswise (b) foolish (c) dewise (d) failure 

30. Wide roads are safer than __________ roads. 
(a) narrow (b) divide (c) inwide (d) rewide 

31. Rahim is present, where as all his friends are __________ 
(a) absent (b) absant (c) inpresent (d) unpresent 

32. Every nation wants peace some nations wants __________ 
(a) war (b) inpeace (c) sad (d) guilt 
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33. Today’s vegetables are fresh. Yesterday’s vegetables were __________ 
(a) unfresh (b) stale (c) stail (d) disfresh 

34. We have to face many ups and __________ in life. 
(a) down (b) over (c) inner (d) outer 

35. In this world the rich are a few and the __________ are many 
(a) poor (b) happy (c) richer (d) none 

36. Prosperity and __________ are the two sides of a coin. 
(a) improsperity (b) diversity (c) adversity (d) advertisity 

37. All begins well, __________ well. 
(a) finish (b) dismiss (c) ends (d) exit 

38. Raju does not like to be dependent. He wants to be __________. 
(a) individual (b) independent (c) invert (d) ideal 

39. Man is mortal but nature is __________ 
(a) dismortal (b) immortal (c) permanent (d) remains 

40. We cannot change people suddenly, we should try to change them __________ 
(a) gradually (b) immediately (c) lately (d) slowly 

41. We should not become proud when we are successful we should be __________ 
(a) humble (b) greedy (c) generous (d) guilty 

42. A goat is a vegetarian. But a lion is a __________ 
(a) carnivorous (b) herbivorous (c) flesh (d) non-vegetarian 

43. The crowd was very __________, the speaker appealed to them to be quiet and 
listen to him. 
(a) loud (b) disquiet (c) shouting (d) noisy 

44. Inferior goods are sold here. Go to the main bazaar you get __________ goods. 
(a) superior (b) super (c) superb (d) fair 

45. Ascending a mountain is more difficult than __________ 
(a) indesending (b) disending (c) climbing (d) descending 
 

KEY 
1) b 2) a 3) c 4) b 5) c 6) a 7) b 8) a 9) b 10) a 

11) c 12) c 13) a 14) a 15) c 16) b 17) a 18) c 19) b 20) c 
21) c 22) b 23) b 24) a 25) d 26) b 27) b 28) a 29) b 30) a 
31) a 32) a 33) b 34) a 35) a 36) c 37) c 38) b 39) b 40) a 
41) a 42) d 43) a 44) a 45) d      



78 

 

SYNONYMS 
 
ability = power, skill, competence 
abnormal = aberrant, irregular, insane 
abolish = annul, cancel 
abandon = desertion, deflection, succession 
absorb = consume, occupy, comprehend 
accelerate = intensify, redouble, step up, stimulate 
achieve = attain, accomplish, acquire 
acknowledge = admit, own 
adhere = cling, stick, hold 
appropriate = confiscate, take, allot 
backward = unwilling, behind, dull 
balance = equalize, adjust, poise 
banish = exile, dismiss, expel 
bargain = deal, inexpensive, transaction 
belief = trust, credit, faith, opinion 
benefit = profit, gain, favor, advantage 
beyond = adjacent, beside, along 
bitter = acrid, intense, sad, harsh 
bond = chain, tie, band, yoke, link 
breed = produce, raise, beget, conceive 
calamity = distress, misfortune, trouble 
cancel = destroy, abolish, nullify 
carnival = festival, fete, gala 
catholic = tolerant, liberal, universal, general 
celebrity = star, notable 
central = convenient, accessible, mediate 
chaos = disorder, confusion, abyss, void, jumble 
cheat = deceive, swindle, dope, defraud 
circulate = propagate, spread, advertise 
compress = abridge, contract, crowd 
danger = risk, peril, hazard, menace 
decay = deterioration, sinking, decline 
definite = exact, certain, specific 
deliver = free, discharge, liberate, surrender 
deny = reject, withhold, refute, disclaim 
describe = explain, relate, illustrate 
destroy = ruin, raze, uproot, creek 
deviate = diverge, swerve, stray, wonder 
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disclose = reveal, uncover, confess, expose 
dispel = scatter, dissipate, disperse 
elegant = elaborate, luxurious, grandiose 
embarrass = discomfort, demoralize 
enchanted = fascinated, bewitched, captivated 
endure = continue, remain, wear 
eternal = perpetual, ceaseless, deathless 
evident = clear, visible, obvious, patent 
exertion = energy, strain, effort, struggle 
extravagant = unreasonable, excessive, prodigal 
fabulous = legendary, mythical, incredible 
faculty = ability, aptitude, power, strength 
fantastic = bizarre, grotesque, imaginative 
feeble = weak, impotent, trial, infirm 
fraternity = brotherhood, fellowship 
frustrate = defeat, discourage, disappoint 
fundamental = essential, important, primary 
freak = abnormity, fluke, sport 
fatal = lethal, mortal, deadly, lifeless 
fore sight = foreknowledge, prudence, forethought 
gadget = contrivance, device 
gather = congregate, collect, assemble 
generous = liberal, noble, lavish 
genuine = authentic, pure, real, actual 
clarify = extol, exalt, comment 
gorgeous = sumptuous, magnificent, splendid 
govern = rule, manage, control, command 
gradual = slow, regular, continuous 
graphic = pictorial, descriptive, vivid 
groove = slot, channel, scratch, furrow 
habitation = dwelling, abode, home 
hail = greet, welcome, address 
hamper = hinder, prevent, obstruct, thwart 
hard = difficult, laborious, troublesome 
hazard = chance, danger, jeopardy, risk 
healthy = vigorous, strong, robust, sound 
hesitate = waver, tarry, vacillate 
hollow = vacant, empty, unfilled 
horrible = frightful, appalling, dire, fearful 
hypocrisy = deceit, pretence, falsify 
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ideal = model, prototype, standard 
illuminate = light, illumine, clarify 
image = picture, reflection, double 
immortal = elevating, divine, crocodile 
impair = damage, weaken, spoil, mar 
implicate = involve, entangle, incriminate 
implicit = unspoken, tacit, understand 
insert = introduce, interpose, interject 
intensity = aggravating, heighten, magnify 
intercept = stop, interrupt, check, hinder 
jack = man, fellow, knave, bower 
jaundice = jaundiced eye, jealousy, bitterness 
jewellery = gems, beads, trinkets, stones 
join = unite, federate, associate 
joy = happiness, delight, mirth 
juicy = moist, sappy, tempting 
junk = rubbish, waste, refuse 
just = fair, impartial, legitimate 
juvenile = youngster, minor, adolescent 
juncture = joint, point, connection 
keel = turn, fall, down 
keep = retain, hold, save, posses 
keeper = custodial, jailor, watchman 
kind = sort, species, clans 
kingdom = domain, emperor, realm 
kit = pack, sack, bag 
knead = press, squeeze, massage 
knot = snarl, tangle, puzzle 
knit = weave, interlace, draw together 
labour = work, toil, effort, task 
langoon = laguna, pool, pond 
lame = crippled, halt, weak, handicap 
laminate = plate, veneer, overlay 
languish = weaken, fail, fade 
lather = foam, froth, spume 
lean = slant, incline, depend, rely 
level = even, cool, well balance 
loafer = idle, lounger, vagrant, vagabond 
logical = rational, reasonable 
magic = sorcery, witchery, glamour, magical 
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malignant = malign, vicious, criminal 
manage = administer, conduct 
mandatory = required, compulsory, binding, obligatory 
manifest = bring, forward, show, display 
meditate = muse, ponder, think, deeply 
menace = threat, danger, hazard, peril 
mandatory : required, compulsory, binding, obligatory 
manifest = bring, forward, show, display 
meditate = muse, ponder, think, deeply 
menace : threat, danger, hazard, peril 
metropolitan = civil, urban, city – wide 
mobilize = motorize, activate, set in action 
morale = sprit, cheer, nerve, courage 
naïve = ingenious, unsophisticated, innocent 
nap = doze, sleep, lightly, pile 
naughty = disobedient, wayward, mischievous 
nightmare = bad dream, hallucination 
nostalgia = pleasurable, sadness 
novelty = newness, originality, innovation 
nourish = nurture, sustain 
needy = destitute, indigent, moneyless 
next = beside, nearest, after, later 
nuisance = pest, annoyance 
obituary = necrology, obsequies, eulogy 
obligation= = duty, promise, agreement 
obscene = foul, dirt, indecent, coarse 
obstruct = block, stop, choke 
official = functionary, dignitary 
optimism = hopefulness, cheerfulness 
ordinary = usual, medium, average 
orthodox = conventional, sound, strict 
outlive = survive, outlast 
overload = master, liege 
paragon = ideal model, perfect 
pastor = clergyman, head of a church 
phobia = fear, dread, aversion 
porridge = soup, gruel, mush, cereal 
prejudice = partiality, bias, opinion 
prevent = prelude, hinder, stop, check 
profile = outline, side, shape 
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protest = objection, complaint, disapproval 
prosecute = urge, pursue, follow 
puzzle = riddle, poser, mystification 
query = question, inquiry 
quilt = converlet, patch quilt, comforter 
quiver = tremble, shudder, shiver 
quotation = citation, except 
quixotic = visionary, unrealistic 
quash = suppress, subdue, crush 
queer = odd, singular, stranger, spoil 
quip = joke, retort, separate 
quicken = revive, refresh, arouse 
questionnaire = form, blank, examination, enquiry 
rampage = rage, go berserk, go crazy 
rebellion = revolt, uprising, mutiny 
reciprocal = mutual, complementary, alternative 
redolent = fragrant, odorous, aromatic 
refrain = abstain, cease, desist, forbear 
rejuvenate = renew, refresh, reinvigorate 
reluctance = unwillingness, hesitation 
resonance = vibration, reverberation 
revelance = disclosure, manifestation 
ruthless = merciless, inexorable 
sack = bag, destruction, pillage, wine 
salient = outstanding, prominent, striking 
sarcastic = scornful, contemptuous, withering 
scar = blemish, flaw, scab 
sensational = melodramatic, thrilling, starting 
shriek = scream, screech, shrill 
slaughter = butchering, massacre, carnage 
slumber = sleep, doze, quiescence 
sophisticate = world ling, cosmopolitan, man about town 
sovereign = monarch, ruler, king, queen, emperor, authority, superiority 
tangent = divergence, touching, different 
temporal = worldly, mundane, secular, civil 
threshold = entrance, outset, beginning 
tolerable = endurable, bearable, passage 
tradition = belief, practice, usage, custom 
tremendous = stupendous, colossal, gigantic 
triumph = joy, exultation, celebration, success 
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trumpet = cornet, bugle, horn, ear trumpet 
tuft = cluster, clump, wisp, bunch 
turbine = rotation, rotator, wheel, turboprop 
ultimatum = demand, requirement, exaction 
unaccountable = inexplicable, mysterious, strange 
uncivilized = primitive, simple, barbarous 
undergo = suffer, experience, endure, sustain 
undesirable = disagreeable, distasteful, objectionable, unwanted 
uneducated = ignorant, untaught, untutored, illiterate 
unstable = irregular, fluctuating, unsteady 
unworthy = undeserving, worthless, disgraceful 
urbane = slave, sophisticated, debonair 
utter = total, complete, entire 
vacancy = emptiness, void, vacuum, space 
validate = confirm, legalize 
vast = huge, immense, infinite 
venerable = respected, aged, patriarchal, revered 
verdict = judgment, ruling, decree 
versatile = many-sided, adaptable, skilled 
vicious = sinful, wicked, immoral 
vintage = crop, produce, harvest 
virulent = poisonous, venomous, deadly 
voluntary = free-will, willing, intentional 
wane = lessen, fade, diminish 
warden = keeper, custodian, superintendant 
weep = shed tears, lament, wail, mourn 
whip = hash, scourge, quick motion 
wink = blink, squint, overlook 
withdraw = remove, separate, retreat 
wizard = magician, sorcerer, wonder worker 
worthy = deserving, meritorious, virtuous 
wrath = anger, fury, rage 
writ = lawsuit, process, summons, warrant 
xanthic = yellowish 
xanthus = blond, fair, light colored hair 
xylophone = vibraphone, orchestra bells 
yank = pull, twist, jerk 
yell = a loud shout, bark, shriek, scream 
yet = nevertheless, not withstanding, still 
yield = crop, harvest, product 
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yelp = bark, squawk, cry 
yarn = thread, spun, wool 
yearn = pine, long, hanker, grieve 
zeal = earnestness, devotion, enthusiasm 
zigzag = back and forth, jagged crooked 
zone = region, district, area belt 
zodiac = constellation, horoscope, circle 

Synonyms – Usages 

1. Apparent = obvious 
Her love for the child is apparent. 

2. Adherent = follower, supporter 
He is a leader with many adherents. 

3. Despite = inspite of 
Despite of heavy rain, the strikers walked to the picket line. 

4. Impact = collision, crash 
The impact of the car cracked the telephone pole. 

5. Implicit = implied, understood 
Victory was implicit in the early election results. 

6. Juncture = point of time, occasion 
At the juncture, he decided to proceed with the original plans. 

7. Lustrous = radiant, luminous, illuminated 
The coat was lined with a lustrous cloth. 

8. Prospective = future coming 
We are debating a prospective move to the suburbs. 

9. Tenacious = fast, firm 
He held my hand in a tenacious grip. 

10. Utterly = thoroughly, entirely 
The party was utterly delightful. 

11. Verdict = decision, judgment 
Has the jury reached a verdict. 

12. Virtue = moral goodness, morality 
Didn’t emersion say virtue is its own reward. 
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13. Acclaim = honor, welcome 
Critics acclaimed the new play. 

14. Coarse = crude, uncivil 
He was coarse loud mouthed man. 

15. Immaterial = unimportant 
What people wear to the party is immaterial. 

16. Leisure = ease, holiday, pause 
I don’t have much leisure in the examination days. 

17. Necessary = certain, required, unavoidable 
Everyone should earn enough for the necessities of life. 

18. Ruin = collapse, defeat, wreck 
Too much smoking ruins one’s health. 

19. Timid = affected, inflated 
He was alarmed at his timid ankles. 

20. Secure = assured, firm, safe 
No one is secure against death. 

21. Omit = drop, eliminate, neglect 
He omitted to state the reasons for his actions. 

22. Melt = diffuse, liquefy, relax 
His heart melted at the sight of the suffering person. 

23. Liberate = release, deliver 
The troops moved quickly to liberate the occupied areas. 

24. Faith = allegiance, conviction, loyalty 
I have faith in God’s wisdom. 

Choose the correct word from the given synonym. 

1. Ability = 
(a) annul (b) power (c) insane 

2. Backward = 
(a) unwilling (b) cling (c) occupy 

3. Central = 
(a) star (b) mediate (c) up 
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4. Deny = 
(a) free (b) risk (c) with hold 

5. Fabulous = 
(a) legendary (b) famous (c) bad 

6. Gadget = 
(a) toy (b) device (c) sport 

7. Healthy = 
(a) strong (b) normal (c) hard 

8. Immortal =  
(a) model (b) divine (c) light 

9. Jaundice = 
(a) fair (b) joint (c) jealousy 

10. Knead = 
(a) pack (b) message (c) foam 

11. Languish = 
(a) fade (b) strong (c) plate 

12. Malignant = 
(a) pie (b) criminal (c) show 

13. Needy = 
(a) moneyless (b) nurture (c) cheer 

14. Orthodox = 
(a) hopeful (b) sound (c) liege 

15. Prejudice = 
(a) fear (b) master (c) bias 

16. Guilt = 
(a) comforter (b) side (c) question 

17. Rebellion = 
(a) billion (b) mutiny (c) arouse 

18. Slaughter = 
(a) cut (b) butchering (c) flow 

19. Tuft = 
(a) costar (b) horn (c) bunch 
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20. Uncivilized = 
(a) educated (b) barbarous (c) wheel 

46. Explicit 
(a) exact (b) definite (c) distinct (d) vague 

47. Lament 
(a) to cry bitterly (b) to be sad (c) to be angry (d) tolerate 

48. Mandatory 
(a) voluntary (b) flexible (c) willful (d) fanciful 

49. Obstinate 
(a) gullible (b) obstructive (c) yielding (d) faithful 

50. Connubial 
(a) matrimonial (b) mischievous (c) nameless (d) proper 

51. Impudent 
(a) lazy (b) arrogant (c) nameless (d) thoughtful 

52. Insolvent 
(a) encroachment (b) appear (c) copy (d) bankrupt 

53. Hinder 
(a) difficult (b) appreciate (c) terror (d) hamper 

54. Apprehension 
(a) dread (b) beauty (c) delight (d) stimulation 

55. Conspicuous 
(a) prominent (b) settled (c) arranged (d) calm 

56. Haughty 
(a) covetous (b) celebrated (c) retard (d) arrogant 

57. Sullen 
(a) gloom (b) exceed (c) roam (d) flavour 

58. Diligent 
(a) intentional (b) discreet (c) industrious (d) fickle 

59. Frugal 
(a) fearful (b) prohibit (c) thrifty (d) horror 

60. Derision 
(a) mockery (b) recklessness (c) horror (d) scoundrel 
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Choose the correct synonym from the alternatives given for the underlined word. 

61. He is a leader with many adherents. 
(a) rivals (b) supporters (c) dropouts (d) defectors 

62. Their request for information seems to contain an implicit threat. 
(a) collision (b) crash (c) serious (d) understood 

63. At that juncture, he decided to proceed with the original plans. 
(a) point of time (b) pull (c) middle (d) end 

64. The coat was lined with a lustrous cloth. 
(a) radiant (b) dark color (c) transparent (4) none 

65. She was proved a very tenacious opponent of the new road scheme. 
(a) harsh (b) soft (c) firm (d) rude 

66. What’s your verdict on the film? 
(a) judgment (b) opinion (c) views (d) critics 

67. He was coarse loud mouthed man. 
(a) sensible (b) crude (c) witty (d) talkative 

68. This job is turning me into a nervous wreck. 
(a) circle (b) turn over (c) collapse (d) energy 

69. His heart melted at the sight of the suffering person. 
(a) liquefy (b) absorb (c) moist (d) none 

70. I have faith in God’s wisdom. 
(a) allegiance (b) alloy (c) allude (d) allure 

 

KEY 

1) b 2) a 3) b 4) c 5) a 6) b 7) a 8) b 9) c 10) b 

11) a 12) b 13) a 14) b 15) c 16) a 17) b 18) b 19) c 20) b 

46) c 47) b 48) a 49) c 50) c 51) b 52) d 53) d 54) a 55) a 

56) d 57) a 58) c 59) c 60) a 61) b 62) d 63) a 64) a 65) c 

66) a 67) b 68) c 69) a 70) a      

  



89 

 

SPELLING 

One syllable word: 

(i) If the one syllable word has a short vowel, it does not have e at the end. 
bit bun rod bin fat run eat 

(ii) If the word has a long vowel, it usually has an e at the end. 
mate kite rode late write bite fate 

(iii) If it ends in a single vowel and consonant, you double the final consonant when 
you add a suffix that begins with a vowel. 
 
hot - hottest 
bed - bedding 
set - setting 
mat - matting 
bat - batting 
pat - patted 
chat - chatting 

Prefixes and Spelling: When a prefix is added to the root word, usually there is no 
change in the spelling of the root word. 
 

in + capable = incapable 
in + soluble = insoluble 
un + shaken = unshaken 
un + well = unwell 
un + desirable = undesirable 
mis + govern = misgovern 
under + achieve = underachieve 
over + board = overboard 
dis + prove = disprove 

Spelling of regular verbs: The past tense (v2) and the past participle (v2) are the same in 
the regular verbs. For example 

visit visited visited 
    (v2)   (v3) 

(i) The general rule is that you simply have to add ed to the base form of the verb. 
 

dance -  danced 
talk - talked 
pack - packed 
back - backed 
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(ii) If the word ends in e you just add d  
 
like - liked 
prepare - prepared 

(iii) If the last two letters of a word are consonants and followed by y then the y is 
changed to i before the suffix ed is added. 
 
comply - complied 
reply - replied 
try - tried 
fry - fried 

(iv) If a word ends in a consonant, the final consonant is usually doubled when a 
suffix with an initial vowel letter is added. 
 
mop - mopped 
rob - robbed 
drop - dropped 

Some common spelling problems – I: 

Is it ie or ei? 

 In English spelling, we usually write i before e. 
Ex: friend, belief, diesel, grieve, relieve 

 However, after the letter c we write ei. 
Ex: conceit, conceive, perceive 

 We write ei in words: 
Ex: neighbor, weigh 

 There are some words which do not follow the above rules. 
Ex: either, height, sieze 

Here is a list of some of the commonly misspelled words. Practice the words and their 
spellings: 
 
acceptable accidentally accommodate acquire 
acquit allot amateur apparent 
argument atheist believe calendar 
category commentary changeable collectible 
committed conscience conscientious conscious 
definitely disappear discipline drunkenness 
embarrass equipment exhilarate exceed 
existence experience fiery foreign 
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fourth gauge generally grammar 
grateful guarantee harass height 
hierarchy ignorance immediate independent 
indispensable intelligent its / it’s judgement 
knowledge leisure library lightning 
maintenance manoeuvre memento millennium 
miniature mischievous noticeable occasion 
occasionally occur occurred occurrence 
official parallel parliament pastime 
pigeon possession preferable principal / principle 
privilege questionnaire perceive recommend 
referred reference relevant religious 
restaurant ridiculous rhythm sandal 
schedule scissors sensible separate 
special success to / too / two tomorrow 
their / they’re / there twelfth tyranny until 
vacuum vicious weather wee 

Spelling and silent letters: 

In some words there may be one or more than one silent letter. In the examination the 
students are advised to focus on the silent consonant rather than on the silent word. 
 
Silent letter Example words 

a head, bread, deaf, meant 
b debt, lamb, bomb, tomb 
c muscle, blackguard, yacht 
d Wednesday, handkerchief, handbag 
g gnaw, gnome, phlegm 
h honor, heir, ghost, night 
k know, knee, knock 
l talk, folk, salmon, colonel 

m mnemonic 
n hymn, solemn, damn 
o leopard, jeopardy 
p psalm, psychology, pneumatic 

q(u) lacquer 
r myrrh, catarrh 
s isle, aisle, viscount 
t often, thistle, castle, fasten 
u build, guild, plague 
w whole, write, sword 
z rendezvous 

gh sigh, high, daughter 
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I. Supply the missing letters in the following words. 

1. an _ _ nt (i, e) 

2. br _ ll _ ant (i, i) 

3. d _ sc _ pline (i, i) 

4. exp _ ns _ s (e, e) 

5. h _ r _ t _ ge (e, i, a) 

6. end _ _ vour (e, a) 

7. imp _ l _ te (o, i) 

8. p _ ss _ _ n (a, i, o) 

9. d _ d _ _ ted (e, u, c) 

10. c _ nd _ m _ (o, e, n) 

II. Underline the silent letters in the following words. 

1. honorary (h) 

2. pneumonia (p) 

3. science (e) 

4. psychic (p) 

5. fasten (e) 

6. bouquet (t) 

7. pseudonym (p) 

8. fatigue (u, e) 

9. plough (gh) 

10. wreath (w) 

III. Find out the mis-spelt word. 

1. (A)  slavery (B)  handicaped (C)  marvellous (D)  travelled 

2. (A)  melodoius (B)  envious (C)  occured (D)  transferred 

3. (A)  lovely (B)  sincerely (C)  nicly (D)  solely 

4.  (A)  coming (B)  rhyming (C)  dinnng (D)  chiming 

5. (A)  dangerous (B)  couragous (C)  momentous (D)  beauteous 

6. (A)  believe (B)  recieve (C)  achieve (D)  conceive 

7. (A)  paid (B)  said (C)  liad (D)  head 

8. (A)  posess (B)  nineteen (C)  pursue (D)  quarrel 

9. (A)  valuable (B)  vcation (C)  discipline (D)  happened 

10. (A)  whether (B)  believe (C)  speach (D)  museum 

KEY 

1) B 2) A 3) C 4) C 5) B 

6) B 7) C 8) A 9) B 10) C 
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PEDAGOGY 

1. ASPECTS OF ENGLISH 

(a) ENGLISH IN INDIA AND LANGUAGE LEARNING 

“English has today become one of the major languages of the world and Indians 
can neglect its study only at the risk of loss to them” – Pandit Nehru 

“English has been holding, is holding and will continue to hold a unique position 
in India.” 

 English is the key that would unlock for the pupils, the vast treasures of all 
scientific and humanistic knowledge. (Pandit Nehru) 

 English language is an easy means of communication in the international arena of 
life. 

 Though a foreign language it occupies a unique position in our country, due to its 
richness, flexibility, elegance and dignity. 

 In India English was introduced two centuries ago by the East India Company 
first for trade and commerce. 

 Later the language shaped the political, administrative and educational life of the 
country. 

 English has accelerated the process of modernization of Indian society and has 
helped us in building newer scientific and cultural traditions. 

 Lord Macaulay in his famous minute of 1835 proposed to produce through 
English education, a class of persons “Indian in blood and color but English in 
tastes, in opinions, in morals and intellect”. 

 Charles Grant – “Father of English education in India.” 
 Charter of 1813 – granted sanction to teach English in India. 
 Lord William Bentinck and Lord Auckland encouraged study of English by 

offering white collared jobs. 
 Hindu college / Vidyalaya and Duff’s English college establishment popularized 

English. 
 “Downward Filtration Theory” – Lord Macaulay  
 Wood’s dispatch (1854) – report of Sir Charles Wood is called the Magna Carta 

of Indian education, gave equality of status to Indian vernaculars along with 
English. 

 Three universities were established at Calcutta, Bombay and Madras in 1857. 
 Indian Education Commission / Hunters commission – 1882 

English after Independence – 
 After independence, English was taught as a second language. 
 ‘Education befitting our conditions’ – slogan after independence. 
 “It was a precious gift given by Goddess Saraswati and it would be foolish to 

throw away the baby along with bath water”. – Rajaji 
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 After a lot of discussions and debates over the status of English in our country 
between politicians and the educationists, it was decided to continue English as 
one of the compulsory languages in our education. 

Commissions and Committees 

“English is the key to the store-house of knowledge not yet available in the Indian 
languages and as a window to the rapid progress of technology and scientific knowledge 
that is constantly taking place in the world” – Language Commission 

 “The first among the languages is that, which possesses the largest number of 
excellent works. – Voltair 

 The University Education Commission (1948) – headed by Dr. S. Radha Krishnan 
 The Secondary Education Commission (1952 – 53) – Dr. Lakshmana Swamy 

Mudaliar observed that English brought us political awakening and national unity. 
 It recommended that “our youth should acquire knowledge from all the sources 

and contribute their share to expansion and development. In this English is bound 
to play an important part.” 

 The Official Language Act – 1963 
 Amendment Bill of 1967 insisted upon replacement of English by mother tongue 

at school stage. 
 Kothari Commission (1964 – 66) – English as a library language. 

It said “An appropriate language policy should be developed to materially assist 
in social and national integration.” 

 The Central Advisory Board of Education (CABE) 1956 developed Three 
Language Formula. According to this formula, every child should learn three 
languages in his school career. 
(i) Mother tongue / regional language should be the first language. 
(ii) English – II language 
(iii) Every child should learn Hindi since it is the national language. 

 The conference of Chief Ministers in 1961 modified the three languages formula  
(i) The regional language / mother tongue when it’s different from the 

regional language 
(ii) Hindi / any other Indian Language in Hindi speaking areas 
(iii) English / any other European language. 

 National Policy on Education NPE 1968 – Hindi as link language and English as 
language of science and technology 

 NPE 1986 – setting up of rural schools, colleges and universities. 
Navodaya Vidyalayas were set up under this act 

 Acharya Rama Murti Committee 1986 – emphasized the hours of study and levels 
of attainment in Hindi and English, irrespective of the duration of study. 

English in the Present Day Context: 
 There is no clear cut policy on the status of English in Indian education 
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 Different states adopted different methods and the place of English in the school 
and college levels differ from state to state. 

 In A. P. English is introduced at III class 

Need for Learning English 
 English is an international language. 
 It is language of science and technology. 
 English as a window on the world. 

“A traveller who can speak English will find somebody who can read 
English can keep in touch with the whole world without leaving his house.” 

 It is language of trade, industry and administration. 
 Language of interstate communication 
 Language of social communication 
 Language of opportunities. 
 A language already known to the Indians: Pandit Nehru said “We know it a good 

deal and we have people who can teach it.” 
 A passport for employment: “English opens to us prospects of employment at 

home and abroad and offers means of a cultural communication with other parts 
of the world. 

 Gateway of higher education and library language. 
 One of the six official languages of the UNO. 

SECOND AND FOREIGN LANGUAGE DISTINCTION 

 
 Mother tongue is considered as first language because he learns first it from his 

mother’s lap and is continuously exposed and feels most comfortable. 

 In multilingual country like India, regional language is also considered as the first 
language. 

 A second language is usually not a native language in a country but is widely used 
as a medium of communication. 

 For us English is second language. 

 Foreign language is not used as a medium of instruction but it is taught as a 
school subject or at senior level solely for the purpose of giving the status a 
foreign language competence. 

 In China, Japan, Russia – English is a foreign language. 

Language 

Mother tongue or 
First Language 

(L1) 

Second 
Language 

(L2) 

Foreign 
Language 

(FL) 
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EVALUATION 

Choose the correct answer and write in the space provided. 

1. Macaulay’s minute was dispatched in the year. (       ) 
(a) 1840 (b) 1890 (c) 1835 (d) 1935 

2. Who is considered as Father of English education in India? (       ) 
(a) Bentinck (b) Charles Grant (c) Charles Wood (d) Duff 

3. Hindu College was founded by (       ) 
(a) Pandit Nehru (b) Raja Ram Mohan Roy  (c) Gandhiji (d) Tagore 

4. Downward filtration theory was given by (       ) 
(a) Macaulay (b) Auckland (c) Subhas Chandra Bose (d) Shastri 

5. Which of the following is considered as Magna Carta of Indian education? (       ) 
(a) Charter of 1813 (b) Wood’s dispatch (c) both (d) None 

6. Number of universities established in 1857. (       ) 
(a) 1 (b) 3 (c) 4 (d) 8 

7. After independence English was taught as (       ) 
(a) Mother tongue (b) Foreign language (c) Second language (d) all 

8. University Education Commission gave its report in the year (       ) 
(a) 1919 (b) 1947 (c) 1957 (d) 1948 

9. One of the following is called as Mudaliar Commission. (       ) 
(a) Radha Krishnan Commission (b) University Education Commission 
(c) Secondary Education Commission (d) Kothari Commission 

10. Which board developed 3-language formula? (       ) 
(a) CBSE (b) CABE (c) SCERT (d) NCERT 

11. Navodaya Vidyalayas were set up under the act (       ) 
(a) NPE 1986 (b) NPE 1968 (c) Education Act (d) none 

12. Which language is considered as passport for employment? (       ) 
(a) German (b) Chinese (c) English (d) Hindi 

13. In multilingual country which is considered as first language? (       ) 
(a) Hindi (b) English (c) Telugu               (d) regional language 

14. The word ‘language’ is derived from (       ) 
(a) Latin (b) German (c) Sanskrit (d) Telugu 
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15. Linguistic communication refers to (       ) 
(a) animal communication (b) bird communication 
(c) human communication (d) dolphin communication 

16. Pavlov conducted experiments on (       ) 
(a) pigeon (b) dog (c) cat (d) rat 

17. Laws of learning were given by (       ) 
(a) Pavlov (b) Skinner (c) Thorndike (d) Gestalt 

 
KEY 

1) c 2) b 3) b 4) a 5) b 6) b 7) c 8) d 9) c 10) b 
11) a 12) c 13) d 14) a 15) c 16) b 17) c    

(B) PROBLEMS OF TEACHING ENGLISH: 
 Teaching of English language in India faces many problems 
 The teachers are not trained at all in the basic methodology of teaching language 

or in teaching the structure of English language 
 There is something wrong with the teaching of English language in Indian 

schools. 
 Pupils are taught English language for about six periods a week for six years. But 

they hardly have the ability to speak and write in English language with minimum 
errors. 

 Pupils do not know how to use the most common structures of English language. 
 The conditions under which English language is being taught in schools are far 

from satisfactory 
 In many situations of language use, there is some degree of mismatch between the 

knowledge possessed by someone and the demands of the situation. 
 In order to avoid this type of problems, care should be taken to teach them the 

language from the beginning stages. 
 An average second language learner is seldom able to engage naturally and 

extensively in a target language environment because the learner either lives in 
the mist of English language speakers or is isolated from full participation with 
other second languge. 

 The students are more anxious while learning English language. Anxiety is the 
most crucial factor which effects the English language learning. 

 Children face problem in the pronunciation, sentence structure, grammar, 
vocabulary and other aspects of English language. 

 Regional tongue interference is the main problem for the children and it becomes 
very difficult for them to acquire the four skills of a language. 

 The major problems in pronunciation is with the vowel O, the consonant P being 
pronounced as B. 
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2. OBJECTIVES OF TEACHING ENGLISH 

 English is taught as second or third language in the school. 
 It is expected from our learners of English that they will understand English when 

spoken and read and will express their thoughts correctly through independent 
speech and writing. 

 According to Palmer, the literary aim should not be followed at school stage. This 
stage is for linguistic aims only. 

 “To aim at language is to pave way to literature.” 
 The main purpose in teaching English to school children is to develop in them 

certain abilities. They are 
1. The ability to understand English when it is spoken. It includes the ability 

to 
(a) Recognize English sounds without errors. 
(b) Draw meaning from what is heard. 
(c) Respond in action as reaction to hearing. 

2. The ability to speak English: speech occupies a unique position in a 
language and is the base for all language learning. It includes 
(a) Pronounce with correct stress and intonation 
(b) Speak clearly and fluently 
(c) Speak at normal speed without any difficulty. 

3. The ability to read English: It includes 

(a) Ability to recognize the meaning of words. 
(b) Ability to read aloud correctly with proper stress and intonation 
(c) Skill of grasping the gist of a passage. 
(d) Ability to read books and articles of general interest with speed and 

understanding. 
(e) Ability to get facts accurately. 
(f) Ability to read rapidly, easily and fluently to get the thought with 

accuracy and speed. 
4. The ability to write English: Writing is the hardest task and it takes a long 

time to learn. It demands mechanical control of muscles. The writing 
abilities developed in the children are 
(a) Ability to form letters. 
(b) Ability to write words with correct spelling 
(c) Ability to write grammatically correct sentences 
(d) Ability to express ideas, thoughts and feelings in written form. 

 At secondary stage, literary development i.e. development of ‘creative thought’ in 
students should also be included as during this stage (13-17 years) the students are 
in the age of creative thinking. 

 The literary objectives of teaching English at senior level can be 
(a) Development of a taste for English literature by reading prose, poetry, story 

etc. 
(b) Drawing aesthetic pleasure from reading English literature. 
(c) Understanding critical views of writers. 
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(d) Developing the ability of translating. 
(e) Developing interest and a liking for English literature. 
Thus the teacher of English has to develop in the child receptive as well as 

productive abilities. 

 
 

 

Practice Test 
1. English is taught as _________ language in Indian schools. 

(a) first (b) second (c) third (d) (b) or (c) 
2. According to _________, linguistic aim should be followed at school stage. 

(a) Gokak (b) Palmer (c) Kothari (d) Saraswati 
3. Speaking is an _________ skill. 

(a) active (b) productive (c) expressive (d) all 
4. Listening is _________ skill. 

(a) expressive (b) graphic motor (c) aural-oral (d) psychomotor 
5. Reading is _________ skill. 

(a) receptive (b) graphic motor (c) both (a) and (b) (d) none 
6. _________ is the base for all language learning. 

(a) listening (b) speaking (c) reading (d) writing 
7. _________ is the hardest task and takes a long time to learn. 

(a) writing (b) speaking (c) listening (d) oral 
8. During _________ period creative thinking develops in students. 

(a) 10 to 12 years (b) 11-12 years (c) 13-17 years (d) 18-20 years 
9. Studying _________ facilitate literary development  

(a) psychology (b) philosophy (c) literature (d) sociology 
10. Literature development should be included at 

(a) school stage (b) secondary stage (c) college level (d) primary stage 
 
1) d 2) b 3) d 4) c 5) c 6) b 7) a 8) c 9) c 10) b 

Skills of Language 

Aural – oral  Graphic – motor 

Listening Speaking Reading Writing 

Skills of Language 

Passive or receptive 
or comprehensive 

Active or productive 
or expressive 

Listening Reading Speaking Writing 
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3. PHONETICS / TRANSCRIPTION 

Correct pronunciation is an important aspect of learning any language. 

Most of us speak English with a regional accent, because the sounds, rhythm and 
intonation of our first language influence greatly the articulation of English sounds, 
rhythm and intonation. 

English alphabet has 26 letters 

 

 

 

As there are 44 sounds for 26 letters of English alphabet, the pronunciation varies. 

Note:  There is no word in English that has not a vowel in it. 
Ex: cut /k^t/ 

put /pʊt/ 

This shows the letter of English represent more than one sound and different 
letters may represent the same sound. 

Ex: science  niece 
judge  jump 

Sounds of alphabet 

Letters of alphabet 

24 consonant sound 

44 

20 vowel sound 

12 monophthongs 8 diphthongs 

26 

5 vowels 
a, e, I, o, u 

26 letters 

21 consonants 
b, c, d, f, g, h, j, 
k, l, m, n, p, q, r, 
s, t, v, w, x, y, z 
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Important features of pronunciation: 

2. Pronunciation of the letter r: The letter r is pronounced only when it occurs before 
a vowel as in prince, cry. When r occurs before a consonant sound or word finally 
(unless followed by a word beginning with a vowel) it is not pronounced. 

3. Pronunciation of the past tense suffix: -d / ed 
⋆ When the verb ends in either /t/ or /d/ sound, then the past tense marker is 

pronounced as /ɪd/ as in lifted, needed. 

⋆ When the verb ends in a voiceless sound (p, k, f, θ, s, ʃ, h, tʃ/) other than 
/t/, then the past tense marker is pronounced as /t/, as in pushed. 

⋆ When the verb ends in a voiced sound (/b, g, v, ð, ʤ, Ʒ, m, n, ŋ, l, r, j, w/ 
and the vowels other than /d/, the past tense marker is pronounced as /d/, 
as in buzzed. 

4. Pronunciation of the plural suffix / the passive suffix / the third person, singurlar 
form of the verb: ‘s / es’ 

⋆ It is pronounced /ɪz/ when a word ends is / s, z, ʃ, Ʒ, ʦ, ʤ as in the 
roses. 

⋆ It is pronounces as /z/ when a word ends in a voiced sound other than / z, 
Ʒ, ʤ/ as in boys. 

⋆ It is pronounced as /s/ when a word ends in a voiceless sound other than /s, 
ʃ, ʦ / as in the cats. 

Syllable: 

 It is a unit higher than a sound in the sound system of a language. 

 It is a group of one or more sounds with the vowel sound as its essential part. 

 Words are made of one or more syllables 

 The number of vowel sounds in a word is an indication of the number of syllabus 
it has 

Phonetic symbols 

A B C D E F G H I J K L M N O P Q R S T U V W X Y Z 

The English alphabet is divided into consonants and vowels. There are five 
vowels which have twenty sounds and the twenty one consonants have twenty four 
sounds. Pronouncing words as they are written may be wrong and funny. To pronounce 
correctly there is a phonetic alphabet called the International Phonetic Alphabet IPA. We 
have symbols for each of the forty four sounds of the English alphabet. 
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VOWEL SOUNDS 

 
No. Symbol Example 

Simple Vowels 
1  /ɪ/ pit, sit, pretty 

2  /e/ pet, bed, ten 
3  /əe/ rat, bag, mat 
4  /ʌ/ cup, cut, but 

5  /ɒ/ pot, got, not 

6  /ʊ/ put, book, woman 

7  /ə/ about, allow, postman 
Long Vowels 

8  /ɪː/ bee, people, she 

9  /ɑː/ ask, farmer, father 

10  /ɔː/ core, door, four 

No. Symbol Example 
11  /uː/ too, shoe, more, food 

12  /ɜː/ bird, burn, word 

Diphthongs 
13  /eɪ/ day, baby, make 

14  /ɚɪ/ buy, eye, nine 

15  /ɔɪ/ boil, oil, employ 

16  /əʊ/ low, go, blow 

17  /ɪe/ hear, dear, heir 

18  /eə/ there, care, heir 

19  /əʊ/ how, now, cow 

20  /ʊə/ pure, sure, poor 

Long vowels are followed by a colon (:) and the sound must be produced for a 
good deal longer than for a short vowel. A diphthong is a sound with two vowels or 
combination of two sounds more like a simple vowel with a glide. 

 
No. Symbol Example 

1  /p/ pencil, power, put 
2  /b/ ball, bunch, beauty 
3  /t/ table, tale, teach 
4  /d/ dog, dance, doll 
5  /k/ kettle, cat, kite 
6  /g/ goat, big, go 
7  /tʃ/ chin, chair, church 

8  /dʒ/ jam, jump, jug 
9  /f/ fan, rough, cliff 

10  /v/ van, visit, five 
11  /θ/ truth, cloth, thick 
12  /ʨ/ that, then, mother 

13  /s/ sink, kiss, sell 

No. Symbol Example 
14  /z/ zero, zoo, buzz 
15  /ʃ/ shine, caution, ship 

16  /h/ hat, hot, hotel 
17  /m/ rain, calm, mug 
18  /n/ nurse, manner, hen 

19  /ɧ/ ring, ring, bang 
20  /l/ leaf, tall, leg 
21  /r/ car, radio, carrot 
22  /j/ you, yes, young 
23  /w/ water, wet, wall 

24  /ʒ/ vision, treasure, pleasure 
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PRACTICE TEST 

1. There are _______ letters in English alphabet. 
(a) 15 (b) 18 (c) 26 (d) 10 

2. u is a  
(a) vowel (b) consonant (c) both (d) none 

3. Monophthongs are also known as 
(a) impure sounds (b) pure (c) mixed (d) all 

4. How many words in English do not have a vowel in it? 
(a) 5 (b) 6 (c) 7 (d) none 

5. When the verb ends in a voiceless sound the past tense makes is pronounced as 
(a) /ɪd/ (b) /t/ (c) /r/ (d) /d/ 

6. es in roses is pronounces as 
(a) /z/ (b) /s/ (c) /ʃ/ (d) /ɪz/ 

7. A unit higher than a sound in the sound system of a language is 
(a) sentence (b) word (c) syllable (d) passage 

8. Words are made up of 
(a) one syllable (b) two syllables (c) three (d) a, b or c 

9. In chair the underlined letters are written as 
(a) /t/ (b) /ʃ/ (c) /tʃ/ (d) /d/ 

10. In jump the underlined letter is written as 
(a) /d/ (b) /ʤ/ (c) /k/ (d) /d/ 

 
Answers 

 
1) c 2) a 3) b 4) d 5) b 
6) d 7) c 8) d 9) c 10) b 
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4. DEVELOPMENT OF LANGUAGE SKILLS 

(a) LISTENING, SPEAKING, READING & WRITING SKILLS 

Listening Skills: 

 The aim of teaching listening comprehension is to help learners of English 
develop skills to cope with listening to speech in real life. 

 It needs to be developed consciously and systematically. 

 Listening is comparatively passive and requires less exertion on the part of the 
learner, hence the skill is called receptive skill. 

 Listening and speaking which demand the exercise of the auditory and speech 
organs may be called audio-lingual or aural-oral skills. 

 Interaction or real communication is possible only when there is proper reception 
and comprehension of a message. 

 Difference between listening and hearing: While we listen we pay conscious 
attention to what is being said. We hear and we may forget. When we listen, we 
listen with a purpose and with attention which we may retain in our mind for a 
longer period. 

 A good listener learns a language quicker and more efficiently. 

 Without listening, there is no communication. 

 

 In extensive listening the learners listens to an interesting story or anecdote. The 
listening material may be lengthy. 

 Here the learner listens for pleasure. 

 It may take place inside or outside the school. 

 During intensive listening, the learner listens very carefully. Example: listening to 
directions. 

 The listening material is short. 

Types of Listening 

Extensive Intensive 



105 

 

 There is some amount of challenge so that the learner gets practice in specific 
listening skills. 

 It takes place in the class and should be so designed that it is practical, easy to 
administer and can be completed within the time limit. 

 

1. Gist Listening: Here we listen to general lectures speeches, seminars etc. as a 
whole and come out with the information in a gist. 

2. Listening for specific details or focused listening: When we listen carefully and 
attentively and come out with details of important facts and events. 

3. Casual Listening: When we listen without any particular purpose in mind it is 
called casual listening. Ex: songs 

 
Three stages of listening: Hearing  Processing  Evaluating 

According to Wolin and Coakly, there are five kinds of listening 

1. Discriminative: We listen to sensitive arguments and language to distinguish 
between different ideas and facts. 

2. Comprehensive Listening: Makes understand what we listened. 

Listening Skill 

Listening for 
sound perception 

Listening for 
comprehension 

Identifying sounds 

Segmenting sounds 
into meaningful groups 

Interpreting elementary 
intonation patterns stress 
and rhythm 

Comprehension 
understanding the 
meanings of words 

Following commands or 
directions given orally 

Understanding questions, 
dialogues, conversion 

Understanding 
simple narrations 

Identifying information 

Sub skills in listening 

Gist listening Casual listening Focused listening  
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3. Critical Listening: Makes us to evaluate what we listened. 

4. Appreciative Listening: for pleasure enjoyment. 

5. Therapeutic Listening: Makes the individual to simply listen without making 
any evaluation. 

 

Developing Listening Skills: Dawson, Zoolinger and Elwell suggested the following 
activities: 

1. Cartooning: Sketch an organized cartoon of a character or a situation in the story. 

2. Dramatization in response to a story listened. 

3. Telling or writing to a story tell or write ending to a story. 

4. Sound effects: The teacher reads a poem or story accompanied by sound effects. 

5. Story telling: gives an opportunity to listen appreciatively and creatively 

6. Discussion: Content discussed in films on the comprehension level of the learner. 

7. Problem solving: to improve their vocabulary problem solving activities. 

Penny Ur has suggested a few activities to develop listening comprehension. 
⋆ The students have to listen to the news and write important features. 
⋆ Listen to the weather report and note distinctions among different cities and towns 

by drawing bar graphs. 
⋆ Listen to various English announcements at bus station, railway station and 

airport. 
⋆ Exchange views with your friends or relatives over the telephone 
⋆ Participating in interviews 
⋆ By appearing for tests as TOEFL / GRE 

Phases of Listening 

The pre-listening phase 
 
Preparation of ground 
work for teaching 
listening 
Ex: 
 Size of the class 
 The arrangement of 

furniture 
 Availability and 

quality of cassette & 
recorder 

The post-listening phase 
 
Answers to the listening 
tasks are discussed 

The while listening phase 
 
Here the learner 
completes the task based 
on the listening material 
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Activities for listening Comprehension: 

1. Dictation: The teacher dictates a number of words very quickly. Students are 
unable to catch all words. They are then asked to pool in the words they have 
written. The complete list is then used to write down a story. 

2. Listening and following a route: a route map is used and exercises designed to 
link the spoken description with the map. 

3. Listening to telephone call and writing the message: Middle school children 
can be involved in this. 

4. Listening to a sports commentary and completing a chart: The learner listens 
to the commentary for specific information. 

5. Listening to instructions and marking a ground plan: In this activity the 
learners have to mark a ground plan for the school fete. 

6. Jigsaw Listening: In this the teacher divides the class into groups. Each group 
listens to a part of the story on audio cassette. In the next stage learners send one / 
2 members from their group to other groups. They will be asked several questions 
and will have to respond and give information. The various groups thus collect the 
missing sequences of the story. Now, in their original groups they speculate on 
the last part of the story. 

SPEAKING SKILLS 

 Speaking is an active skill. Here, the person is at the transmitting end of the 
channel and has to take the initiative. Hence it is a productive skill. 

 It is an audio lingual skill. 

 In speaking the speaker 
(a) Wants to speak 
(b) Has some communicative purpose 
(c) Selects from his language store. 

 

Types of speaking 

Intrapersonal Mass Interpersonal Group 

Interacting between 
two people generally 

face to face 

Person to 
group 

Addressing a large 
gathering, public 
meetings, radio 

transmission 

Communication 
within self and 

to the self 
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Developing Speaking Skills: 

1. The Conversation Class: Here the teacher sits with a group of children and asks 
them questions about their home, family, work etc. 

2. Topic based discussion class: The teacher plans discussion on interesting topics. 

3. Task centered fluency practice: A group is given a task to perform through 
verbal interaction. It may be in the form of a group activity or role play. 

4. Using stories: Story telling is the ‘most ancient and compelling of human 
activities’ (John Morgan and Mario Rinvolueri) 

(a) Theme Pictures: The teacher chooses story and narrates it to the class. 
She then spreads the pictures on a table at the end of the room. Students 
are then asked to pick pictures that they associate with the story. 

(b) Skeleton Stories: The learners can be given the skeleton form of the 
stories. Once the skeleton form of the stories. Once the learners have heard 
the story they are asked to give their version of it. 

(c) Using sound sequences: Here the teacher plays a recorded sound 
sequences on an audio cassette. The students listen carefully. In groups of 
4 / 5 each student tells the group his / her interpretation of the story. The 
group finally selects the most interesting story and sends one story teller 
from the group to tell the story to the whole class. 

(d) Dictation: A set of words are dictated to the class. The group appoints one 
person as the secretary. The words are written on the board. Each group 
constructs a story from the list, following the order given. Students are 
then asked to tell their story to the entire class. 

Sub skills of speaking 

Linguistic Communications 

Sounds Stress Intonation Vocabulary 

Pronunciation 

Phonological Linguistic Social 

Discourse type Grammar 
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(e) Picture Composition: The teachers draws an incomplete picture on the 
board. Students are divided into groups. Each group given a turn to add to 
the picture. Once all groups have taken turns at drawing, each group tells 
their version of the story to the whole class. 

5. Participating in a discussion: Discussion can precede reading texts. The reading 
text can enable learners to delve into the theme and thus participate more 
effectively in the discussions that follow. 

6. Class debate: Teachers can take up relevant topics for debates which are linked 
to the students life at school and home. 

7. Role Playing: The teacher allots a role card to each student. The card has some 
points which a student can take up in the course of the activity. Initially, a short 
demonstration in which the teacher and a few students work out some role play 
can be useful. 

8. Information Transfer Exercises: Simple and single pictures can be used for 
straight forward description. Two pictures can also be given to the students and 
ask them to state the difference between the two. 

9. Information Gap Activities: Here students are given different bits of information 
and by sharing these bits of information they complete a task. This can be 
arranged in pairs or in groups. 

READING SKILLS 

Francoise Grellet says, “Reading comprehension is understanding a written text means 
extracting the required information from it as efficiently as possible”. 

 Reading is receptive or passive or comprehensive skill where the person is at the 
receiving end of the communication channel. 

 Reading is graphic skill which involves visual organ. 

Process involved is Teaching Reading: 

 

symbol 

sound sense 
(understanding) 
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Sub skills of reading: 

⋆ Reading at reasonable speed. 

⋆ Understanding phraseology of both lextual and structural along with sound, stress 
and intonation. 

⋆ Guessing from the context some of these things. 

⋆ Silent reading without lip movement. 

⋆ Fact finding 

⋆ Summarizing the entire passage, theme or story 

⋆ Visual perception and effective reading 

 

Pre-Reading Phase: This phase consists of a variety of tasks. These tasks prepare 
learners’ interest in the topic, encourage them to predict and deal with difficult 
vocabulary. 

While Reading Phase: This phase aims at 

⋆ To help understand the writer’s purpose 
⋆ To help understand the organization of the text 
⋆ To clarify the text context 
⋆ As a rule, while reading work should begin with a general or global understanding 

of the text and then move to the smaller units such as paragraphs, sentences and 
words. 

Post Reading Phase: The aims of post-reading exercises are 

⋆ To consolidate and reflect upon what has been read and 
⋆ To relate the text to the learner’s own knowledge, interests and views. 

Phases of 
reading 

Pre-reading phase 

While reading Post reading 
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The relationship between reasons for reading and various styles of reading. 

 

 

1. Analytical Method: Attention to individual letters and sounds of the alphabet. 

(b) Alphabet / letter method / spelling method:  
⋆ It is an old method of teaching reading. 
⋆ Here the students are taught the alphabet first A to Z, then learn to 

combine them. 
⋆ Employed in Indian schools. 

(c) The phonic method: Here the pupils are helped to learn the sounds of the 
letters of alphabet and then they are helped to recognize the symbol. 

Methods of Teaching Reading 

Analytical Synthetic 

Alphabetical 
order 

Phonic 
method 

Look & say 
method 

Phrase Sentence Paragraph 
method 

Story 
method 

Reasons General information 
about the text 

Information 
from the text 

Pleasure or 
interest 

Skimming Scanning 

Rapid Intensive Extensive 

Reading 

Styles 

Types of Reading 

loud intensive silent extensive supplementary library 

Preparation 
for exams 

Reading for 
information 

Unsupervised 
reading develops 
the skill of note 

taking 
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⋆ Employed in UK 

2. Synthetic Method: Deal with the whole word, phrases, sentence paragraph or 
story reading. 

(a) Word / Look and Say Method: The pupil are helped to learn words by 
showing actual object or their pictures. It is a psychologically sound 
method. P. C. Wren calls it ‘the one and only rational method’. 

(b) Phrase Method: Here pupils are taught phrases instead of words. 
According to Menon and Patel, ‘The phrase method is based on the 
assumption that phrases are more interesting than words and place 
emphasis on meaning. 

(c) Sentence Method: Here pupil are taught to read complete sentences 
instead of mere words or phrases. Appropriate pictures are also used to 
illustrate the sentences. 

(d) Paragraph Method: Pupil are made to read a group of sentences or 
paragraph as a whole. 

(e) Story Method: Sequence of sentences are used to form a story and this 
becomes the unit of reading activity. 

Developing Reading Skills: 

 Acting according to what is written on the blackboard or cards. 

 Recognition of number read and identification of names of days of the week, of 
months etc. 

 Reading labels and identifying pictures, caption matching 

 Read the paragraphs 

 Jumbled sentences: rearrange the jumbled sentences in correct order. 

 Prediction: The teacher gives the pupil a part of a story and asks them to predict 
what comes next. 

 Question – Answer Technique: A technique was developed by Dorothy Watson 
called ERRQ technique (Estimate, Read, Respond, Question). The main aim is to 
get the pupil to link the knowledge he has with the new information. 

 Note taking or note making on the text covered or framing questions. 

WRITING SKILLS 

 Writing is one of the two expressive skills in the field of language.  
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 Lord Bacon says “Reading makes a full man, conference a ready man and writing an 
exact man.” 

 It is a motor skill involving psychomotor organs.  

 “Writing is a tool used to enable us to express what is in our mind and for some 
people, it is almost as important as speech” – Bell. 

Sub Skills in writing: The sub skills in writing as given by Anne Raines are  
1. Mechanics: handwriting, spellings, punctuation 
2. Word Choice: vocabulary, idiom, tone 
3. Organization: paragraphs, topic and support cohesion and unity 
4. Syntax: sentence structure, sentence boundaries, stylistic choices 
5. Grammar: rules for verb agreement, articles, pronouns etc. 
6. Content: relevance, clarity, originality, logic. Etc. 
7. The writing process: getting ideas, getting started, writing drafts, revising 
8. Purpose: the reason for writing. 

Writing Process: Major phases of the writing process 
⋆ Planning: Planning stage is also known as prewriting stage. Before putting pen to 

paper, good writers try to answer two basic questions 
(a) Why am I writing this? 
(b) Who is supposed to read this? 

⋆ Translating: means putting your thoughts into appropriate language i.e. finding 
the right words and sentences for your thoughts. 

⋆ Reviewing or Editing: Many good writers keep reviewing their work as they 
write. 

⋆ Monitoring: The process of monitoring is in operation right through the 3 stages 
of composition. As we plant we monitor our ideas; while drafting, we monitor the 
mechanics including punctuation, vocabulary and grammar. Editing and 
reviewing are also forms of monitoring. 

Developing Writing skills: 
⋆ Description 
⋆ Narration 
⋆ Reporting 
⋆ Arguing 
⋆ Filling in forms 
⋆ Information transfer 
⋆ Composition 
⋆ Diaries 
⋆ Dialogues 
⋆ Letters  
⋆ Paragraphs / essays. 
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PRACTICE TEST 

1. Listening is a  
(a) comprehensive skill (b) receptive skill 
(c) oral skill  (d) both (a) and (b) 

2. __________ Commission recommended that English must be taught as ‘a library 
language’ 
(a) Mudaliar (b) Kothari (c) West (d) University 

3. Giving commands leads to the development of  
(a) reading (b) writing (c) listening (d) speaking 

4. Which method of teaching reading plays attention to individual letters? 
(a) synthetic method  (b) extensive method 
(c) analytic method  (d) intensive method 

5. Look and say method is 
(a) letter method (b) phrase method (c) word method (d) sentence method 

6. Alphabet method is also called 
(a) phonic method (b) phrase method (c) story method (d) letter method 

7. The method of reading with eyes is 
(a) loud reading (b) silent reading (c) intensive (d) extensive  

8. The ‘one and only rational method’ of teaching to read is 
(a) phonetic method  (b) word method 
(c) look & say method (d) both (b) & (c) 

9. Listening to classroom teaching is example of listening 
(a) casual (b) focused (c) discriminating (d) critical 

10. Communication within self and to self is 
(a) interpersonal (b) group (c) intrapersonal (d) mass 

11. Topic based discussion class is useful in developing  
(a) speaking (b) listening (c) writing (d) reading 

12. The most ancient and compelling of human activities is 
(a) theme picture (b) discussion (c) story telling (d) none 

13. The listening material is short in 
(a) extensive (b) intensive (c) both (a) & (b) (d) none 

14. Answers to listening tasks are discussed in 
(a) pre-listening phase (b) while listening phase 
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(c) post-listening phase (d) all the above 

15. Attending a telephone call and writing the message is an effective way to develop 
(a) listening (b) speaking (c) reading (d) writing 

16. _________ stage is also known as pre-writing stage 
(a) translating (b) reviewing (c) planning (d) editing 

17. Reading is 
(a) receptive skill (b) passive skill (c) comprehensive skill (d) all 

18. A technique of question answer development by Dorothy Watson is 
(a) QRRE (b) RQRE (c) ERRQ (d) RQQE 

19. Which of the following is a sub skill of reading 
(a) mechanics (b) syntax (c) guessing (d) grammar 

20. __________ reading is without lip movement. 
(a) silent (b) loud (c) phonic (d) script 

ANSWERS 
 

1) D 2) b 3) c 4) c 5) c 
6) d 7) b 8) d 9) b 10) c 

11) a 12) c 13) b 14) c 15) a 
16) c 17) d 18) c 19) c 20) a 
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(b) COMMUNICATION SKILLS 

 Communication is a two way process of transmitting and receiving information. 

 
 Oral communication involved two skills – listening and speaking 

 

 
 Every speaker should be a good listener and every listener is expected to speak 

well. 
 Communication is a two way process, the encoder (tr) and the decoder (pupil) 

should work hand in hand to make the process effective. 
 The encoder serves as a source of information and transmits it in the form of a 

message and the decoder receives the information, responds to it and serves as a 
feedback for the former. 

Developing Communication Skills: 

1. Dialogues: The classroom dialogues between the teacher and a student or 
between student and a student or students. 

2. Role play: also known as socio-drama is a form of drama that has been derived 
from observations of children at play. It is a form of socialization. 

3. Dramatization: Oral fluency can be promoted by this technique. 

4. Narration: is a form of a short monologue in which a student describes or talks 
about somebody or something. 

Elements in the 
Communication 

reasoning 

understanding responding 

Oral communication 

Intrapersonal Interpersonal Group Mass 

Modes of communication 

Oral Written 
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5. Story telling: The pursue of this activity is to develop the students ability to tell a 
story in a relaxed and natural style of speech. 

6. Conversation: It usually starts with a question or remark from the teacher to 
which one / more students respond. 

7. Discussion: It is an exchange of opinions and ideas. 

8. Parallel sentences: The pupil may be given a few connected sentences, 
preferably from the book and they may be asked to make parallel sentences. 

9. Action chains: Very useful to practice a certain language item by a group of 
pupils. 

Practice Test 

1. Communication is ______ way process of transmitting and receiving information. 
(a) one (b) three (c) two (d) four 

2. There are __________ modes of communication. 
(a) five (b) six (c) one (d) two 

3. Oral communication involves. 
(a) writing skill (b) listening skill (c) reading skill (d) none 

4. One of the following is oral communication. 
(a) interpersonal (b) encoder (c) viva (d) all 

5. __________ is an element of communication. 
(a) signally (b) reasons (c) beckoning  (d) none 

6. Face to face communication is 
(a) interpersonal (b) group (c) interpersonal (d) mass 

7. __________ serves as source of information. 
(a) decoder (b) encoder (c) barcoder (d) all 

8. __________ responds to the information 
(a) decoder (b) encoder (c) barcoder (d) all 

9. __________ is also known as socio-drama 
(a) dialogues (b) discussion (c) story telling (d) role play 

10. __________ is a form of short monologue  
(a) dramatization (b) conversation (c) narration (d) discussion 

 
1) c 2) d 3) b 4) a 5) b 6) c 7) b 8) a 9) d 10) c 
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5. APPROACHES AND METHODS AND TECHNIQUES OF TEACHING 
ENGLISH 

 
 An approach refers to actual nature of language. 
 It deals with 2 aspects. 

(a) What is the kind of subject matter to be taught? 
(b) How best do pupils learn it. i.e. we can say approach deals with assumptions. 

Structural Approach / New Approach / Oral / Audio Lingual Method / Aural – Oral 
Approach 
 Brewington – “Structural Approach is a scientific study of the fundamental 
structures of English Language, their analysis & logical arrangement. 
 An English sentence has a structure of its own 
 SVO – Affirmative – This is a pen. 
    Rahul works day & night. 
 Interrogative – Is this a pen? 
 Words are framework of a sentence &how they are placed in a sentence is 
sentence pattern. So, structure is the way words are arranged to form meaningful units of 
speech. Approaching English on basis of selected structures is called Structural  
Approach. 
 Structural approach means the arrangement of words in such a way as to from 
suitable pattern of sentences. 
 Prof. Menon & Patel “ The structural approach is based on the belief that in 
learning of a foreign language mastery of structure is more important than the acquisition 
of vocabulary”. 
 
Principals of Structural Approach 

Formation of Language habits. 
 Learning a language is a habit formation process & lot of practice. In this 
approach lot of drill work is given to the learners lot of practice is given in Learning, 
Speaking, Reading, Writing. 
 
 Importance of Speech 
 Speech is basis for learning other skills like reading writing. This approach gives 
speech more importance. 
 Pupils Activity 
  Pupils activity is given more importance than teacher’s activities. 
 
 Mastery of Structures 
  Mastery of Structure is important for effective learning of language. If 
emphasis is laid an all 4 skills it ensures mastery of structure One structure is taken up as 
the teaching point. Its Learning, Speaking, Reading, Writing practice is given to learners. 
 Teach one item at a time 
 One structure is taught at a time in this approach results in mastery. 
 
 Meaningful Situations: 
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 The teacher has to create meaningful situations through facial expression,  
dramatization, and demonstration. Teacher should make learning interesting. 

 How to create situations 
1. By using Actual Objects –By showing objects & outside the class room. 

  Eg:  This is a pen. 
2. Through Gestures & Actions:  For creating certain situations, actions, have  

to be performed. 
   Eg:  I am reading,  I am writing. 
          He is standing. 

3. By using models, charts, pictures and Match stick Diagrams – There are certain  
things which in actual from can’t be brought into classroom. In such situations 
models can be brought into charts, simple match-stick diagrams also play vital 
role. 

4. Action Chains: Through actions chains the same structure can be drilled very 
well. 
 Eg:  No. of continuous actions may be performed by teacher. 
        I am shutting the door, I am opening the door. 

 
 Merits:   

Creativity – It makes its creative. They are able to think of No.of sentences on  
             their own. 

1. A child can learn better by making contrastive study of English language &  
Mother tongue. 

2. More scope for learners to practice the use of structure orally. 
3. Less scope for mistakes as presentations & practice of structures is structured. 
4. It provides for habit formation, pupils are likely to retain what they learn fluency  

in speech through this method Fluency in Spoken English is acquired by students. 
  
 Demerits: 
 Reading and Writing are not given much importance. 
 Very slow rate of vocabulary building. 
 Qualified teacher is required. 
 By not making use of child’s mother tongue the child may not be able to get the  

meanings of all words, phrases & sentences. 
 
CLT - Communicative language teaching / communicative approach. 
The structural approach makes the learner, “ Structurally competent but 

communicatively incompetent.”  This drawback led emergence to this approach. 
Its learner – centered Approach. It give s the learner not only grammatical 

competence but also social skill as to what to say, how to say, when to say in order to 
satisfy his daily needs. 

This approach aims to develop both accuracy 
 Fluency from the vary beginning of language learning. 
 Communicative teaching is a function based and task centered approach. 
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 The learner is constantly faced with problems of how to learn English and 
chooses his own route to solutions. He learns by discovery. 

 Here learner is given some tasks like making a request for 
(a) making a phone call 
(b) greeting and introducing people. 

 Here the teacher role is that of aco – participant. 
 Teacher should provide all resources necessary for effective communication. 
 
Principles: 
Contextualization and meaning are important. 
 There is no ban on use of mother tongue (limited) 
 Reading and writing can start simultaneously 
 Fluency, acceptable language appropriateness are goals of communicative 

skill. 
 Pair  and group work are encouraged. 
 

Merits – By interacting in groups, pupil feel confident. 
 They get more language practice and acquire fluency and accuracy in 

English usage. 
 

Demerits – Overcrowded classrooms make group work difficult to organize  
 Many teachers lack language skills. 
 Detailed classroom technique integrating the textual lessons and  

communicative tasks have yet to be evolved. 
  

 Methods of Teaching English 
 Method gives a detailed plan for presentation of language material and 
procedure and steps followed by teacher while teaching the language. 

 A language teaching method must include. 
 Selection 
 Gradation 
 Presentation 
 Repetition of Material 

(b) Grammar – Translation Method / Translation Method 
 Oldest Method 
 Here every word, phrase & sentence in English is translated into Mother 

Tongue. 
 Importance is more on grammar i.e. why the name (Grammar of new 

language is taught with help of grammar of mother tongue. 
 
Principles of Translation Method 
 The unit of teaching is a word not a sentence. 
 Mother structures dominates the teaching of English. 
 The structures of foreign language are best learnt when compared and 

contrasted with those of mother tongue. 
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 Foreign language is best learnt through its grammar. 
 
Advantages 
 An easy method, as a child learns new language through his mother tongue. 

Known - Unknown 
 Helps pupils to build a strong memory bond as they associate the foreign 

phraseology with mother tongue. 
 Helpful for teachers as it saves teacher’s labour doesn’t make use of Audio 

Visual Aids. 
 Abstract words and phrases can be easily explained. 
 
Disadvantages 
 Its an unnatural method as English is taught by teaching them reading first. 

Natural order – Learning, Speaking, Reading, Writing. 
 Its neglects speech and pattern practice. The students are not able to speak 

English correctly. 
 
Ignores habit formation 
 The child never acquires the habit to think in English. He first thinks in 

mother tongue then translates his ideas into English. 
 Exact translation is not possible. 
 It’s uninteresting – bookish, No teaching aids are used. 
 
II.  Direct Method 
Natural or Reformed Method 
Here the learner is expected to learn the new language in a natural manner like his 
mother tongue. 
 
Principles 
Oral Practice – Thorough drilling is given to pupils for listening, imitating and 

speaking. 
 The unit of speech is a sentence not a word emphasis is laid on speaking full 
sentence and teacher presents every sentence with help of appropriate situation. 
 
 Inhibition of Mother Tongue 
 Emphasis is on functional grammar and not on theoretical. 
 
 Advantages 
 It’s a natural method – order of teaching is Learning, Speaking, Reading, Writing. 
 Facilities thinking in English 
 Real progress is made when the child thinks in a language. 
 Use of Audio Visual Aids – models, pictures, objects, computer, T.V. make  

lesson more interesting. 
 Bridges the gap between active and passive knowledge. 
 Based on psychogical principles – concrete to abstract.  
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Limitations 

 Lays too much emphasis on speaking. Its neglects reading and writing. 
 Difficult demands specially qualified teachers and expensive method 
 Requires Audio Visual Aids not available in major schools 
 It ignores the study of grammar 
 It aims at active command of a language. This makes learning difficult.              

Dr. Berton says that “only the clever child can profit by this method”. 
 It requires English atmosphere in class which is hardly found in Indian schools. 
 

III.  Dr. West’s Method / New Method / Reading Method  
/ Textbook Method / Modern Method 

 Dr. Michael west is the founder. 
 

Principles 
 Emphasis on reading (Silent reading) 
 The ‘Surrender Value’ of reading is very high. Accroding to Dr. West surrender 

value means proportionate amount of benefit derived from attending an 
incomplete course of instruction. Students can continue by reading English 
material. 

 According to him reading ability can be developed by reading books in solitude 
with ease, interest and pleasure. 

 In the opinion of Dr.West a knowledge of 1158 form and content words can be 
sufficient for purpose of speaking. 

 This method professes that reading is the short and safest road for learning 
English. 
 
Bi-Lingual Method 
Dr. C.J. Dodson of  the University College of wales was originator of this method. 
The aims of this method are 

 To make the pupils speak English with fluency and accuracy. 
 To make them write English fluently and accurately. 
 To enable the pupil to use his mother tongue concepts for bilingual proficiency. 

This method is a balance between the Direct method and Grammar Translation 
Method. Here the Teacher gives the meanings of English words and sentence patterns 
in Mother Tongue. Then the teacher and pupil practiced the English sentences in 
English. 

Dodson said that “ If a major language of the world is being taught as a second 
language by direct method the vernaculars would disappears within a few 
generation”. This method recommended restricted use of Mother tongue that too by 
teacher alone. 

  Principles 
1. Restricted use of Mother Tongue: only the teacher uses the Method in a  restricted 

manner to give the meanings of new words, idioms, grammatical rules & 
sentences patterns. 
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2. Intensive practice of patterns – To form the correct language habits, the pupil will 
be given rigorous practice of sentence pattern in  English. 

3. Mother Tongue used only during early stages. The use of method will be 
gradually dropped as pupils advanced in learning. 

4. Introduction of reading and writing after pattern practice – After pattern drilling 
reading and writing are also taken care of Unlike in Grammar translation method 
– there is no word to word translation as unit of speech is sentence and pupil will 
have intensive pattern practice which is not there in translation method. 

 
Evaluation  

 
1. _______ is oldest method of teaching English. 

(a)  West’s Method  (b)  Grammar – Translation Method  
(c)  Bilingual   (d)  Direct Method 

2. In Translation Method the Grammar of English is taught with help of 
(a)  Foreign Language  (b)  Mother Tongue 
(c)  Regional Language (d)  None 

3. The unit of teaching in Translation Method is 
(a)  Word (b)  Phrase (c)  Letter (d)  Sentence 

4. The natural order of teaching English is 
(a)  WRSL (b)  RSWL (c)  LSRW (d)  LWRS 

5. Direct Method is 
(a)  Natural Method  (b)  Reformed Method  
(c)  Both A and B  (d)  None 

6. The unit of teaching in Direct Method is 
(a)  Word (b)  Phrase (c)  Letter (d)  Sentence 

7. ________Method emphasies the use of Audio Visual Aids. 
(a)  Bilingual (b)  Natural (c)  West’s (d)  New 

8. Text Book Method was given by 
(a)  Berton (b)  Finlay (c)  West (d)  Dodson 

9. The word ‘surrender value’ was used by 
(a)  West (b)  Dodson (c)  Berton (d)  None 

10. According to Dr. West No. of form and context words a English learner should 
know is 
(a)  1000 (b)  1258 (c)  1158 (d)  1358 

11. Bilingual Method was given by 
(a)  Dr. C.J. Dodson (b)  West (c)  Both (d)  None 

12. Audio Lingual Approach refers to 
(a)  CLT (b)  Structural  (c)  Situational  (d)  All 

13. In _______ approach learner learns by discovery. 
(a)  Structural  (b)  Situational (c)  CLT (d)  Content 

14. ______deals with assumptions. 
(a)  Technique  (b)  Approach  (c)  Method (d)  All 

15. Learner centered approach is 
(a)  Communicative (b)  Situational (c)  Structural  (d)  All 
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KEY 

1. b 2. b 3. a 4. c 5. c 6. d 7. b 8. c 9. a 10. c 
11. a 12. b 13. c 14. b 15. a      

(b) Remedial Teaching: 
 The aim of it is to help children develop effective and independent learning which 

they can take with them to school and out into the world. 
 The child feel confident that he / she can absorb and integrate information and 

solve the problem with greater success and work more efficiently 

Target Population:  
 Children with learning disabilities, kids who fall behind in school due to 

organizational or emotional problems. 
 Children with learning disorders 
 Kids seeking to further improve their learning skill. 

Teaching Programme includes 
 Educational evaluation 
 Teaching of reading and writing 
 Learning strategies 
 Preparation for material learned 

Remedial Teaching in short: 
 Individual counseling 
 Working systematically – observing, diagnosing, remedy, evaluation 
 Working purposefully and intensively with a pupil. 
 Seeing to it that the pupil can remain at his / her school 
 Providing information to the child and the persons involved. 
 It has been estimated that between 5 – 10% of pupils need special help to ensure 

their educational progress while 1% may need special school. 
 Language growth can be stimulated by talking what they have seen or discussing 

about what they are going to do. 
 It can also be stimulated by visits to museums, old buildings, zoos, shops and with 

older children to factories 
 In addition, effort must be made to create a stimulating environment such as 

frequent changes of pictures, aquarium, collection of nature specimens. 
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6. TEACHING OF STRUCTURES AND VOCABULARY 

 According to Chomsky, “Grammar is simply a system of rules that in some 
explicit and well defined way assigns structural descriptions to sentences”. 

 Gordon defined grammar as “a baby of empirical rules which explain and regulate 
the structure of the sentence.” 

 Grammar consists of certain rules and that it is these rules that govern the system 
of language units and structures by which we communicate with each other. 

 Grammar is treated as descriptive science and lays emphasis on its ‘functional’ 
use rather than the formal one. 

 

1. Prescriptive: Prescriptive Grammar deals with the formation of the language 
⋆ Main emphasis is on rules and form 
⋆ Any departure from these rules is not allowed 

2. Descriptive: deals with the functioning of the language. 
⋆ In it children learn grammar unconsciously while learning the language 
⋆ Rules of language are set but changes in those rule are allowed 
⋆ It deals with the ability to use the language grammatically 

3. Structural Grammar: founded by an American linguist C. C. Fries 
⋆ Lays emphasis on the structure of sentences 
⋆ One of its primary characteristics is its division of the study of language 

into 2 basic parts: (a) Structure (b) Meaning 
⋆ The structural grammarian prefers to study the grammatical forms or 

structures of the language before considering the lexical meaning. 
⋆ Structural grammar gets at meaning through structures. 

Types of Grammar 

Prescriptive  
or  

formal grammar  
or  

theoretical grammar  
or  

traditional type of 
grammar 

Structural grammar Descriptive 
functional grammar 
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2. The Traditional Method:  
⋆ The teacher takes the help of a grammar book for teaching grammar 
⋆ Pupils memorize the rules and solve the exercises given in the text books. 
⋆ It is against the educational maxims. 

3. The Informal Method: 
⋆ Grammar is taught not by rules but by usages. 
⋆ Grammar can be learnt by continuously using words while speaking, reading 

and writing 

4. The Incidental Correlational Method or Correlational Method: 
⋆ Grammar is taught incidentally while teaching the textbook, translating a 

passage or doing composition 
⋆ The teacher explains the grammatical rules, complex structures and also their 

implications. 
⋆ It is also called reference or correlation method as it teaches grammar by 

relating it to textbook and translation. 

5. The Inductive – Deductive Method: 
(a) Inductive Process: It means to proceed from observation to law, from simple 

to complex 
⋆ This method insists on given plenty of examples first and formulation of 

the rules later. 
Steps in teaching grammar inductively: 
(1) Presentation of examples and illustrations: The teacher presents examples 

and illustrations in a systematic order so that they may lead to 
generalization 

(2) Analysis by examples: The teacher asks the pupils to point out the verb, 
subject and object in both types of sentences. 

(3) Generalisation: When the student understands the changes mentioned 
above, they come to certain conclusions. 

(4) The rules: After the students have pointed out the changes, the teacher 
tells them that these changes form the rules for changing the voice from 
active to passive. 

(a) Deductive Process: Deductive means to proceed from law to observation. 
⋆ It is taught by teaching the rules first and giving examples later. 

 

Methods of teaching grammar 

The traditional 
method 

The inductive 
deductive method 

The incidental co-
relational method 

The informal 
method 
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Vocabulary: 

Words have a great significance in a language. In fact ‘word’ stands for language 
itself. 

The Oxford dictionary contains half a million of words, though many of them are 
not useful to second language learner. 

 The Kothari Commission had, however, suggested that English may be 
studied as library language (mainly for reading purpose) 

 A person can choose and limit his words to about 3000 for speaking and 
writing purposes, he has no such freedom when he reads. 

 In view of large number of words, the framers of syllabus for second 
language learner restricted the number of words for a 6 year course to 
about 2500 for speaking and writing with provision of another 500 words 
for recognition and reading purposes. 

Principles of Selection and Grading of Vocabulary: 

a) Frequency: The words which are most frequently used in speech and writing are 
best words for the pupil. 

b) Structural Value: Words which help in forming sentences by linking content 
words should be taught early in course. 

c) Universality in respect of Geographic area: A word in final list must be useful 
in that particular area. 
Example: Sagar (Hussain Sagar), tombs, minars, shikara (Kashmir) 

d) Subject Range: If a word can be used in many subject areas and contexts, it’s 
preferred to a word with limited range. 
Example: go get met 

e) Productivity: The word taught should be such which helps in building more 
words out of it. 
Example: small, smaller, smallest 

f) Teaching Ability: Words should be easily demonstrable and teachable to teacher. 
g) Simplicity: Words which are simple are taught first and then words which are 

difficult in pronunciation, spelling and meaning. 

Kinds of Words: 

 

1. Content Words: There are words which refer to  
(a) things (or ideas) corresponding to nouns 

Kinds of words 

Content Structural words 
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(b) actions corresponding to verbs 
(c) qualities corresponding adjectives 

They are the ‘meat’ or ‘flesh’ of the language, have a meaning of their 
own and reflect our experience in life. 

2. Structural Words (Functional words): These are important for making 
sentences. They are difficult to teach.  

All prepositions, conjunctions and auxiliary verbs connecting words in 
speech and writing (articles) personal pronoun (I, you, we, he) relative pronoun 
(who, which, whom, structural / demonstrative, adjective like this, that, some, my 
and structural adverbs (always, even after) 

Types of Vocabulary: 

 

1. Active Vocabulary is the number of words which we use in our speech and 
writing, over which we have complete control and mastery. 
 We use one word with one meaning. So synonyms are unnecessary here. 
 It varies from person to person. 
 This is limited area. 

2. Passive (Receptive / Recognition): Are those words whose meanings we 
recognize, but we don’t use those words in our speech and writing as we are not 
sure of their meaning. 
 This is unlimited. 

Strategies to Develop Vocabulary (Active Vocabulary): 

1. Word chains: School, pupil, teacher, principal 
Keyword Garden: Gardeners, plants, leaves, flowers, fruits manure, cutting etc. 

2. Families of Words: A base word is given and other forms of words with prefixes 
and suffixes may be given by the pupils. 
Example: actor  action, inaction, active, activity 

School  schooling, preschool, secondary school 

3. Word games 

Types of Vocabulary 

Active / 
Productive 
/ Working 
Vocabulary 

Passive, 
Receptive or 
Recognition 
Vocabulary 
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(a) __________ of cotton 
(b) A piece of __________ (chalk, cloth) 
(c) A group of _________ (people, students) 

4. Professions: Add man. 
Fisher _______, chair _______, boat _______, post _______ 

5. A man who teaches is a teacher 
A boy who runs is a __________ 
A man who bakes bread is a __________ 

6. Difficult words may be written on a chart and kept in a corner. They learn 
spellings by looking at the words. 

The broad stages in teaching vocals are presentation and practice. Visual and 
auditory memories are always more effective. So teacher should present a lesson. 

1) by showing objects 
2) models 
3) charts and pictures 
4) sketches on blackboard 
5) through situation context 

Teaching Passive Vocabulary: 

The teacher can quickly give the meaning in simple English or through mother 
tongue. 

 The pupil may be asked to refer a dictionary for meaning. 
 No practice is needed with passive vocabulary. 
 Useful skill with the supplementary reader and later in our adult reading. 

EVALUATION 

1. Supplementary skills are (          ) 
(a) language skills (b) additional skills 
(c) reading skills (d) writing skills 

2. Note taking can be initially developed through (          ) 
(a) attending classes (b) reading 
(c) dictation  (d) referring dictionaries 

3. __________ helps to preserve a large text in a concise form. (          ) 
(a) note taking (b) listening to news (c) reading newspapers (d) none 

4. A book of synonyms and antonyms is  (          ) 
(a) dictionary (b) encyclopedia (c) thesaurus (d) magazine 
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5. A book of words is (          ) 
(a) thesaurus (b) encyclopedia (c) journal (d) dictionary 

6. In dictionary the word at the top of right page indicates (          ) 
(a) first word on right page (b) middle word on right page 
(c) last word on right page (d) none of these 

7. Traditional style thesaurus is also known as  (          ) 
(a) dictionary thesaurus (b) Roget’s thesaurus 
(c) West’s thesaurus (d) Minto’s thesaurus 

8. SQ3R method was developed by (          ) 
(a) Roget (b) Mark Robinson (c) Francis Robinson (d) all of these 

9. In SQ3R, Q refers to (          ) 
(a) question (b) queue (c) quotient (d) none 

10. Prescriptive grammar to (          ) 
(a) informal grammar (b) formal grammar 
(c) functional grammar (d) descriptive 

11. In __________ method of teaching grammar rules are taught first. (          ) 
(a) inductive (b) didactic (c) deductive (d) functional 

12. __________ words are considered as ‘meat’ / ‘flesh’ of language. (          ) 
(a) structural (b) passive  (c) active (d) content 

13. Receptive vocabulary refers to (          ) 
(a) recognition vocabulary (b) passive vocabulary 
(c) working vocabulary (d) both (a) and (b) 

14. Structural words are (          ) 
(a) nouns (b) verbs (c) prepositions (d) adjectives 

15. Word chains is a strategy to develop (          ) 
(a) active vocabulary (b) passive vocabulary 
(c) receptive vocabulary (d) all of these 

 
KEY 

1) b 2) c 3) a 4) c 5) d 6) c 7) b 8) c 9) a 10) b 
11) c 12) d 13) d 14) c 15) a      

 
  



131 

 

7. LESSON PLANNING 

 In the field of education efficient and wise planning is the basis of successful 
teaching. 

 Planning will enable the teacher to break up the course into convenient units for 
each term, month and week so that he will not have to rush through the course 
towards the end. 

 A lesson plan helps the teacher to define his objectives, think of activities and 
techniques to realize them and the teaching aids to be used. 

 “Lesson plan is the title given to a statement of the achievement to be realized and 
the specific meaning by which these are to be attained as a result of activities 
engaged during the period” – N. L. Bossing. 

 “Lessons must be prepared for there is nothing so fatal to a teacher’s program as 
unpreparedness” – I. K. Davies. 

Needs and Importance of Lesson Planning: 
 Lesson planning keeps the teacher on the right track and serves as a desirable 

check on the possible wastage in time and energy. 
 Prevents haphazard teaching. 
 Ensures definite objectives for each lesson. 

Infrastructural Objectives: 

 Cognitive Domain: 

1. Knowledge: The student acquires knowledge of the basic elements of the 
language. 
Specifications:  

⋆ The student recognizes new teaching item. 
⋆ The student recognizes the vocabulary words.  

2. Comprehension: The student comprehends the words and ideas given in the 
passage by listening to the teacher. 
Specifications: 

⋆ The student uses the language item in a given and free situation 
⋆ The student pronounces the words clearly and fluently 

3. Application: The student applies his knowledge and understanding of the new 
teaching item and vocabulary words in a new situation. 
Specifications: 

⋆ The student frames sentences using the new teaching item in a new 
situation 

⋆ The student makes sentences using the vocabulary words in a new 
situation. 
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 Psychomotor Domain: 

1. Skill (Oral Expression): The student develops the skill of oral expression of 
vocabulary words and words for pronunciation. 
Specifications: 

⋆ The student imitates the words as pronounced by the teacher 
⋆ The student reads aloud the passage correctly and fluently with correct 

pronunciation, stress and intonation. 

2. Skill (Written Expression): The student develops the skill of written 
expression of the new teaching item and vocabulary. 
Specifications: 

⋆ The student writes neatly and legibly 
⋆ The student writes answers for comprehension questions. 

 Affective Domain: 

1. Interest: Student develops interest in reading newspapers, magazines and 
journals. 
Specifications:  

⋆ Student reads books, daily magazines, newspapers and journals. 
⋆ Student listens to the radio, news broadcast and television news. 

2. Appreciation: Student develops the power of appreciating the passage. 
Specifications:  

⋆ Student shares the emotions expressed in the passage. 
⋆ Student identifies the structures and vocabulary words when he / she 

listens to any speech. 

Objectives of Teaching Prose: 
 To develop language ability 
 To help acquire reading skill 
 To supply information 

Steps of a Prose Lesson: 

II. Introductory activity 

III. Language work 
(a) New teaching item may be a structure, a grammar item or a 

communicative item 
(i) presentation (ii) practice (iii) production 

(b) Vocabulary: While teaching a prose lesson, 2 types of vocabulary words 
i.e. active and passive words are taken up 

(c) Words for pronunciation: Commonly mispronounced words are taken up. 
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IV. Content 
⋆ Introduction 

(a) Testing of previous knowledge 
(b) Motivation 
(c) Declaration of the topic 

⋆ Reading aloud by the teacher 
⋆ Reading aloud by the students 
⋆ Silent reading by the students 
⋆ Comprehension question 
⋆ Recapitulation 
⋆ Home assignment 

Teaching of Poetry: 
 Poetry is all round development of personality. Coleridge “The best words in their 

best order”. 
 It helps in development of personality, particularly the emotional, imaginative, 

intellectual, aesthetic and intuitive sides. 

Steps of a Poetry Lesson: 
(1) Introduction 

(a) Testing of previous knowledge 
(b) Motivation 
(c) Announcement of the topic 

(2) Introduction of the poet 
(3) Exposition of difficult words 
(4) Recitation by the teacher 
(5) Reading aloud by the teacher 
(6) Reading aloud by the students 
(7) Silent reading by the students 
(8) Comprehension questions 
(9) Appreciation questions 
(10) Recapitulation 
(11) Home assignment 

 
Objectives of Teaching Poetry 
 The aim of Teaching Prose is to develop the language skills. 
 The aim of Teaching Poetry is to give pleasure. Learning the skills are incidental. 
 “Poetry begins in delight and ends in wisdom”. 
1. The pupils appreciate simple poems. They 

a. Read the poems effectively with proper pronunciation, rhythm, intonation, and 
feeling. 

b. Grasp the theme of the poem and the poet’s interpretation of it. 
c. Locate picture words and figures of speech. 
d. Understand the mood of the poem and the poet’s interpretation of it. 
e. Memorize beautiful and interesting lines from the poem 
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f. Quote parallel lines from Mother tongue. 
“Heard Memories are sweet but those unheard are sweeter”. 

 As I couldn’t stop for death. 
  He kindly stopped for me. 

2. The pupils develop interest in Poetry. They 
a. Read anthologies of poetry. 
b. Read biographies of famous poets. 
c. Listen to recitation of poems. 
d. Recite and compose poems 

Objectives of Teaching Composition 
 Composing is a process of putting together the thought we conceive, encoding 
them in a suitable language in the mind, putting them on paper using symbols, grammar, 
spelling, punctuation of language finally evaluation and revision it. 
 The general aim of teaching composing is to develop the writing skills in learners. 
1. The pupils write simple and correct English. They 

a. Write legibly and neatly 
b. Use appropriate words, phrases and structures 
c. Use a variety of sentences – simple compound, complex and interrogative. 
d. Punctuate and use capitals where necessary. 
e. Spell correctly 
f. Present ideas and thoughts coherently. 
g. Organize ideas into paragraph. 
h. Give a suitable introduction 
i. Give an effective conclusion, avoid, repetition. 
j. Use appropriate techniques in difficult types of writing. 

Eg:  Precise, Essay, Little, etc. 
 
The objective of Teaching Non-Detailed Test 
 English Reader is meant for intensive reading and Non-detailed for extensive 
reading. i.e. we read a lot of matter as in a short period. Usually the topics selected are 
biographies, descriptions of incidents, short stories. 
1. The aims of Teaching Non-detailed Text are 

a. To enable the learners to acquire knowledge. 
b. To take pleasure in reading. 

 
Objective 

a. The pupils read with comprehension. They select suitable strategies / speed to 
read difficult passages, locate key words, phrases and sentences in the passage. 

b. Locate significant facts and ideas. 
c. Recognize relationships between significant ideas. 
d. Locate the sequence of facts, events and ideas. 
e. Grasp the central idea of passage. 
f. Find a suitable title. 
g. Infers the mood of the author / character 
h. Infers the meaning of new word / phrases. 
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2. The pupils reproduce subject matter given in the readers. They 
a. recall 
b. select 
c. organize and integrate 
d. Replace the original with that of their own. 
e. Retain the spirit of the original. 

3. The pupils develop interest in English. They 
a. They read books in English other than the prescribed ones. 
b. Read biographies of famous authors in English 
c. Read newspapers and magazines in English. 

Evaluation  

1. ______ is a pre requisite for good  teaching. 
(a)  Reader  (b)  Guide  (c)  Lesson Plan (d)  Teacher’s manual 
 
2. Taxonomy of Educational Objectives was given by ______ 
(a)  Lester  (b)  B.S. Bloom (c)  Orlich  (d)  Hunter 
 
3. The very first step involved in Lesson Planning is _____ 
(a)  Presentation (b)  Recapitulation (c)  Introduction (d)  Evaluation 
 
4. The main aim of Teaching English Prose is _______ 
(a)  to develop LSRW skills  (b)  to develop Aesthetic sense  
(c)  to develop interest   (d)  None 
 
5. The main aim of teaching English Poetry. 
(a)  have fluency (b)  for pleasure (c)  to be able to read (d)  to spell correctly 
 
6. Supplementary Reader is for 
(a)  extensive reading   (b)  Intensive reading  
(c)  Detailed Study   (d)  Loud Reading 
 
7. The aim of teaching composition is to develop ______ skills in learners. 
(a)  Listening (b)  Speaking (c)  Writing (d)  Reading 
 
8. Evaluation approach to lesson planning was given by 
(a)  Morrison (b)  Bloom (c)  Herbert (d)  Gupta 
 
9. ______ approach regards the learner as “clean state” 
(a)  Herbartian (b)  Project (c)  Evaluation (d)  Morrison’s 
 
10. According to ________ Education is a tri polar. 
(a)  Bloom  (b)  Thompson (c)  Wyatt (d)  Michael 

KEY 
1. c 2. b 3. c 4. a 5. b 6. a 7. c 8. b 9. a 10. a 
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8. CURRICULUM AND TEXT BOOKS 

LANGUAGE CURRICULUM 

The word curriculum is derived from the Latin word currere meaning “race 
course” or “run”. It’s a race course on which a pupil runs to achieve his goal. 

According to Spears – “It includes all the activities of the children that are carried 
forward under the direction of the teacher.” 

Previously, the experiences achieved outside the classroom were not treated as 
part of curriculum. But today, curriculum includes not only subject matter but also those 
activities which cater to the development of a child. 

 

Principles of Curriculum Construction: 

1. Totality of Experiences: The English curriculum shouldn’t contain subject 
matter only. It should include the totality of experiences which a pupil should 
receive through manifold activities that go on in classroom, library and 
playgrounds. 

2. Variety and Elasticity: There should be enough variety and elasticity in 
curriculum to allow for individual differences and adaptation of individual needs 
and interest. 

3. Principle of Community Centeredness: The curriculum in English should be 
related to the daily life of the students and surroundings. It must be capable of 
adaptation to local needs and situations. 

Curriculum 

Objectives 

Syllabus & Textbooks 

Method of instructions 
& teaching material 

Learning experiences & 
guidance counselling 

Evaluation

Co-curricular & extra 
curricular activities
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4. The Training for Leisure: A variety of activities – social, aesthetic, sports 
should be introduced in curriculum. Students should be made to participate in 
different language games. 

5. Interrelationship of Subjects: There should be coordination and correlation 
among different aspects of language learning i.e. prose, poetry, grammar, 
composition etc. There should be correlation between English and other school 
subjects also. 

6. Principle of Correlation: The curriculum should not consist of isolated and 
uncoordinated subjects. There must be correlation between English language 
lessons and other school subjects. 

7. Principle of Integration: Activities of teachers as well as those of students 
should be integrated. Units of English teaching should be correlated with the life 
and environment of the pupils. 

8. Principle of Social Needs: The curriculum should be related with the needs of 
the society. It should be the real outcome of the society. 

Steps of Curriculum Construction: 
a) Diagnosis of Needs: The main purpose of curriculum is to meet the changing 

needs of learners 
b) Formulation of Objectives: Objectives should be kept while framing the 

curriculum. 
c) Selection of Subject Matter: Subject matter selected should be in tune with the 

age and learning environment of students. It should follow psychological 
principles of learning – known – unknown, simple to complex. 

Textbook: It is the store of information, intelligence, wisdom, knowledge, picture of life. 
 It is a prescribed book for the students of a particular age group ant it covers items 

as given in the syllabus. 
 According to Hollebest, “Textbooks are the print media for conveying knowledge 

and experiences to the students with the help of teaching and instruction.” 

Uses of Textbook: 
 The textbook is an important aid to an English teacher. The teacher teaches 

structures vocabulary and grammar, with the help of textbook. 
 It is a permanent record of what has been learnt. 
 The textbook provides opportunities to the students to equip with knowledge and 

prepare for the examinations. 
 It helps the pupils to remember their learning. 
 It gives examples of the matter to be taught. 

Kinds of Textbooks: Thee are two kinds of textbooks namely detailed and non-detailed 
reader. 
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Characteristics of a Good Textbook: The good textbook must have the following 
characteristics. 

I. Vocabulary and Structure: 
a) The syllabus describes the various structures and vocabulary to be taught 

to the students. 
b) The reader must consist of the structure and vocabulary according to the 

syllabus. 
c) New methods should be introduced a few at a time. 
d) The new words should be printed in bold letters. 
e) There may be difficult and simple structures. The simple structures must 

be described first and the difficult structures must be described later. 
f) A single word may have many meanings. The easiest meaning should be 

taught first. 
g) The book must describe one / two principles of grammar and language 

usage in a lesson. 
h) The textbook must describe all the points of grammar. 

II. Subject Matter:  
 A textbook must contain various topics like composition, stories, essays 

dialogues, letters etc. 
 The textbook must describe the prescribed vocabulary in different 

situations in the lesson. 
 The different language points be used in natural context. 
 Topics should reflect the child’s local and social background. 

III. Exercises: 
 The exercises should test passive and active vocabulary. 
 The exercises should help the students to use the vocabulary and 

structures. 
 When vocabulary and structures are described in a new situation, hints 

should be given to solve the exercises. 
 The book must contain substitution tables / drill work. 
 Proper and clear instructions must be given to do the exercises. 

IV. Illustrations: 
 The illustrations should be suitable, alternative interesting. 
 The illustrations should be realistic. 
 It must contain simple line drawing / match – stick practice. 

V. Physical Aspects: 
 The book should be printed on good paper. 
 Binding should be strong and attractive. 
 Bold and thick print is good for children and thin print for the older. 
 The size of the book should be suitable for the children’s age. 
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 The price of the book should be reasonable 

VI. The Supplementary Reader: 
 A supplementary reader is one which supplements the detailed class reader 

by providing the pupils with sufficient reading material. 

How to teach the Supplementary Reader?: 
 A good preparation on the part of the teacher and an active participation 

on the part of the pupils. 
 The teacher to announce the topic to the class a few days before actually 

taking it up in order to make the pupils read it and come prepared to class. 
 The teacher before teaching the lesson puts a number of questions. 
 The teacher makes every pupil participate and contribute. 
 The teacher after a good oral discussion, asks them to write down its 

summary which he can correct and make them rewrite. 
 The teacher makes the pupils read it more at home than in class. 
 This method creates interest in pupils by their active participation and 

develops confidence in pupils. 

LIMITATIONS IN THE EXISTING  
SCHOOL LANGUAGE CURRICULUM 

A successful curriculum should include the following steps: 

1. While constructing the curriculum, the needs of the students and the community 
should be diagnosed. 

2. It should cater to the needs of students. 
3. Clear-cut objectives should be formulated for direction in teaching language 

process. 
4. The content for English language selected should be suitable to the age and 

learning conditions of students. 
5. It must be organized and graded basing on the principles – (1) easy to difficult 

(2) simple to complex (3) known to unknown (4) concrete to abstract. 
6. Outcome of curriculum should be evaluated. 

Limitations in Existing Curriculum: 

1. Lack of purpose and clear cut objectives: 
(a) The teachers don’t bother to clarify the aims and objectives of teaching 

English. 
(b) The teachers teach this subject as it’s included in the curriculum and 

students learn it just to pass the examination. 
(c) The actual aim of teaching English should be to enable the students 

understand, speak read and write English. 

2. Defective Method of Instruction: 
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(a) The time old translation method is being practiced sill all over the country. 
(b) The teachers and even parents are interested in preparing their students for 

passing examinations. 
(c) There is hardly any stress on teaching English speech. 
(d) Instruction is more examination oriented and teacher centered. 

3. Lack of Well Qualified and Competent Teachers: 
(a) There are very few well qualified teachers for teaching English. 
(b) They hardly have a satisfactory command over the language and are not 

able to speak fluently in English. 
(c) The selection of teachers for this subject is made in a haphazard manner 

and they are not given adequate training for teaching English. 

4. Time Allotment: The number of periods allotted to teach English in the schools 
are not adequate. 

5. Unsuitable Course Content: The lessons given in the textbooks at various classes 
of secondary stage are quite burdensome and unnecessarily lengthy. They are not 
suitable to the age of students. 

6. Lack of Research: For the progress in every sphere of teaching language 
experience, research is very important. These days there is lack of action research 
among teachers. 

The Syllabus: 
 It contains what is to be taught and learnt 
 It shows the way in which the content is organized and broken down into a set of 

teachable units and includes considerations of pacing, sequencing and grading of 
items and so on. 

Characteristics of a syllabus: 
1. It consists of a comprehensive list of teaching items and objectives 
2. It is ordered  
3. It has explicit objectives 
4. It is a public document 
5. It may indicate a time schedule 
6. It may include a methodology or approach 
7. It may recommend materials 

Different types of language syllabus: 
1. The grammatical or structural syllabus 
2. The lexical syllabus 
3. The grammatical – lexical syllabus 
4. The situational syllabus 
5. The topic based syllabus 
6. The notional syllabus 
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7. The functional – notional syllabus 
8. The mixed or ‘multistrand’ syllabus 
9. The procedural syllabus 
10. The process syllabus 

EVALUATION 

1. The word curriculum is derived from (          ) 
(a) German word (b) Latin word (c) Sanskrit word (d) Italian word 

2. The word currere means 
(a) race course (b) aim (c) goal (d) syllabus 

3. Which one of the following is a part of curriculum? (          ) 
(a) objectives (b) syllabus (c) guidance (d) all 

4. Variety and elasticity in curriculum is needed (          ) 
(a) for welfare of society (b) for individual differences 
(c) for changing rules (d) to get good scores 

5. Participation in different language game is a part of (          ) 
(a) principle of community centeredness (b) principle of integration 
(c) principle of training for leisure (d) principle of social needs 

6. Selection of subject matter should be according to  (          ) 
(a) philosophical principles (b) psychological principles 
(c) sociological principles (d) none of these 

7. _________ is an important aid to an English teacher.  (          ) 
(a) guide (b) teacher’s manual (c) textbook (d) notebook 

8. A good textbook must have  (          ) 
(a) vocabulary (b) subject matter (c) exercises (d) all 

9. _________ supplements the class reader (          ) 
(a) supplementary reader (b) textbook 
(c) non-detailed reader (d) (a) and (c) 

10. Bold and thick print of a reader is good for 
(a) children (b) adults (c) old people (d) none 

 
KEY 

1) b 2) a 3) d 4) b 5) c 6) b 7) c 8) d 9) d 10) a 
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9. EVALUATION 

 According to Kothari Commission “Evaluation is a continuous process, forms an 
integral part of the total system of education and is intimately related to 
educational objectives” 

 Good defines ‘Evaluation is a process of ascertaining or judging the value or 
amount of something by careful appraisal.” 

 The concept of evaluation was developed by Benjamin S. Bloom which he 
brought to India in 1958. 

 According to Bloom evaluation is a social and psychological activity. 

 Evaluation goes much beyond the ends of examination and it seeks to measure 
all-round progress of the pupils in view of the objectives decided by the teacher in 
the very beginning of teaching programme. 

 When the teacher desired to teach English to the pupils, she hopes that its learning 
will bring certain modifications in the behavior of the pupils. The teacher has to 
decide the ‘why’, ‘what’, ‘how’ and the extent to ‘which’ these modifications may 
be brought among pupil. 

 The questions of why and what relate to the formation of aims and objectives, 
while questions of how relate to the learning experiences of the pupils and 
questions to what extent the learning experiences brought about the required 
behavioral modifications relate to evaluation. 

 In teaching of English, unless the objectives are framed and the teacher has a clear 
idea of these objectives, he can’t organize an effective programme of English. 

 In this way evaluation bridges a gap between the objectives and learning 
experiences. 

Purposes of Evaluation: According to J. H. Ahman and M. D. Glock, the overall 
purpose of evaluation is “to provide information to enable each pupil to develop 
according to his potential within the framework of the educational objectives of 
the school” 

According to Bloom the main purpose of evaluation is 

⋆ To discover the extent of competence which the student has developed in 
initiating, organizing and improving his day-to-day work and to diagnose his 
strength and weaknesses with a view to further guidance. 

⋆ To predict the educational practice which a particular student can best participate 
in or organize. 
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⋆ At the end of a career to certify the students degree of proficiency in a particular 
educational practice. 

 

(a) Criterion Referenced Evaluation: It assesses the students performance standard 
without any mention of the performance levels of the other students of the group. 

(b) Non-Referenced: It assesses the students performance relative to other students of 
the group. 

Types of Evaluation: 

 

I. Diagnostic Evaluation: It determines the causes of learning problems and 
formulates a plan for remedial action. 

II. Formative Evaluation: The term formative denotes the ongoing / systematic 
assessment of students’ achievement, while the term, course / programme is in 
progress. 
Feedback to the students, not the assignment of a grade should be the purpose of 
making a formative evaluation. 

III. Summative Evaluation: The term summative refers to assigning a grade for 
students achieved at the end of the term, course or instructional programme. 

Tools of Evaluation: 

Tools of evaluation can be categorized into: 
1. Self reporting tools 2. Observational tools 
3. Sociometry 4. Tests 

1. Self reporting tools: 
(a) questionnaire (b) autobiography (c) personal diary 

Types of Evaluation 

Diagnostic Formativ
e 

Summativ
e 

Classification of Evaluation 

Category I Category II 

Criterion referenced 
evaluation 

Non-referenced 
evaluation 

Diagnostic Formative Summative 
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(d) discussion (e) interview (f) anecdotal records 

2. Observational tools: Devices used in observation area. 
(a) Checklists / Inventories (b) Rating scales 

3. Sociometric 

4. Tests 

Tools of Evaluation – Tests: 

To test the efficiency of teaching, to judge the performance of the students, to 
evaluate the whole process of teaching – learning, we require some sort of measuring 
tools. 

A tool may be defined as an instrument that facilitates the work of the hand and 
the eye. 

A tool of evaluation, in education is a device or technique that facilitates the 
process of measuring and recording the characteristics of pupils. 

Depending on the nature and purpose of evaluation, these tests are classified into 
various categories like diagnostic tests, aptitudes proficiency and achievement by 
teachers. 

I. Diagnostic Test: It’s a test used to diagnose or to reveal an individual’s strengths 
and weakness in certain course of study. 

It helps the teachers to identify the problem areas in teaching learning 
process and plan the remedial work suitably. These are mostly used to test the 
reading comprehension of the pupils in languages. 

 

Functions of Batteries: 
1. Rate of reading 
2. Vocabulary 
3. Paragraph comprehension 
4. Sentence comprehension 

Diagnostic Tests 

Elementary battery 
Grades 4 - 8 

Advanced battery 
High schools, 

colleges 
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Elementary battery includes a test of ‘directed reading’ and requires the subject to 
find out the parts of a given passage that can provide answers to given questions. 

Advanced battery includes tests requiring the use of a simple index and of poetry 
comprehension. 

II. The Aptitude Test: It can be understood as a pronounced innate capacity for or 
ability in a particular art, school, subject / vocation. 

Aptitude tests are measures of aptitude. They are used to measure the suitability 
of a candidate for a specific programme of instruction / particular kind of job. 

The aptitude test batteries like General Aptitude Test Battery (GATB) and 
Differential Aptitude Test (DAT) are used to measure abilities of individuals in 
general reasoning ability, verbal aptitude, numerical aptitude, language usage etc. 

Special aptitude test like mechanical aptitude tests, clerical aptitude test, musical 
aptitude test are used to measure aptitudes of individual in the specialized skills. 

They measure the students aptitude for the second language or foreign language. 

These tests test the specific items such as preposition or tenses or a vocabulary 
item. 

These are based on theory that language consists of different parts and different 
skills and are made up of elements that can be tested separately like. 

(a) Sound coding ability: Ability to identify and remember new sounds in the 
target language. 

(b) Grammatical coding ability: Ability to identify the grammatical functions of 
different parts of sentences 

(c) Inductive learning ability: The ability to work out meaning without 
explanation in a new language. 

(d) Memorisation: The ability to remember words, rules etc. in a new language. 

III. The Proficiency Test: These tests try to find out the performance of the students 
after undergoing a course of instructions in languages. 

For example, a test like ‘Test Of English as a Foreign Language’ (TOEFL) is a 
proficiency test in English. 

IV. The Achievement Test: N. M. Downi, “Any test that measures the attainment or 
accomplishments of an individual after a period of training / learning is called an 
achievement test. 

This concept involves the interaction of three factors i.e. aptitude for learning 
readiness for learning and opportunity for learning. 
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These tests can be administered by the teacher in the classroom in form of a unit 
test, terminal examination 

It aims to find out how much has been learnt and how a task has been performed 
by the pupils of what has been taught in the classroom. 

Types of Achievement Tests: 

 

I. Teacher Made Achievement Test: These are designed by the teachers for 
purpose of administration to the students. 
 Oral tests measure the performance of students in skills like listening and 

speaking in language learning. 
 Written tests are designed to test the abilities of students in knowledge, 

comprehension and written expression. 
Example: AT, UT, Test conducted by teacher at the end of each unit / 

terminal exam. 

Oral Tests: Mostly used in lower classes. But in subjects likes sciences and 
engineering, oral tests are also used in higher classes. 

 The viva-voice examinations used in graduate and PG courses. 
 The chief advantage of this is that a large number of areas can be covered 

and knowledge of students in these areas can be assessed. 
 Less time consuming. 
 Face to face assessment is possible. 

Limitations: 
 Very difficult to test each pupil on basis of total curriculum. 
 It’s difficult to repeat the same questions to all students. 
 Every possibility for bias in judgment. 
 No record of students’ attainments. 

Achievement Tests 

Teacher made 
AT 

Standardized AT 

Oral Tests Paper, pencil Tests 
(Written Tests) 

Essay Short answer tests Objective 
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Written Tests: 

 

(a) Subjective Type Tests: These are meant for testing productive skills of 
pupils 
 These tests demand free responses from the individuals 
 Consist of open ended questions and require answers of descriptive 

nature. 

(i) Essay Type Questions: Provide relative freedom of response to a 
given question. 

Advantages: 
 Can be conducted very easily 
 Mastery of language skills like organization, development 

and consolidation of ideas. 
 Encourage good study habits 

Disadvantages: 
 Lack of reliability, validity and objectivity. 
 Encourage rote learning by students 
 Students recall rather than recognize information. 

(ii) Short Answer Type Questions: 
 They are thought provoking. 
 These questions help to test the achievement of pupils 

relating to a particular concept. 
 Students are required to write answers to given questions 

precisely and accurately. 

(b) Objective Type Tests:  
 They have fixed responses. 
 Not affected by mood of examiner. 
 Time saving 
 Example: EAMCET, ICET, EdCET 
 Used by many recruiting agencies and educational institutions for 

admissions. 

Types of Objective Tests: 

Written Test 

Subjective Objective 

Short Essay 
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(i) Recall items: Scoring will be a single word / a phrase.  
Example: The antonym of best is ___________ 

(ii) Completion Type Questions: 
 Incomplete sentences with some blanks are given. 
 Comprehension and spelling ability can be tested. 
Example: Fill in the blanks choosing word from given list.  

(to, of, on, in) 

(iii) Matching Type: The number of words in II column can be more 
than those in I column. 

(iv) Multiple Choice Questions: In these questions, the initial part of 
the item is known as ‘stem’. The choices from which students have 
to select their answers are known as responses / alternatives. 

II. Standardized Achievement Tests: 

 These are prepared by experts in the field at state / national level, so as to 
measure achievement of students in large number of schools. 

 Covers broad areas 
 Prepared with common objectives. 

Qualities of a Good Test: 
(a) Validity – Face validity and 

Content validity 
(b) Reliability 
(c) Practicability 
(d) Objectivity 

(e) Score ability 
(f) Clarity 
(g) Comprehensive 
(h) Graded items 
(i) Interesting 

Blue Print: An integrated weightage table prepared according to the objectives, the 
content areas, the form of questions and the levels of difficulty in known as Blue Print. 

 It is a document that gives a complete functional picture of a test. 
 It shows the distribution of the questions to different objectives, areas of content 

and forms of questions and also the distribution of marks to each question. 
 Scholastic Achievement Test (SAT) is a tool to measure the scholastic 

achievement of learners. 

EVALUATION 

1. __________ is a continuous and comprehensive process to measure all-round 
progress of a child (          ) 
(a) Examination (b) Evaluation (c) Test (d) Questioning 

2. The concept of evaluation was developed by (          ) 
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(a) B. S. Bloom (b) Allen (c) Thompson (d) Watson 

3. The questions of ‘how’ relate to (          ) 
(a) formations of aims and objectives (b) behavioral modification 
(c) learning experiences of the pupil (d) none of these 

4. __________ evaluations determines the causes of learning problems.  (          ) 
(a) Summative (b) Formative (c) Evaluative (d) Diagnostic 

5. _________ denotes the ongoing assessment while the term is in progress.  (          ) 
(a) Summative (b) Formative (c) both (d) none 

6. __________ evaluation is assigning a grade at the end of course.  (          ) 
(a) Summative (b) Formative (c) both (d) none 

7. __________ test battery is useful for high school students.  (          ) 
(a) Elementary (b) Secondary (c) Primary (d) Advanced 

8. _________ is a self reporting tool. 
(a) Discussion (b) Interview (c) Questionnaire (d) all 

9. __________ devices are used in observation area.  (          ) 
(a) Observational tools (b) Self reporting tools 
(c) Sociometric tools (d) all of these 

10. __________ is an achievement test prepared by experts in the field.  (          ) 
(a) Teacher made test (b) Pupil made test 
(c) Standardized test (d) Computerized test 

11. __________ is an integrated weightage table based on objectives, forms of 
question.  (          ) 
(a) SAT (b) GATB (c) Blue print (d) none of these 

12. Micro teaching technique was first developed by (          ) 
(a) Buch (b) Dwight W. Allen (c) Ladue (d) Allen & Ryan 

13. __________ is a scaled down teaching  (          ) 
(a) micro teaching (b) macro teaching (c) both (d) none 

14. In microteaching the class size is (          ) 
(a) 10 – 15 students (b) 15 – 20 students (c) 1 – 5 students (d) 5 – 10 students 

 
KEY 

1) b 2) a 3) c 4) d 5) b 6) a 7) d 8) d 9) a 10) c 
11) c 12) b 13) a 14) d       

 


